
Developing SMSC + British Values at
Ortu Gable Hall

What is Cultural Capital?
Cultural capital is defined as the accumulation of knowledge, behaviours, and skills that a student can
draw upon and which demonstrates their cultural awareness, knowledge and competence;  it is one
of the key ingredients a student will draw upon to be successful in society, their career and the world
of work. At Ortu Gable Hall School  we work tirelessly to build our student aspirations and expose
them to a range of experiences to help students achieve goals and become successful.

We recognise that for students to aspire and be successful academically and in the wider areas of
their lives, they need to be given rich and sustained opportunities to develop their cultural capital.
We do this in many ways, for example, through our curriculum, extra-curricular activities, trips and
visits and careers activities.

We recognise that there are six key areas of development that are interrelated and contribute to
building a student’s cultural capital:

1. Personal Development
2. Social Development, including political and current affairs awareness
3. Physical Development
4. Spiritual Development
5. Moral Development
6. Cultural development

PERSONAL DEVELOPMENT

● Careers and Information, advice
and guidance provision;

● Personal Finance Education;
● Employability skills,
● Personal, Social and Health

Education curriculum;
● The school’s wider pastoral

framework;
● Transition support and induction;
● Work to develop confidence e.g.

public speaking clubs and

SOCIAL DEVELOPMENT

● PSHRE curriculum;
● WTTP;
● Charity work and House

fundraising activities;
● Student Voice – Student

Parliament;
● Nurture Group Access;
● Healthy Schools’

Accreditation;
● Trailblazers’ programme;
● Access to counselling;

PHYSICAL DEVELOPMENT

● Physical Education curriculum;
● Local sports links and activities;
● Healthy Eating policies and

catering provision;
● Anti-bullying and safeguarding

policies and strategies;
● The health, drugs, alcohol,

smoking and sex and relationships
and elements of the PHSRE
curriculum; Extra-curricular
provision; RSE curriculum.



interview skills workshops;
● Activities focused on building

self-esteem;
● Mental Health & well-being

provision - Personalised Learning
Zone;

● WTTP curriculum;

● Form and Year group
competitions;

● Elevate Mentoring
Programme.

● Extra curricular activities available
for unstructured time, including
lunch and break times;

● Activity-based residentials;
● Food preparation and nutrition

curriculum;

SPIRITUAL
● The Religious Education/Ethics

and Assembly programme;
● Our collective acts of worship

and themes of the week including
reflection;

● Support for the expression of
individual faiths;

● School-linking activities – locally,
nationally and internationally;

● The Assembly programme;
● Charitable Trust assemblies and

outreach;

MORAL

● The Religious
Education/Ethics and
Philosophy Curriculum;

● Behaviour Management
policies;

● Contributions to local,
national and international
charitable projects;

● Christian Workers
Charitable Trust assemblies
and outreach;

● Form time curriculum;

CULTURAL

● Thurrock Trailblazers programme;
● Diversity Mark Silver Award -

Going for gold 2021-2022
● Access to the Arts;
● Access to the languages and

cultures of other countries
through the curriculum and trips
and visits;

● Promotion of racial equality and
community cohesion through the
school’s ethos;

● Co-operative values;
● Assembly programme;
● Form time curriculum;

SMSC and British Values is addressed in the wider enrichment learning experiences students have at
Ortu Gable Hall School.  Below is a list of examples of this:

Student Leadership and Student Voice:
Ortu Gable Hall School has an extensive student leadership team.  The student Government team
consists of a Student Principal with Deputies and Student Ministers.  All forms and year groups are
represented by a nominated Form Representative which enables every student the opportunity to be
heard and be part of the decision making process in the school.   The Student Government Team
meet regularly to discuss school policy and student issues and with the Head Teacher, Mr Taku.

Role Teacher Responsible
Minister for Performing Arts and Culture Miss Latham
Minister for The Elevate Program Mrs Dobson or Mr Morgan
Minister for Marketing and Social Media Mr Morgan
Minister for Teaching and Learning Mrs Ashford or Miss Boileau
Minister for Further & Higher Education Mr Dixon
Minister for Transition and Year 7 Mr Morgan or Miss James
Minister for The Community Mr Walker or Mr Shillingford



Minister for STEM Mr Hellis-Tatum
Minister for Anti Bullying Mrs Jeffery
Minister for Diversity and Inclusion Miss Nancolas
Minister for International Relations and Languages Mrs Courcha
Minister for Charity Mrs Marks
Minister for Sports and Games Mr Holt
Minister for Student Voice

Charities:
Students decide which charities to sponsor and regularly raise money for these ,with extra-curricular
events such as non-uniform days, or the ever popular Christmas ‘Dickensian Market’.  The student
leadership team raised £750 for various charities and organisations.

