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At Gable Hall School, we believe that our high-quality relationships, sex and health education and a 
broader personal, social, health and economic education (PSHE) will stay with our students for life. Our 
values are at the heart of everything we do at Gable Hall School and our relationships, sex, health and 
PSHE curriculum embody these core values.   

RSE (relationships and sex education) and health education is not about encouraging students to become 
sexually active nor is it about promoting any particular lifestyle of relationship choice. RSE is about 
providing students with the knowledge, skills and confidence to make safe, healthy and informed 
relationship choices as young people and in the future as adults. At Gable Hall School we provide students 
with an innovative curriculum fit for the world our students are living in. We believe in empowering our 
students to understand their bodies, to reflect on their relationship values and to be able to openly discuss 
relationships as this will reduce the risk of unhealthy and abusive relationships and the spread of sexually 
transmitted infections. We are committed to the important role that RSE and health education has in 
students’ holistic education and we aim to build on the RSE programmes covered in primary school. The 
theme of consent underpins our RSE and health education curriculum. We introduce students to the 
importance of consent from year 7 and this is revisited on a yearly basis and adapted to the age of each 
year group.   

We have an obligation to provide students with high-quality and age-appropriate teaching of RSE. This policy 
outlines how our curriculum in these subjects will be organised and delivered, to ensure it meets the needs 
of all students.  

Rationale   
This policy has been written to provide guidance for pupils, parents and staff on how the school will interpret 
relevant aspects of the National Curriculum the framework for PSHE published in 1999, and the DfES Sex and 
Relationship Guidance (2000). The school plays a key role in meeting the needs of young people in relation 
to Relationship and Sex Education (RSE).   

The DfES define sex  as:  

“….life long learning about physical, moral and emotional development. 
It is about the understanding of the importance of marriage for family life, 
stable and loving relationships, respect, love and care. It is also about the 
teaching of sex, sexuality and sexual health. It is not about the promotion 

of sexual orientation or sexual activity – this would be inappropriate teaching”. 
DfES Sex and Relationship Education Guidance. 0116/2000 

Ofsted 2013 found that a third of schools needed to improve their SRE provision. It was noted that a lack of 

quality RSE leaves pupils vulnerable to abuse and exploitation. As a result of this there is new guidance to 

support the DFE 2000 guidance from Brook, the PSHE association and the Sex Education Forum. The 

Government also endorsed the supplementary advice for schools, “Sex and relationships education (RSE) for 

the 21st Century”, which was published by the PSHE Association.  

Ofsted noted that outstanding schools have high quality SRE as part of an outstanding PSHE education 

programme.  

Technology is evolving at a tremendous pace and we need to protect children from inappropriate online 

content, cyber-bullying and exploitation.This policy should be read in conjunction with the Child Protection, 

Anti-Bullying Policy and E Safety Policies  



Guidance has also been taken from the Equality Act 2010 and Sex and Relationships Education, to ensure 
pupils are taught in a way which does not subject them to discrimination and teach a balanced view of any 
political issue. Good practice includes equality and diversity-based subjects such as gender equality and 
nonviolent respectful relationships between women and men.  

On 1 March 2017, the Education Secretary, announced her intention to put ‘Relationships and Sex 
Education’– rather than RSE – on a statutory footing. Section 34 of the Children and Social work Act 2017 
provides for relationships and sex education to be taught in all schools in England. Following consultation, 
the RSE proposals are intended to be in place for teaching to start in September 2020.   

Definitions and statutory requirements  

PSHE stands for personal, social, health and economic education and is a non - statutory subject.  
However, we are required by law to teach some aspects of PSHE. We follow best practice guidance from 
the PSHE Association and provide our students with a full PSHE education.   

1.1.2. RSE stands for relationships and sex education. Schools are required by law to teach relationships 
and sex education (RSE) under the Children and Social Work Act 2017, in line with the terms set out in the 
new statutory guidance and section 403 of the Education Act 1996.   

1.1.3. Health education - we are also legally required to teach health education under the same 
statutory guidance as RSE.   

1.1.4. RSHE is the acronym used to refer to relationships and sex education and health education 
collectively.   
At Gable Hall School we teach RSE and health education as set out in this policy.  

Aims  

The aims of relationships and sex education (RSE) at Gable Hall School are to:  

• Provide a framework in which sensitive discussions can take place.  

• Help students develop feelings of self-respect, confidence and empathy.  

• Create a positive culture around issues of sexuality and relationships.  

• Teach students the correct vocabulary to describe themselves and their bodies. ∙ Educate 
students on how to keep themselves physically, emotionally and mentally safe within 
relationships.  

• Ensure that all students have a comprehensive understanding of what it means to give and receive 
consent with in sexual and romantic relationship.  

• Ensure that our RSE curriculum is LGBT+ inclusive.  

• Prepare students for puberty and give them an understanding of sexual development.  

• To ensure students can keep themselves safe online.  

• To support students in developing a positive body image and to challenge notions of body shaming.  

The aims of health education at Gable Hall School are to:  

• Provide students with the information that they need to make good decisions about their own 
health and wellbeing.  

• Teach students how to recognise what is normal and what is an issue in themselves and others and, 
when health and wellbeing issues arise, know how to seek support as early as possible from 
appropriate sources. 