Subject Learning Leaders SLL:
Every student at Ortu Gable Hall has the opportunity to become an Subject Learning Leader for
their favourite subject and take part in leadership activities to represent that subject and the School.
All subjects have Learning Leaders, and they represent the subject at open evening and at other
school events. They also work to support and promote the subject within the school.  For example,
Performing Arts SLL are kept busy organising and helping out at concerts and plays.  The Literacy
SLL regularly help with the Learning Resource Centre with library duties and developing literacy
throughout the school.  SLL runs competitions school wide within their subject.  Maths SLL run a
regular origami club for younger students, and the Science SLL lead the Green Team.  Student SLL
are integral in working with primary students when they visit us at Ortu Gable Hall, and they have
also visited students in their primary schools to work with them there.  Each form has an SLL, who
the form has chosen to represent them.

Community Links and the Inspirational Speaker Programme:
Ortu Gable Hall has close links with the community and has developed a network of ‘Inspirational
Speakers’ who regularly come into school and talk and workshop about their specialisms and areas
of interest, personal experiences and achievements and careers.  Ortu Gable Hall regularly promotes
events run by SpringPod, Speakers for Schools, Career Ready and The Careers & Enterprise
Company which are designed to raise student aspiration and engagement in the curriculum.   Other
examples of careers activities at Ortu Gable Hall include: visits to careers fairs, year group workshop
days, post 16 & post 18 aspirational assemblies, engagement in Baker McKenzie’s Futuready
programme, industry mentoring programmes, Lunch and Learn alumni sessions etc.



Ortu Gable Hall also has a dedicated Careers Portal
(https://sites.google.com/gablehall.com/orturaisingaspirationsportal/home) which is available to
students, staff and parents and is kept updated with careers opportunities and advice, work
experience placements and links to useful websites and videos to assist our students with their
future career planning.  The Ortu Raising Aspirations Careers Portal is used regularly with students
during the Wellbeing Tutor Time Programme and by teaching staff as part of their subject lessons
where strong links between the curriculum and the wider world of work are showcased.

PSHRE/Citizenship days:
A key area where the SMSC/British Values agenda is delivered is through our PSHRE / Citizenship
curriculum which offers enriching and extending learning experiences.  Most recently, these days
have included talks and ‘hands-on’ demonstrations by the Police, Fire Service and Army (Thurrock
wellbeing service).  The local Church regularly contributes to these events with assemblies running
throughout the year.  Ortu Gable Hall has an extensive relationship with members of the local
business community, who regularly contribute to our students’ learning experiences.

Enrichment Learning including educational trips:
Students take part in a wide range of competitions and events in all curriculum areas which develop
and deepen their learning.  For example the Interact reading club runs at Thameside Theatre Grays
for the day where students discuss the books with other Thurrock schools. PE department run trips
throughout the year including December – Olympic Park, cycle centre, June – Olympic Park, white
water rafting centre, July – Inter Form sports winners – Go Carting/Jump Giants.

CCF - The CCF at Gable Hall Academy was formed in 2019. The officers who run it are teachers
and staff from the school who undertook specialist training from the armed services in order to do
so. The CCF is not for everyone, but for those who do join we hope that they find they are able to
undertake activities and experience challenges that would not otherwise come their way, and that
they develop the character that will help them well beyond school.

Further afield, students can go on the Creative and Performing Arts trip to New York, French
culture and language trips to Normandy, and the hugely popular annual Skiing trips.

Assemblies:
Whole school, year and key stage assemblies give students the opportunity to learn and reflect on a
wide range of current moral and social issues.  Assemblies are given by students, staff and outside
speakers.  Recent topics have included Resilience Assembly, Achievement and Aspiration Assembly,
Attendance Assembly, Anti-bullying Assembly, Child Exploitation, Mental Health Assembly, Behaviour
Assembly, Inequality Assembly, Fake News Assembly, Brexit Assembly, Kindness Assembly, Careers
Assembly, Autism Awareness Assembly, Black History Assembly, Fresh Starts Assembly, Mental
Health / Exam stress assembly, End of Term Celebration and Reward Assemblies.

https://sites.google.com/gablehall.com/orturaisingaspirationsportal/home
http://www.ortugablehall.org/1115/combined-cadet-force


Wellbeing Tutor Time Programme:
At Gable Hall our WTTP is integral to underpinning our school’s values. We take a thoughtful and
deliberate approach. Our wellbeing tutor time programme is embedded into our curriculum and
teaching staff plan for opportunities to develop students’ ability to reflect on their learning.  Our
curriculum, our assembly programme, our wellbeing tutor time programme and our Student Voice
programme ensure delivery and content is wide ranging.

The form tutor is central to the pastoral system. The pastoral system is focused upon student
welfare and support, not punishment. The aims to support students develop their personal
understanding, their emerging sense of self and responsibility in their community.