• To make links between good physical health and positive mental wellbeing, and vice versa.  



• Develop students’ self-control and ability to self-regulate, and teach strategies for doing so.  
• Reduce stigma attached to health issues, in particular those to do with mental wellbeing and sexual 

health.  

• Prepare students for the changes they will experience physically, emotionally and mentally in their 
development to adulthood. This will include puberty and menstruation education.  

• Ensure students understand how to develop and maintain routines around personal hygiene.  

Policy development  
All schools are required to consult parents/carers on their RSE policy. This policy has been developed in 
consultation with staff, students and parents/carers. The consultation and policy development process 
involved the following steps:  

• Review – the senior leaders responsible for RSE and PSHE collated all relevant information 
including relevant national and local guidance.  

• Staff consultation – all school staff were given the opportunity to look at the policy and make 
recommendations.  

• Parent/carer consultation – an information pack was prepared and shared with all parents along 
with the policy and survey to submit feedback.  

• Student consultation – we investigated what exactly students want from their RSE curriculum.  
• Ratification – once amendments were made; the policy was shared with governors and ratified.  

Curriculum  
We have developed the curriculum in consultation with parents/carers, students and staff, considering the 
age, needs and feedback from students. If students ask questions outside the scope of this policy, teachers 
will respond in an appropriate manner so they are fully informed and do not seek answers online.  

The new statutory guidance requires that schools teach the specified content covering these key 

themes.  

• Families.  

• Respectful relationships, including friendships.  

• Online and media.  

• Being safe.  

• Intimate and sexual relationships, including sexual health.  

 

Delivery of RSE  
We ensure that when teaching RSE, health education and we do so in an inclusive manner. We 
acknowledge and celebrate what unites us as a community and what makes us unique. For example, 
when teaching about family life we ensure that there is no stigmatisation of students who do not live in a 
traditional heterosexual nuclear family. We teach students that families can include single parent families, 
LGBT parents, families headed by grandparents, adoptive parents, foster parents/carers amongst other 
structures. We train staff to be aware and sensitive to the personal circumstances of students. We teach 
students to be inclusive, respectful and sensitive to the wide-ranging diversity within our school, our 
community and the wider world.  

Staff who teach PSHE, RSE and health education are responsible for:  



• Acting in accordance with, and promoting, this policy.  
• Delivering RSE and health education in a sensitive way and that is of a high-quality and appropriate 

for each year group.  
• Ensuring they do not express personal views or beliefs when delivering the curriculum. 
• Planning lessons effectively, ensuring a range of appropriate teaching methods and resources are 

used to cover the content.  

• Modelling positive attitudes to RSE and health education.  
• Liaising with the SENCO about identifying and responding to the individual needs of students with 

SEND.  
• Liaising with the PSHE leader about key topics, resources and support for individual students.  
• Monitoring student progress in PSHE, RSE and health education.  
• Reporting any concerns regarding the teaching of RSE or health education to the RSE and health 

education subject leader or another member of the SLT.  
• Reporting any safeguarding concerns or disclosures that students may make as a result of the 

subject content to the DSL.  

The SENCO is responsible for:  
Advising the PSHE leader and teaching staff how best to identify and support students’ individual 
needs. Advising staff on the use of TAs in order to meet students’ individual needs.  

Training  
All staff required to teach PSHE, RSE and health education will be trained to do so. This training is included 
in our continuing professional development calendar. The senior leader responsible for RSE will also invite 
visitors from outside the school, such as school nurses or sexual health professionals, to provide support 
and training to staff teaching RSE  

Monitoring arrangements  
The delivery of PSHE, RSE and health education is monitored by the senior leader responsible. 
Monitoring and evaluation will be conducted through the whole school quality assurance process in 
addition to subject specific learning walks, work sampling, staff feedback, student voice and the 
quality assurance of teaching materials.  
 
Students’ development in RSE is monitored by class teachers as part of our internal assessment systems. 
This policy will be reviewed annually by the senior leader responsible for PSHE, RSE and health education.  
At every review, the policy will be approved by the governing body and the Headteacher  

Aims  
Our comprehensive RSE programme aims to provide accurate information about the body, reproduction, sex 
and sexual health. It also gives our young people the essential skills for building positive, enjoyable, respectful 
and non-exploitative relationships and staying safe both on and offline.  

We aim to prepare young people for an adult life in which they can do the following.  

• Develop positive values and a moral framework that will guide their decisions, judgements and 
behaviour.  

• Learn the value of family life, marriage, and stable and loving relationships for the nurture of 
children. 

• Be aware of their sexuality and understand human sexuality linked to lesbian, gay, bisexual and 
transgender relationships.  

• Understand the arguments for delaying sexual activity.  

• Understand the reasons for having protected sex.  



• Understand the consequences of their actions and behave responsibly within sexual and pastoral 
relationships.  

• Have the confidence and self-esteem to value themselves and the skills to judge what kind of 
relationships they want.  

• Communicate effectively.  

• Have sufficient information and skills to protect themselves and, where, they have one, their partner 
from unintended/unwanted conceptions, and sexually transmitted infections, including HIV.  

• Avoid being pressured into unwanted or unprotected sex via coercion or exploitation. 

• Access confidential sexual health advice, support and if necessary treatment.  

• Know how the law applies to sexual relationships.  

Ortu Gable Hall follows the 3 main elements of the RSE:  

Knowledge and understanding  

• Learning and understanding physical development at appropriate stages.  

• Understanding human sexuality, sexual health, emotions and relationships.  
• Learning about contraception and a range of local and national sexual health advice, contraception 

and support services.  Learning the reasons for delaying sexual activity and the benefits to be gained 
from such delay.  

• The avoidance of unplanned pregnancy.  

Attitudes and values  

• Learning the importance of values and individual conscience and moral considerations.  

• Learning the value of family life, marriage and stable and loving relationships for the nurture of 

children.  

• Learning the value of respect, love and care.  

• Exploring, considering and understanding moral dilemmas.  

• Developing critical thinking as part of decision making.  

Personal and social skills  

• Learning to manage emotions and relationships confidently and sensitively.  

• Developing self-respect and empathy for others.  

• Learning to make choices based on an understanding of difference and with an absence of 
prejudice. 

• Developing an appreciation of the consequences of choices made.  

• Managing conflict.  

• Learning how to recognise and avoid exploitation and abuse.   

The schools approach to formal RSE consists of:  

1. The taught RSE programme.  
2. Pastoral support for pupils who experience difficulties.  
3. Provision of appropriate information through leaflets and books in the LRC and display of posters.  
4. School nurse and sexual health improvement practitioner sessions.  

Delivery  
Relationships and sex education is delivered through the PSHE and Citizenship   
Framework and through National Curriculum Science and R.E. The school provides drop down days where 
key aspects are also taught by the school nurse and sexual health improvement team. The delivery is inclusive 
of all pupils (with the exception of those who opt out).  



PSHE is delivered through structured sessions throughout KS3/4 and within structured form time and 
assemblies.  

• All teachers are involved in the school’s RSE provision. Some teach RSE through the PSHCRE 
programme and some through science and other curriculum areas (see appendix). All teachers play 
an important pastoral role by offering support to pupils. A pupil who experiences a difficulty regarding 
sex or relationships issues can approach any teacher.  

• The school nurse plays a key role in RSE both in terms of input into lessons and provision of pastoral 
support for pupils. The school works in ongoing consultation and partnership with the school nurse. 

• Outside agencies and speakers are involved in inputting to RSE lessons and as points of referral as 
support services for pupils. The school only works with agencies and speakers who are appropriate to 
pupil needs. We work in partnership with them and jointly plan their work within the school. The 
school also promotes relevant helping agencies that pupils can access.  

• The school nursing team are able to give advice and guidance regarding RSE at the weekly drop in 
sessions in the LRC and offer sexual health advice as part of their service.  

• Pupils have an entitlement to age and circumstance appropriate to RSE and to pastoral support. Pupils 
are also actively consulted about their RSE needs and their views will be central to developing the 
provision.  

Working with parents  
Ortu Gable Hall seeks to work in partnership with parents. This is essential to effective relationship and sex 
education. We will endeavour to help parents who find it difficult to talk to their children about sex and 
relationships, and support them in their role as sex educators. We will aim to inform parents of the content 
of relationships and sex education being undertaken by pupils. This will enable parents to exercise the right 
to withdraw their children from all or part of relationships and sex education if they so wish after discussing 
the matter with the Principal. Parents will be informed of the withdrawal process during the transition period 
and in the parent handbook.  

Confidentiality   
Ortu Gable Halls’ policy on confidentiality is clear and supports pupils in the following way.  

• Reassure pupils that their best interests will be maintained.  

• Encourage pupils to talk to their parents or carers and giving them support to do so.  

• Ensure that pupils know that teachers cannot offer unconditional confidentiality. (child protection 
issues) ∙ Reassure pupils that if confidentiality has to be broken they will be informed first and then 
supported as appropriate.  

• Ensure that pupils are informed of sources of confidential help, for example, the school nurse, 
counsellor, youth and community worker, GP, local-young person’s advice service or sexual health 
improvement team.  

• Clarify procedures for staff to follow. If teachers think there is an issue which needs clarifying, they are 
to see the pupil welfare officer, Mrs Jeffery or another child protection contact. (Mr Ball/Mr Walker) 

  

The importance of creating a safe classroom environment 

Creating a safe classroom environment is of paramount importance. It is vital that if students need to make 
personal disclosures, they do so in a suitable, one-to-one setting. It is not appropriate, therefore, to encourage 
students to talk about personal matters in the classroom. In order to create a safe classroom environment, 
students need to have sources of additional support signposted to them, and it is vital that clear ‘ground 
rules’2 are established or reinforced and that the concepts of confidentiality and anonymity are covered at 
the start of the lesson. Ground Rules need to be regularly revisited and, if necessary, renegotiated and 
reinforced. 



 

Signposting and support 

Discussions about relationships and sex can be sensitive and may trigger particular thoughts and feelings that 
the student may find difficult to deal with. Appropriate sources of information, help and support, both in and 
outside school, should be signposted in lessons and widely across the school. PSHE education teachers should 
be clear about opportunities for young people to talk about personal situations in a suitable, one-to-one 
setting. 