Developing a sense of team identity is a key purpose of tutor time at Ortu Gable Hall. Tutors engage
students in discussions about news and current affairs and tutors also mentor students on an
individual basis -Link. A guide to SMSC - Link

We have created and developed an effective tutor time programme where each student will have a
booklet to complete throughout the year working alongside the ACHIEVE principles.

Themes of the Week:
A planned Theme of the week is timetabled into the curriculum year that reflects the agenda / theme
/ topic of the week. Throughout this week assemblies, WTTP, teaching and learning including
arranging speakers, events and activities will be based around this theme. A special “Newsletter” will
be published that will be shared amongst the Gable Hall community.

http://www.ortugablehall.org/751/spiritual-moral-social-cultural-and-british-values
https://drive.google.com/file/d/1f72utgVWMr6FU8vN3gIjxeM8S8qIYbH0/view


Examples include:
Anti Bullying Week - Link Black History Month - Link Black Lives Matter - Link British Values - Link
Holocaust Memorial Week - Link International Women's Day - Link LGBT+History Month  - Link
Safety Online - Link Pride Month - Link RSE Day - Link

ACHIEVE Agenda: Teaching and learning in context

Students learn best when their learning experiences have
context and are connected to their lives and their experience of
the world that they have experienced. We have designed the
wellbeing tutor time sessions to promote this ethos across key
stages. Using global contexts, students develop an understanding
of their common humanity and shared guardianship of the planet
through developmentally appropriate explorations of: identities
and relationships, personal and cultural expression, fairness and
development and globalization and sustainability.

At Ortu Gable Hall we are committed to providing a safe,
supportive and happy learning environment for our students. We
will support all students in the pursuit of and progress towards
their chosen goals by providing the highest standard of teaching
and pastoral support.

Whilst at Ortu Gable Hall we guarantee to offer all our students
access to the following opportunities:

● A broad and balanced curriculum delivered by a talented and committed staff in first class
teaching facilities (learning).

● An extensive and challenging range of educational visits both at home and abroad
(educational visits).

● The opportunity to engage with, learn about and support a range of local, national and
international communities (community involvement).

● The opportunity to develop skills, experiences and support to equip them for either
employment, training or higher education (enterprise activities).

● The chance to contribute to the running of the school through structured groups, activities
and training (student voice).

● The choice to pursue their preferred sporting and cultural activities through attendance at
clubs, events and out of school opportunities (sporting and cultural activities).

https://drive.google.com/file/d/1aF6pJyiAMZl1MIYtb-dXY4lPOL5VnApO/view?usp=sharing
https://drive.google.com/file/d/1mp5y92Sh2fjSICqpf6Jc044kF8dcFYzc/view?usp=sharing
https://drive.google.com/file/d/1jy0nAC3D4JeOdQQZ_uZId9ciOaMvsfco/view?usp=sharing
https://drive.google.com/file/d/1CGsEbHm7w4up6lZdR8ehz26JX3esGSpm/view?usp=sharing
https://drive.google.com/file/d/1Snlw10QseIvFW_RXZeMM_uswHLCg7fXB/view?usp=sharing
https://drive.google.com/file/d/1GvTXYuMXS0Ed86_Ziv1KpYu-q0LP6Hdg/view?usp=sharing
https://drive.google.com/file/d/1y34p186v9rLA2RAL6trrN0pZ_vUysDWW/view?usp=sharing
https://drive.google.com/file/d/1bRYFqFNWegZzT6svZFCckhoSJ70yh1ln/view?usp=sharing
https://drive.google.com/file/d/1OP4kFUdPSSNaluHNZ8eFAnuXUNTkxOYI/view?usp=sharing
https://drive.google.com/file/d/1cN6SdySapK_BPaE0L9DBJKc3ktvds5Fz/view?usp=sharing


The school’s motto is ‘Knowledge nurtures wisdom’ and this is underpinned by the ACHIEVE
principal which is woven into all aspects of our work within the school.  ACHIEVE focuses upon 7
key qualities that the school community aspires to. Aprire to be our best, Commit to our learning,
High standards in everything we do, Involve with our community, Engage in all opportunities,
Value, care and respect each other and Equality through resilience.

Ortu Gable Hall Examples:
The following examples provides a list of different actions that Ortu Gable Hall current undertake:

● We include in suitable parts of the curriculum, as appropriate for the age of pupils, material
on the strengths, advantages and disadvantages of democracy, and how democracy and the
law works in Britain, in contrast to other forms of government in other countries

● We ensure that all pupils within the school have a voice that is listened to, and demonstrate
how democracy works by actively promoting democratic processes such as a school council
whose members are voted for by the pupils

● We use opportunities such as general or local elections to hold mock elections to promote
fundamental British values and provide pupils with the opportunity to learn how to argue
and defend points of view

● We use teaching resources from a wide variety of sources to help pupils understand a range
of faiths, beliefs and religions.

● We consider the role of extracurricular and OHSL activities, including any run directly by
pupils, in promoting fundamental British values.



TIMETABLE AND CURRICULUM DESIGN
When deciding on the on the courses we run at each KS we consider the local context and the fact
the school is within easy reach of the city of London with its opportunities in the financial district,
food and catering industries and the creative arts.

KS3
At Ortu Gable Hall we have a three-year KS3.  We believe this is important to ensure students gain
a broad education covering a variety of subjects which promotes cultural capital and social mobility.

We have a good balance of subjects as detailed in the table below:

Year 7 Year 8 Year 9
English 6 6 6
Maths 6 6 6
Science 6 6 6
PE 3 3 3
French/German 3 3 3
ICT 1 1 0
Art 1 1 2
Dance 2 2 1
Drama 2 2 2
Music 1 1 2
Food 1 1 1
Geography 3 3 3
History 3 3 3
PSHRE 1 1 1
RE 1 1 1

DEPARTMENT IMPROVEMENT PLANS 2021-2022: PRIORITY 4
Action

● The departments develop specific SMSC aspects in each SOL.
● These are tracked for curriculum coverage.
● Extra curricular activities linked to cultural development.

Outcomes:
● Clear spiral curriculum of planned activities and lesson to develop SMSC/BV/PSHCRE
● Clear development opportunities tracked and impact valued.

Milestone 1:
● Students are able to discuss key issues confidently.
● Timetable of trips / visits / curricular opportunities in place.

Milestone 2:
● Evidence of SMSC development in lessons and all aspects fully exploited.
● Aspects identified in books and through learning walks.



● Increased number of opportunities evident and celebrated via display, Gable Talk, Social
media.

Milestone 3:
● Pupils can provide a balanced viewpoint on a range of subjects.
● Pupils can demonstrate the aspects of SMSC/BV/Diversity etc which are being developed via

extra curricular activities. Pupil voice / interviews / PM discussions.

INTERVENTIONS AND PASTORAL CURRICULUM - VISION

Due to the complex demographic of the local area, pastoral care is key to inclusion because students
need to feel a sense of belonging with consistent boundaries and effective routines.  The pastoral
team ensures that students are fit for school and able to thrive.  In addition to this, whole school
priorities such as our “Golden Threads” which include Literacy, Numeracy, Scientific Enquiry and
Creativity will be delivered through lessons, assemblies and the Wellbeing Tutor Time Programme.  

Our approach aims to ensure that students leave as well-rounded individuals who are able to access
opportunities and successfully cope with the challenges faced in modern day Britain. This programme
is implemented by all year teams that is sequenced and spiraled throughout curriculum plans and
well-considered manner to fulfil this vision by the time students leave Ortu Gable Hall.

INTENT
British Values    SMSC   Careers   OSHL
To develop a pastoral curriculum which:

● Teaches and consolidates British Values  in a range of contexts, including promoting democracy
and the individual’s role in society through effective student leadership;

● Explores the breadth of the SMSC curriculum;
● Provides students with the opportunity to establish their future career paths and give their

learning a context;
● Engaging and motivating student success through the reward programme that includes inter-form

competitions and other competitive activities;
● Enabling students to recognise online and offline risks to their wellbeing;
● Promotes difference as a positive and provides an inclusive environment that fosters a culture of

success for all and endorses equality;
● Any other area responsive to the needs of individual year groups, including the context in which

they operate;
● Advertises and actively promotes out of hours learning to support our OSHL provision at Ortu

Gable Hall
● Develops a network of external experts to harness opportunities for work experience.



SMSC & British Values

What Is SMSC?
SMSC stands for Spiritual, Moral, Social and Cultural education. These are not stand-alone ideas, but ones which are embedded
into everything that we do at Ortu Gable Hall School across every part of the curriculum. Examples are:

Spiritual
● Reflecting on beliefs through RE lessons
● Getting a sense of fascination about the world through Geography and Science
● Using imagination and creativity in English and Maths
● Reflecting on their experiences in PSHRE and Assemblies

Moral
● Looking at the law in Business Studies
● Understanding consequences of actions in History
● Giving views on ethical issues in Psychology

Social
● Working together with others in PE and Media Studies
● Volunteering to help others through Peer Mentoring
● Exploring Modern Britain in Sociology

Cultural
● Valuing cultural influences in Art and Technology
● Understanding cultures beyond Britain through MFL
● Responding to different musical influences through Performing Arts
● Understanding different faith communities in RE

The examples are not exclusive and represent just a small taste of how, at ortu Gable Hall School, we educate every child
through opening them to a vast array of opportunities throughout our curriculum. But their SMSC educational opportunities
are not just limited to the classroom.



Whole School SMSC
Nothing can be more important for our students’ education than ensuring they are supported to be the best they can be within
our ever changing, diverse and eclectic society that ensures everyone has an equal opportunity to live, learn, and achieve.