 

Ground rules 

Ground rules help to promote discussion in a safe and respectful environment. They also minimise 

unintended disclosures, disclosures at an inappropriate time and comments of a negative nature made 

towards other students, whether intentional or not. Such ground rules support broader class rules and the 

school’s behaviour policy. To be effective, students and teachers need to develop ground rules together and 

then test them in discussion and group activities, amending them as necessary. 

Examples of ground rules include: 

• respecting what people say 

• listening to others 

• not asking personal questions or putting people ‘on the spot’ 

• not making assumptions about other people 

• having the right to ‘pass’ if you do not wish to comment. 

Below are some areas to introduce when negotiating ground rules with students if they do not arise 

naturally. 

 

 

Openness 

“We will be open and honest but not discuss directly our own or others’ 

personal/private lives. We will discuss general situations as examples but will not use 

names or identifying descriptions. We will not put anyone ‘on the spot’.” 

 
Keep the conversation 
in the room 

“We feel safe discussing general issues relating to relationships and sex within this 

space and we know that our teacher will not repeat what is said in the classroom 

unless they are concerned we are at risk, in which case they will follow the school’s 

safeguarding policy.” 

Non-judgmental 
approach 

“It is okay for us to disagree with another person’s point of view but we will not 

judge, make fun of, or put down anybody. ‘Challenge the belief not the person’.” 

 
Right to pass 

“Participation is important; however, we have the right to pass on answering a 

question or participating in an activity.” 

 
Make no 

assumptions 

“We will not make assumptions about people’s values, attitudes, behaviours, life 

experiences or feelings.” 

Listening to 
others 

 
“We will listen to the other person’s point of view and expect to be listened to.” 

 

Using language 

“We will use the correct terms for the things we will be discussing rather than the 

slang 

terms as some people can find them offensive. If we are not sure what the correct 

term is 

— we will ask our teacher.” 



 

Asking questions 

“We know that there are no stupid questions. We do not ask questions to 

deliberately try to embarrass anyone else because this means that our questions may 

not be taken seriously in the future, even if they are genuine ones. There is a question 

box available for anonymous questions.”3 

 
Seeking help and 

advice 

“If we need further help or advice we know how and where to seek it confidentially 

both in school and in the community. We will encourage friends to seek such help if 

we think they need it.” 

 

Non-judgmental approach 

It is a key principle of PSHE education that there is a positive approach to learning, which does not attempt 

to induce shock or guilt but focuses on what students can do to keep themselves and others healthy and 

safe. In encouraging students to share their existing understanding about relationships and sex, teachers may 

notice some preconceived ideas on the subject, based on personal experience or what they have heard or 

seen from friends, family or the media. 

Teachers should not be judgmental when confronted with young people’s pre-existing views around issues 

within RSE, some of which could be in direct contradiction to the standards set out in this document. The 

teacher’s aim should be to ‘take students on a journey’, encouraging them to consider all aspects of the 

issue. That said, teachers must be clear that discriminatory views are unacceptable and should enforce school 

expectations regarding the use of derogatory or prejudice-based language and behaviour. 

 
Use of language 

There are many different terms used when talking about relationships and sex. Young people may use slang 
words, which can be offensive, or be reluctant to say something because they do not know the correct terms, 
so it is advisable to agree terminology with the class before you start the lessons. Do not introduce students 
to new slang words, however it may be useful to familiarise yourself with the most common terms (and the 
acceptable alternative) before the lesson. 

 

Monitoring  
The Sex and Relationship Educational Programme will be monitored as part of the on-going curriculum 
review and as part of the Healthy Schools monitoring process.  

The views of pupils, parents and teachers will be sought and considered in this process.  

Next Reviewed by Je in September 2023  

Governors: Further Information to support this policy  
Expectations regarding SRE in schools – National Curriculum Framework (DFE 2013)  
 

All State Funded Schools 

 Maintained schools  Academies and free schools 

Whole Curriculum  Must be balanced and broadly based, with a statutory duty to promote 
pupil wellbeing. Pupils must publish details of their curriculum including 
PSHE and SRE 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/ten-principles-effective-pshe-education


PSHCRE *  The DFE states that all schools should make provision for PSHE education 
drawing on good practice. Schools are free to develop their own PSHE 
programme to reflect the needs of their pupils. 

SRE  It is compulsory for all pupils in secondary 
education to have sex education that includes  
HIV and AIDS and other STI’s. 

 

SRE Guidance  Any school that provides SRE has a statutory duty to have ‘due regard’ to  
the Secretary of State’s SRE Guidance (DFEE, 2000) 

National   
Curriculum 

Statutory sex education in science 
programmes  of study at KS1-3 

 

SRE Policy  The Secretary of State’s 2000 guidance states  
that all schools should have an up-to-date 
policy  for SRE, which must be available for 
inspection  and to parents/carers on request. 

SRE policy advisable but  
not compulsory. 

 

 

Every state-funded school must offer a curriculum which is balanced and broadly based and which:  

*promotes the spiritual, moral, cultural, mental and physical development of pupils at the school and of  
society  
*prepares pupils at the school for the opportunities, responsibilities and experiences of later life.  

The new regulations are likely to give guidance on how the following are taught:  
*safety in forming and maintaining relationships, the characteristics of healthy relationships and how  
relationships affect mental and physical health. They also need to be aware of the increasing concerns around  
child sexual abuse and exploitation and the growing risks associated with growing up in a digital word.  



Human health is affected by a  
range of environmental and  
inherited factors, by the use 
of  misuse of drugs and 
medical  treatments. 

*How the media portrays young people,  
body image and health issues.  
*Benefits and risks of health and lifestyle  
choices, including choices related to  
sexual activity. Short and long term  
consequences to  
physical/emotional/mental health.  
*Where and how to obtain health  
information. Ways of reducing risk and  
minimising harm in risky situations. How  
to find emergency help and first aid.  
*Characteristics of positive relationships  
and awareness of exploitation in  
relationships and organisations that  
support relationships in crisis.  
*Parenting skills and qualities and their  
central importance to family life.  
*Diversity of ethnic and cultural groups.  
Challenging prejudice, bullying and  
discrimination of different groups and  
other offensive behaviours and giving  
support to victims of abuse. 

Assembly and form  time 
themes.  
KS4 Health Days   

Citizenship  
Drama  
English  
RE  
Media  
IT 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Planned RSE Provision 2022/23 
 

Year 7 summary 

 

 

 
Learning objective(s) Learning outcomes PoS references 

 
Y7 L1 Puberty 

 
We are learning about how the 
emotions are affected by 
puberty, how this may affect 
relationships and how to manage 
this. 

• I can describe the main physical and 
emotional changes 

• I can can evaluate how relationships 
can be affected 

• I have strategies for managing the 
emotional aspects of 

puberty. 

 

 
• H2, H5, H6, 

H34 

Y7 L2 
Menstrual 
wellbeing 

We are learning about 
menstrual (period) wellbeing. 

 

 
• I can describe and evaluate a 

range of menstrual products. 

• I can give advice about managing 
menstrual wellbeing. 

• I can challenge assumptions and 
stereotypes about 

menstruation. 

 

 

 
• H21, H34 

Y7 L3 Healthy 
relationships 

We are learning about the 
qualities of healthy and 
unhealthy relationships. 

• I can describe the features of 
different committed, stable, 
healthy relationships. 

• I can identify healthy and unhealthy 
relationship 

• I can explain appropriate online 
relationship behaviour. 

 

 
• R9, R13 

Y7 L4 
Managing 
family 
conflict 

We are learning skills to 
manage relationship 
conflict in families. 

 

 
• I can recognise that 

disagreements in family 
relationships are 
common but that 
effective communication can improve relationships. 

• I can explain different communication 
styles and their 

• I can give examples of effective 
communication. 

 

 

 
• R1, R2, R16, 

R19 

Y7 L5 
Introducing 

consent 

We are learning about what 
consent means, both legally 
and ethically, and what it looks 
like in practice. 

• I can explain what consent means, 
both legally and 

• I can describe how to recognise when 
a person is 

• I can explain how consent is sought, 
given and not given 

• I can describe or demonstrate what to 
say and do to 

seek the consent of another person. 

 

 

 

• R11, R12, 
R16, R18, 
R23, R24, 
R25, R26, 
R27 

 
 

 
 
 
 



Year 8 summary 

 

 
Learning objective(s) Learning outcomes PoS references 

 
Y8 L1 Relationship 
values 

 

 

 

We are learning to 
develop realistic and 
healthy relationship 
values and expectations. 

 

 

 
• I can reflect on and articulate my 

relationship values 

• I can identify healthy and 
unhealthy relationship. 

behaviours and suggest ways to 
respond. 

 

 

 

• R2, R9, R10 

Y8 L2 Influences 
on relationship 
expectations 

 

 

 

 

We are learning how to 
challenge unrealistic 
relationship expectations. 

 

 

 
• I can justify my views 

around expectations 
in relationships. 

• I can explain issues relating to the 
sharing of sexual 

• I can explain how the media can 
distort relationship 

expectations. 

 

 

 

 
• H3, R2, R7, R8, 

R11, R14, R29, 
R30, R43, R44, 
L21, L24, L25, 

L27 

Y8 L3 Sexual orientation & 
gender identity 

 

 

 

We are learning to 
understand and respect 
the spectrum of gender 
identities and sexual 
orientations. 

 

 

 

 
• I can explain the difference 

between sexual orientation and 
gender identity. 

• I can demonstrate support for 
those who have shared 

their sexual orientation and/or 
gender identity. 

 

 

 

 

 

• R1, R3, R4, 
R5, R11, R40, 
R41 

Y8 L4 The importance of 
consent 

 

 

 

We are learning about 
common assumptions 
related to consent and 
how to challenge these. 

 

 
• I can identify common 

assumptions related to consent 
and explain why these are 
wrong. 

• I can explain the right to not 
give/withdraw consent at 

• I can describe or demonstrate 
ways to avoid making 

assumptions related to consent, 
and strategies someone could use 
to not give or withdraw consent. 

 

 

 

 

 

• R6, R7, R8, 
R24, R25, 
R26, R27, R28 



Y8 L5 Introduction to 
contraception 

 

 

 

 

We are learning about 
how and why different 
contraceptives are used. 

 

 

• I can describe what is meant by 
contraception. 

• I can explain how and why 
condoms are used. 