Spiritual Development Moral Development Social Development Cultural Development

Reflecting on important
questions of meaning and
identity

Exploring the influences on
moral decisionmaking: family,
friends, the media, personal
beliefs

Exploring the importance of
good relationships between
individuals and groups

Exploring and celebrating
aspects of local, regional,
national and global cultures

Thinking about special events
in life and how they are
celebrated

Exploring issues of justice
and fairness

Respecting the rights and
viewpoints of others

Explore aspects of
agreement and conflict
between differing cultures

Exploring the relationship
between human beings and
the environment

Exploring beliefs about value
of human beings and other
living things

Exploring social issues which
are sometimes sensitive and
controversial

Developing a sense of
belonging in school, family,
local, wider, UK, and global
communities

Exploring how beliefs
contribute to personal
identity

Developing a set of
principles on which personal
attitudes and values can be
built

Exploring the relationship
between beliefs/ values and
actions

Combating prejudice and
discrimination

Reflecting on emotions and
feelings

Exploring rights and
responsibilities

Recognising why things go
wrong in relationships and
how to put them right

Exploring the relationship
between beliefs and cultures

Thinking about the value and
significance of relationships

Focusing on issues of
prejudice and discrimination

Listening to the viewpoints
and ideas of others

Encouraging attitudes of
open mindedness, sensitivity
and respect

Developing children’s
self-esteem and self
knowledge

Exploring the consequences
of making moral decisions

Recognising why things go
wrong in relationships and
how to put them right

Encountering people,
customs, music, beliefs,
stories, resources from
differing faiths and cultures
and exploring these through
literature, art, music, dance
and drama

Developing the expression of
“inner” beliefs and feelings
through art, music, dance,
drama and story

Exploring moral “codes” and
values within differing
societies and recognising
that there can be conflicts
between differing sets of
values e.g. home and school

Communicating ideas with
greater depth, breadth and
balance



What do we mean by British Values?
British Values are what bind us together as a national community, no matter what our ethnic, cultural or religious background.
Every teacher has a duty to ensure that:

“fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those
with different faiths and beliefs are not undermined in what we teach, or in what the students experience”

(School teachers’ pay and conditions document 2015 and guidance on school teachers’ pay and conditions).

Every school, therefore, has a duty to promote these core British Values through the work they do in SMSC (Promoting
fundamental British values as part of SMSC in schools, Department of Education, October 2014). We make no exception to
this here at Ortu Gable Hall School, and indeed, take pride in making clear that we:

● Promote pupils’ spiritual, moral, social and cultural (SMSC) development;
● Promote fundamental British values;
● Align British values with our school’s duty to promote SMSC.

Through our SMSC work, as mentioned above, we:
● Enable students to develop their self-knowledge, self-esteem and self-confidence;
● Enable students to distinguish right from wrong and to respect the civil and criminal law of England;
● Encourage students to accept responsibility for their behaviour, show initiative, and to understand how they can

contribute positively to the lives of those who are living and working in the locality of the school and to society more
widely;

● Enable students to acquire a broad general knowledge of and respect for public institutions and services in England;
● Further tolerance and harmony between different cultural traditions by enabling students to acquire an appreciation of

and respect for their own and other cultures;
● We encourage students to reflect on their own vision and values to prepare them for the future.
● Encourage respect for democracy and support for participation in the democratic processes, including respect for the

basis on which the law is made and applied in England.

As a result of this, Gable Hall School actively promotes to every student, across the whole curriculum, the British values of:

● An understanding of how citizens can influence decision-making through the democratic process, through things such
as voting for house council representatives;

● An appreciation that living under the rule of law protects individual citizens and is essential for their wellbeing and
safety, which is experienced in lessons such as PSHE, History and RE;

● An understanding that there is a separation of power between the executive and the judiciary, and that while some
public bodies such as the police and the army can be held to account through Parliament, others such as the courts
maintain independence; ideas explored in Business Studies, Sports Science, Social Science, and RE amongst others;

● An understanding that the freedom to choose and hold other faiths and beliefs is protected by law, which is explored
and reflected on by all students in core RE;

● An acceptance that other people having different faiths or beliefs to oneself (or having none) should be accepted and
tolerated, and should not be the cause of prejudicial or discriminatory behaviour, which is reflected in our behaviour



policy, anti-discrimination policy, and SMSC policy, amongst others, as well as subjects such as RE, History, and Social
Science;

● An understanding of the importance of identifying and combatting discrimination, which is studied specifically, but not
exclusively, in RE, History, and Business Studies, and encourages students to reflect on their own behaviours and
attitudes.

● All of the above strategies fall in line with the students’ right to an education which prepares them for their future in
modern British society, and keeps them safe from all forms of radicalisation and extremism, as mentioned in the
government’s Prevent Strategy 2011.