• I can explain how and why the 
contraceptive pill is used. 

• I can state where to get 
contraception from. 

 

 

 

 

 

• H21, H35, 
H36, R23, 
R33 

 
 

Year 9 summary 
 

 
Learning objective(s) Learning outcomes PoS references 

Y9 L1 Respectful 
relationship 
behaviours 

 

 

 

We are learning about 
beginning and growing 
positive relationships 
to assess readiness for 
intimacy. 

• I can explain the difference 
between welcome and 
unwelcome interest. 

• I can describe respectful behaviour 
looks like in both 

everyday and romantic contexts and 
describe ways to challenge inappropriate behaviour. 

• I can list questions which help a 
person to assess their 

• I can explain when and how to 
access support if 

encountering inappropriate 
behaviours. 

 

 

 

 

 

• R2, R9, R11, 
R13, R14, 
R20, R37, R43 

Y9 L2 
Freedom and 
capacity to 
consent 

 

 

 

We are learning about what 
‘freedom’ and ‘capacity’ to 
consent mean in different 
contexts. 

• I can explain what is meant by 
freedom and capacity to consent. 

• I can recognise contexts where 
freedom or capacity to 

consent have been reduced or 
removed, and why this means consent has no longer been given. 

• I can explain why seeking to make 
someone more 

vulnerable or misleading them is 
wrong, and can be a very serious offence. 

• I can explain where, why and how to 
get advice and 

support for issues relating to consent. 

 

 

 

 

 

• R20, R24, R25, 
R26, R27, R28 

 
Y9 L3 Sexual 
health 

 

 

 

We are learning about 
sexual health, the potential 
consequences of sex and 
ways to reduce risk. 

 

 

 
• I can list some of the most 

common STIs, their 
symptoms and 
consequences 

• I can name the contraceptive 
methods which provide 

some protection against STI infection 
and describe where to get contraceptives 

• I know how to access reliable 
sources of help to support 

sexual health or relating to unplanned 
pregnancy. 

 

 

 

 

 

• H21, H35, 
H36, R23, 
R32, R33 



 
Y9 L4 
Contraception 

 

 

 

 

We are learning about 
different types of 
contraception and how they 
work. 

 

 

 
• I can name the main types of 

contraception and how they 
prevent conception and/or 
protect against STIs. 

• I can describe when, where and how 
to access 

contraception, and how to seek help 
in the event of contraception failure. 

• I have increased confidence in being 
able to positively 

negotiate condom use within a 
relationship. 

 

 

 

 

 
• H21, H35, H36, 

R12, R16, R23, 
R24, R26, R32, 
R33, R34 

Y9 L5 Managing the 
ending 

of relationships 

 

 

 

 

We are learning how to 
manage the 
end of an intimate 
relationship. 

 

 

• I can identify the range of 
emotions associated with 
breakups. 

• I can describe ways to manage a 
break-up safely and 

• I can suggest strategies to help 
manage emotions during 

• I can explain how and where to get 
help for managing 

difficult relationship breakups. 

 

 

 

 

 

• H2, H6, H9, 
R18, R19, 
R21, R22, L21 

 
 

Year 10 summary 

  
Learning objective(s) Learning outcomes PoS references 

Y10 L1 The role 
of intimacy and 
pleasure 

 

 

 

We are learning about the 
role of intimacy, readiness 
and pleasure in 
consensual relationships. 

 

 
• I can recognise what enthusiastic 

consent looks and feels like. 

• I can assess the importance of 
readiness for intimacy as 

• I can explain the role that 
communication and respect 

play in healthy relationships and 
consent. 

 

 

 

 

 
• H26, R2, R7, 

R9, R17, R18, 
R19, R21, 

Y10 L2 The impact 
of 

pornography 

 

 

We are learning about 
pornography and its impact 
on understanding consent. 

• I can evaluate the impact of 
pornography on people’s 
understanding and expectations 
of consent. 

• I can challenge inaccurate and 
dangerous messages 

about sexuality, gender and consent 
perpetuated by pornography. 

• I can explain the law relating to 
pornography and sharing 

explicit images. 

 

 

 

 

• H3, R7, R8, 
R17, R18, 
R22 



Y10 L3 Pressure, 
persuasion and 

coercion 

 

 

We are learning how 
consent sought through 
pressure and coercion is 
wrong and is not genuine. 

 
We are learning how to 
manage 
pressure to consent. 

• I can recognise when asking 
for consent becomes 
inappropriately pressurising 
or persuasive. 

• I can recognise everyone’s right to 
not give or withdraw 

• I can explain the legal 
consequences of pressure, 

• I can explain why, when and how to 
seek advice or 

support. 

 

 

 

 

 
• H4, R3, R7, 

R17, R18, R19, 
R21, R22, R28, 
R35 

Y10 L4 Managing 
relationship 
conflict and 
breakups 

 

 

We are learning to identify and 
manage appropriate and 
inappropriate conflict 
behaviours. 

 
We are learning to manage 
breakups respectfully and 
safely. 

 

 
• I can evaluate the acceptability of a 

range of relationship behaviours 
and identify when a relationship 
may be unsafe. 