Defining British Values
According to Ofsted, 'fundamental British values' are:

● Democracy
● The rule of law
● Individual liberty
● Mutual respect for and tolerance of those with different faiths and beliefs and for those without faith.

What must be taught?
● Enable students to develop their self-knowledge, self-esteem and self-confidence
● Enable students to distinguish right from wrong and to respect the civil and criminal law of England
● Encourage students to accept responsibility for their behaviour, show initiative, and to understand how they can

contribute positively to the lives of those living and working in the locality of the school and to society more widely
● Enable students to acquire a broad general knowledge of and respect for public institutions and services in England
● Further tolerance and harmony between different cultural traditions by enabling students to acquire an appreciation

for and respect for their own and other cultures
● Encourage respect for other people, paying particular regard to the protected characteristics set out in the Equality

Act 2010, and
● Encourage respect for democracy and support for participation in the democratic processes, including respect for the

basis on which the law is made and applied in England.

“While teaching 'British values' may seem a tall order, never fear: we have the tools to cover much of it already. The citizenship
curriculum was purpose-built for exactly this sort of exploration and learning”.

Citizenship education underpins much of SMSC. For example, exploring human rights and our political and legal systems
through the taught citizenship curriculum goes a long way to learning 'the difference between right and wrong' and 'the
consequences of behaviour'.

https://www.gov.uk/government/publications/prevent-strategy-2011


SMSC DEVELOPMENT  OPPORTUNITIES
SUBJECT: ART & DESIGN Ortu Gable Hall

The Art, Photography and Textiles department is committed to achieving the best educational and social outcomes for all pupils, regardless of background, race or gender.

The art curriculum is designed as a 7 year progressive plan and delivered in a way that allows pupils to transfer key knowledge to long-term memory. It is sequenced so that new knowledge and skills build on what has been taught

before and pupils can work towards clearly defined end points.

Our 12 Key Outcomes are developed from the assessment objectives at Key Stage 4 and 5 and echo the way artists and designers work. They are split across 4 areas.

● Investigate
● Experiment and Refine
● Record
● Personal Response

These components are repeated throughout the year in order to develop a deeper understanding of practical skills within different contexts and practical skills. Inspirational artists and techniques get more challenging as the years
progress allowing pupils to build on prior knowledge and to select the appropriate skills and techniques to develop in their own work.

Underpinned throughout our curriculum journey are the Golden Threads, which support our pupils in becoming capable learners and to appreciate that the skills they are learning can be applied to other subjects and real world

scenarios.

Spiritual development in Art - Art and design is interlinked with students’ ability to enquire and communicate their ideas, meanings and feelings. Students will investigate visual, tactile and other sensory qualities of their own and others' work. We

encourage independent thinking that will enable students to develop their own ideas and intentions.

Moral development in Art - Students are encouraged to analyse and respond to work that will often pose moral questions. The student’s outcomes are supported with a rationale or a meaning that will often convey a message. Students are required to

investigate their own and others’ identity and values to communicate their own identity, opinions and passions through their work.

Social development in Art - Students’ work is celebrated throughout the school and is displayed in many areas. Students work independently and collaboratively to critique their own and others work and have the opportunity to work together to create

work. Students reflect on art and design and visual languages in society and how it is used and manipulated by artists, designers, and the media influences our world.

Cultural development in Art - Students develop their knowledge and understanding of artist’s ideas and concepts identifying how meanings are conveyed. Students will be exposed to a variety of cultures, beliefs and religions and reflect on their own

community and culture.

British Values -Throughout the course students explore their identity and their community and reflect on British culture and values within their sense of self. .

Physical - coordination and fine motor skills are practiced through the controlled use of media and techniques. Developing independent work, refinement and reflection develop self regulation. Some techniques require sequencing and waiting for the

process to work effectively.

Study
Unit/Home
Learning
Activity/
Extra-curricul
ar  Offer

Personal Social Physical Spiritual Moral Cultural



7
OUR WORLD

Developing observation
skills.

develop critical understanding
through investigative,
analytical, experimental,
practical, technical and
expressive skills.
Analysing and discussing own
and others’ work.
Peer and Self evaluation and
feedback tasks.

The Big Draw workshops in
school.
School Exhibitions to celebrate
successes.
Key Stage 3 Art Club.

Developing skills and
confidence  within art skills
and techniques. Each unit
offers a variety of
opportunities to experiment
and explore techniques such
as  felt making, embroidery,
drawing and painting.

Reflecting on the school
environment, redesigning the
space and therefore the mood
and atmosphere.
Taking inspiration for natural
forms to explore imaginative
spaces.

Critiquing own and others
work.
Discussing the life and mental
health of Van Gogh.

Looking at our community,
drawing the local landscape.

Reflecting on our school
environment and redesigning,
looking at Barcelona, Guadi
and Natural Forms to inspire
the redesign.

Key Stage 3 Art Club, creating
work that responds to
calendared cultural events -
Poppy appeal, display outside
school.

Eid, Guyfawkes, Christmas,
Easter etc

8
Who Am I?

Who Am I? Self Portraits and still
life - exploring identity and
sense of self.
Analysing and responding to
artists self portraits; realistic,
expressive and conceptual.
Develop critical understanding
through investigative,
analytical, experimental,
practical, technical and
expressive skills.

The Big Draw workshops in
school.
School Exhibitions to celebrate
successes.
Key Stage 3 Art Club.
Reflecting on our own sense of
place within our community.

Developing skills and
confidence within art skills and
techniques. Each unit offers a
variety of  opportunities to
experiment  and explore
techniques such as  ceramics,
printing, collage, photography,
drawing and  painting.

Exploring Identity and sense
of self through self portraits
and still life.
Still life and symbolism.
Using colour, line and
distortion to express
emotion.

Exploring own values, morals
and society's expectations.
Communicating through self
portrait, still life and clay
sculpture.

Reflecting on own culture and
learning about the culture of
others in their community.
Key Stage 3 Art Club, creating
work that responds to
calendared cultural events -
Poppy appeal, display outside
school.
Eid, Guyfawkes, Christmas,
Easter etc

9
Our Future

Learning about a healthy
lifestyle. Communicating
through ‘smart swaps’ still life,
and sportswear design.
Discussing mental health
issues, creating work to raise
awareness.
Protest and Street Art,
understanding and exploring
how to communicate through
public art.
Develop critical understanding
through investigative,
analytical, experimental,
practical, technical and
expressive skills.

The Big Draw workshops in
school.
School Exhibitions to celebrate
successes.
Key Stage 3 Art Club.
Awareness and understanding of
mental health issues and how to
support.
Class critiques to discuss ideas,
themes and development.
Developing moral and social
responsibility and communicating
through street art and protest art.

∙

Exploring Healthy Lifestyle.
Sports fashion design.
Mental Health awareness,
support and prevention.

Develop critical understanding
through analysis of your own
and others' work.

Using visual language to
communicate with
others.
Exploring physical and
mental well being.

∙

∙

Creating Personal outcomes
with increasing  independence.

Exploring sense of community
and moral responsibility and
communicating publicly through
street art and protest art.

Key Stage 3 Art Club, creating
work that responds to
calendared cultural events -
Poppy appeal, display outside
school.
Eid, Guyfawkes, Christmas,
Easter etc



∙

∙

10 Memories - looking at
nostalgia, memories and
significant objects.
Exploring ‘Sense of Self’
through book cover design for
teenage support books.
Exploring ‘home’ and what this
means - exhibition in school.
Looking at local landscape.
Develop critical understanding
through investigative,
analytical, experimental,
practical, technical and
expressive skills.

Visual Culture - exploring
and developing
understanding of visual
language and how visual
media impacts on society.
Communicating with your
audience.
Developing and
communicating messages
and meaning.
Tate Modern Trip
Class critiques to discuss ideas,
themes and development.
Curating, display and promotion
of exhibition.
Key stage 4 and 5 workshops,
three times a week.

Machine embroidery
Colour, line and expression
Developing skills and
confidence  within art skills
and techniques. Each unit
offers a variety of
opportunities to experiment
and explore techniques and
processes.

Reflecting on and
communicating a ‘sense if self’

Exploring the social impact of
art  and the morals and reasons
why  the artist has created a
piece.
Communicating personal values
through your own work.

Made in Britain - looking at
British Culture.
Self Portraits/Still
Life/Identity develop an
awareness of the different
roles and individual work
practices evident in the
production of art, craft and
design in the creative and
cultural industries

11 Developing independence,
selecting and planning own
response to chosen themes
from exam papers.

Working as an artist,
structuring own work from
research experimentation,
development and
communication with others.

Working to a brief.

Presenting to a client.

Developing and
communicating messages
and meaning.
Tate Modern Trip
Class critiques to discuss ideas,
themes and development.
Key stage 4 and 5 workshops,
three times a week.

Developing skills and
confidence  within art skills
and techniques.

Reflection and analysis of own
and others work.

Developing knowledge and
understanding of art, craft
and design in historical and
contemporary contexts,
societies and cultures

Develop an awareness of the
different roles and individual
work practices evident in the
production of art, craft and
design in the creative and
cultural industries.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Business Ortu Gable Hall

Spiritual education in the Business department involves students being encouraged to explore ethics, sexism, racism and discrimination in the workplace through the discussion of employment laws and implementing this in coursework and through
exam work. We make reference to case studies and cases of discrimination in the news. Students also explore their own feelings and meaning and reflect upon topics such as ethics. Students are encouraged to explore these concepts and challenge the
actions that businesses do take or should take. This also helps to develop student’s empathy and compassion skills and allows them to take into consideration other people aims, values, principles and beliefs. Students are also encouraged to reflect on
their experiences, for example, through writing about work experiences and creating CVs.