• I can differentiate between healthy 
and unhealthy 

• I can suggest effective ways to 
respond to inappropriate 

• I can explain ways to manage 
breakups safely, 

demonstrating awareness of the 
intense emotions which can be 
involved. 

 

 

 

 
• R3, R7, R17 

 
Y10 L5 Addressing 
abuse 

 

 

 

 

We are learning how to end 
and/or get support for abusive 
relationships. 

• I can identify signs of different types 
of abuse. 

• I can describe exit strategies and 
identify support for 

• I can identify likely thoughts and 
feelings which can 

affect decision-making and suggest 
how to overcome barriers to help-seeking. 

• I can explain how to help others who 
may be in an 

abusive relationship. 

 

 

 

 

 
• H6, R3, R7, 

R11, R12, R17, 
R28, R29, R30, 
R31, R32 

 
 

YEAR 11 SUMMARY 

  
Learning objective(s) Learning outcomes PoS references 

 
Y11 L1 Family 
conflict 

 
We are learning about the 
links between emotional 
wellbeing and relationship 
conflict, and the 
implications of this. 

 
We are learning to further 
develop the understanding and 
skills required to negotiate 
relationship conflicts safely and 
effectively. 

 

 
• I can explain how the outcome 

of family disagreements is 
dependent on each person’s 
conduct. 

• I can explain the link between 
emotional wellbeing and 

• I can describe strategies for 
preventing and managing 

• I can identify when support is 
needed to ensure personal 

safety and explain how to access 
appropriate help. 

 

 

 

• R1, R3, R7, 
R17 



Y11 L2 Long 
term 

commitment 

 

 

We are learning about different 
types of commitment and why 
many people value commitment 
in relationships. 

• I can describe the options 
available to people who wish to 
make a long-term commitment. 

• I can explain how a long-term 
relationship can become 

• I can recognise the 
unacceptability of forced 
marriage 

• I can explain what commitment 
means and why this may 

be important in long-term 
relationships. 

 

 

 
• R1, R4, R7, 

R17 

Y11 L3 Fertility, 
contraception and 
sexual health 

 

We are learning about ways 
to promote sexual health and 
prevent unplanned 
pregnancy. 

 
We are learning about how 
fertility changes over time and 
the different routes to 
becoming a parent. 

 

 

• I can identify different types of 
contraceptives. 

• I can explain how fertility 
changes over a person’s 

• I can explain ways to maintain a 
healthy pregnancy. 

• I can describe different routes to 
parenthood. 

 

 

 

 
• H31, R23, R24, 

R26 

Y11 L4 Pregnancy 
outcomes 

 

 

 

We are learning about the 
possible outcomes in the 
event of an unplanned 
pregnancy. 

• I can identify the range of 
options available in the event of 
an unplanned pregnancy. 

• I can describe the range of 
emotions someone might 

feel in the event of an unplanned 
or unwanted pregnancy. 

• I can evaluate the different 
influences that might affect 

• I can recognise that miscarriage 
can occur. 

• I can describe where and how to 
access impartial advice 

and support in relation to 
pregnancy or miscarriage. 

 

 

 

 

 
• H13, H14, 

H27, H28, 
H29, H30, 
H32, H33, 
R24, R25 

 
Y11 L5 Abortion 

 

 

 

 

We are learning about the laws 
related to abortion and support 
available. 

 

 

 

• I can identify key legal 
considerations in relation 
to abortion. 

• I can explain why there are 
strongly held views on 

• I can explain where and how to 
access related medical 

services and emotional support. 

 

 

 

 

 

• H13, H14, 
R9, R24, 
R25, R27 

 
 

 

 
 
 
 



 

 
 

About the lesson plans 

These lesson plans and resources have been created in line with statutory and non-statutory curriculum 

guidance including: 

• The DfE Statutory RSE and Health Education Guidance 

• The National Curriculum for Science 

• The PSHE Association Programme of Study for KS1-5 

These lessons are mapped to the DfE statutory RSE content in Appendix 1, and to the PSHE Association 

Programme of Study in the lesson overview tables below 

 

Overview of the lessons 

Although the lessons specify a year group, bear in mind the time of year lessons are intended for delivery – 

for example autumn term Year 8’s may be at a developmentally different stage than summer term Year 8’s. 

If delivering lessons outside the year group they were written for, ensure continuity and progression are 

maintained in successive years. Some of the lessons may also be differentiated to provide a refresher session 

for years 10 or 11. 

The lesson plans are based on a one-hour lesson. The activity timings given are a suggestion of the 
minimum required to deliver them effectively. It is always important for PSHE education lessons to be pacy 

but it is equally important to meet the students’ needs. More may be gained from spending longer on 

exploring in-depth an activity that has fired up discussion and imagination, so long as a teacher is 

comfortable leading the discussion and feels the students are progressing towards the lesson objectives. 

A comprehensive PowerPoint is available for each lesson to support delivery. 

 

Year seven 

• Lesson 1 Puberty 

• Lesson 2 Menstrual Wellbeing 

• Lesson 3 Healthy Relationships 

• Lesson 4 Managing Conflict 

• Lesson 5 Introduction to Consent 

Year eight 

• Lesson 1 Relationship Values 

• Lesson 2 Influences on Relationship Expectations 

• Lesson 3 Sexual Orientation and Gender Identity 

• Lesson 4 Consent – Avoiding Assumptions 

• Lesson 5 Introduction to Contraception 

Year nine 

• Lesson 1 Respectful Relationship Behaviours 

• Lesson 2 Capacity to Consent 

• Lesson 3 Sexual Health 

• Lesson 4 Contraception 

• Lesson 5 Managing the Ending of Relationships 

 

Year ten 
• Lesson 1 Role of Intimacy and Pleasure 

• Lesson 2 The Impact of Pornography 

• Lesson 3 Pressure, Persuasion and Coercion 

https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/national-curriculum-in-england-science-programmes-of-study
https://www.pshe-association.org.uk/curriculum-and-resources/resources/programme-study-pshe-education-key-stages-1%E2%80%935


• Lesson 4 Managing Conflict in Relationships 

• Lesson 5 Addressing Relationship Abuse 

Year eleven 

• Lesson 1 Family conflict 

• Lesson 2 Long-term commitments 

• Lesson 3 Fertility and Routes to Parenthood 

• Lesson 4 Pregnancy Outcomes 

• Lesson 5 Pregnancy Choices: Abortion 

The tables on the next pages summarise the lesson objectives and outcomes and map the lessons against the 

relevant learning opportunities within the PSHE Association Programme of Study. 

 
Resources and support agencies  
 

Useful national support organisations 
 

Service Phone / helpline / web chat Website 

Brook Advisory Service 
Sexual health charity providing information 
for young people, parents and 
professionals 

 
0800 802 1234 (helpline) 
07717 989 023 (text advice service) 

 

www.brook.org.uk 

Bullying UK 
Advice for young people about 
bullying, including cyber bullying. 

press@familylives.org.uk 

0808 800 2222 
www.bullying.co.uk 

Childline 
Free confidential and emotional 
support for young people 

www.childline.org.uk/get-support/ (online messaging) 
 
0800 1111 

 
www.childline.org.uk 

Domestic Abuse helpline 
A 24-hour helpline run in partnership between 
Women’s Aid and Refuge to support those 
experiencing domestic violence, their family, 
friends, colleagues and others calling on their 
behalf 

 

 

08082000247 

 

www.nationaldomesticviolencehelpline.org. 
uk/ 

FPA – Family Planning Association 
Sexual health charity providing information 
for young people, parents and professionals 

 

0845 122 8690 

 
www.fpa.org.uk 

Freedom Charity 
A UK-based charity which supports victims of 
forced marriage, FGM and dishonour on the 
family. 

 

0845 607 0133 

 

www.freedomcharity.org.uk/ 

PSHE Association 
The national body for PSHE 
education teachers and other 
practitioners, providing training, resources and 
guidance on delivering high-quality PSHE 
education 

info@pshe-association.org.uk 
 

020 7922 7950 

 

www.pshe-association.org.uk 

Rape Crisis 
Runs Rape Crisis Centres across England 
and Wales and works to raise awareness 
of sexual violence 

 

rapecrisis.org.uk/ 

Relate 
Relationship information and advice 

www.relate.org.uk/relationship-help/talk-some- 
one/live-chat-counsellor (online messaging) 
0300 100 1234 

 

www.relate.org.uk/ 

Sex Education Forum 
Providing guidance and resources on good 
quality RSE for teachers and other profession- 
als 

sexedforum@ncb.org.uk 
 

020 7843 6000 

 

www.sexeducationforum.org.uk/ 

https://pshe-association.org.uk/curriculum-and-resources/resources/programme-study-pshe-education-key-stages-1%E2%80%935
http://www.brook.org.uk/
mailto:press@familylives.org.uk
https://www.bullying.co.uk/
https://www.childline.org.uk/get-support/
http://www.childline.org.uk/
http://www.nationaldomesticviolencehelpline.org.uk/
http://www.nationaldomesticviolencehelpline.org.uk/
http://www.fpa.org.uk/
https://www.freedomcharity.org.uk/
mailto:info@pshe-association.org.uk
https://pshe-association.org.uk/
https://rapecrisis.org.uk/
https://www.relate.org.uk/relationship-help/talk-someone/live-chat-counsellor
https://www.relate.org.uk/relationship-help/talk-someone/live-chat-counsellor
https://www.relate.org.uk/
mailto:sexedforum@ncb.org.uk
https://www.sexeducationforum.org.uk/


Stonewall 
The lesbian, gay, bisexual and 
transgender charity offering support to young 
people and schools 

info@stonewall.org.uk 
 

0800 050 20 20 

 
www.stonewall.org.uk/ 

Think U Know 
Advice and info for young people and teaching 
resources about online and mobile safety 

 
www.thinkuknow.co.uk/ 

Young Minds 
A charity offering support for the 
emotional health and wellbeing of young 
people 

youngminds.org.uk/contact-us/parents-help- 
line-enquiries/ 

0808 802 5544 

 

www.youngminds.org.uk 

 

 

mailto:info@stonewall.org.uk
https://www.stonewall.org.uk/
http://www.thinkuknow.co.uk/
https://youngminds.org.uk/contact-us/parents-helpline-enquiries/
https://youngminds.org.uk/contact-us/parents-helpline-enquiries/
http://www.youngminds.org.uk/