Moral education in n Business in the Business department involves students evaluating, commenting upon and discussing various moral issues relating to business practices. They will do this through the use of observations, gathering of
information/researching and studying given case studies to support this. Students are given the opportunity to consider a variety of information relating to real life business scenarios in order to make valid judgments. Students spend time investigating the
impact of a business’s actions upon society and the local community in which they operate. For example, students consider the political, social, environmental and technological issues (PEST analysis) arising as a result of business decisions. Students also
draw upon their own knowledge to distinguish between what is right and wrong.

Social education in the Business department involves students being encouraged to develop their team working skills through collaborative work and research. The students also explore the concept of teams and the roles that individuals have to play
and how this can impact a business. Throughout the curriculum, students are given the opportunity to exercise their leadership skills. In KS5 students often work in groups collaboratively to understand new concepts and share information researched,
thus giving the students responsibility over their work and enabling them to understand the importance of teamwork.

Cultural education in the Business department involves students being given the chance to see how the functions of a business operate. Students look at the changes within society and how they may impact on businesses. For example, throughout KS4
& 5 the effect of changes in the economy on businesses, and their actions, is widely studied. Demographics are regularly studied as part of most units, when learning about different customer groups and their needs and requirements.

Examples of Spiritual, Moral, Social and Cultural Education in Business include:
▪ Students looking at moral and ethical issues associated with business promotion and advertising and considering what the "correct” conduct is for a business to undertake
▪ Students considering the impact that various businesses both local and national will have upon their local areas and communities
▪ Students looking at the impact that businesses have upon the different stakeholders who have an interest in the way that a business operates
▪ Students investigating business ethics and considering the ethical boundaries which businesses must operate within
▪ Students looking at the cultural differences between different customer groups which businesses may be targeting their products/services towards and how these differences will impact upon sales
▪ Students looking at the issues of unemployment and economic factors relating to businesses, and thinking about how these external factors will have an impact upon society
▪ Students considering the costs and benefits to society and the wider community as a result of business decisions

British Values in Business:
▪ In KS4 & 5 Business lessons, students learn about different laws in Britain and how they compare to other countries
▪ We use opportunities such as general or local elections to promote fundamental British values and provide Students with the opportunity to learn how to argue and defend points of view. We would discuss politics, the voting system and how

who is in power may affect businesses
▪ Teaching resources from a wide variety of sources are used to help Students understand a range of faiths, beliefs and backgrounds are held by people who live in this country. These can be case studies, newspaper articles, exam board resources,

company reports, and visiting speakers / pre-recorded videos
▪ In Ks4 & 5 students have the opportunity to take part in an enterprise activity where individually (KS4) or in a group (KS5) they run an enterprise over a period of time

Study
Unit/Home
Learning
Activity/

Spiritual Moral Social Cultural



Extra-curricular
Offer

10 / 11
(KS4)

Component 1 (Exploring
Enterprises).

Component 3 (Promotion and
finance for enterprise)

Including consideration of
religious beliefs in business (such
as treatment of interest).

Component 1 (Exploring
Enterprises).

Component 2 (Planning for an
running an enterprise)

Component 3 (Promotion and
finance for enterprise)

Including consideration of
promotional activities and
personal / business conduct,
ethical boundaries, employment
law, business law,
unemployment, stakeholders etc.

Component 1 (Exploring
Enterprises).

Component 2 (Planning for an
running an enterprise)

Component 3 (Promotion and
finance for enterprise)

Including consideration of
business ethics, stakeholders,
group work, economic
indicators, unemployment,
impact on society,
presentations; and both
telephone and in-person
research. Also Student Investor
activity (extra-curricular).

Component 1 (Exploring
Enterprises)

Component 2 (Planning for an
running an enterprise)

Component 3 (Promotion and
finance for enterprise)

Including politics, voting
system, unemployment,
stakeholders, employment
law, business law, cultural
differences etc.

12 / 13
(KS5)

Unit 1 (Exploring Business)

Unit 3 (Personal and business
finance)

Unit 4 (Planning a business
event)

Unit 5 (International Business)

Unit 6 (Principles of
Management)

Including consideration of
religious beliefs in business (such
as treatment of interest).

Unit 1 (Exploring Business)

Unit 2 (Developing a marketing
campaign)

Unit 3 (Personal and business
finance)

Unit 4 (Planning a business
event)

Unit 5 (International Business)

Unit 6 (Principles of
Management)

Unit 8 (Recruitment and
selection process)

Unit 14 (Investigating Customer
service)

Including consideration of
promotional activities and
personal / business conduct,
ethical boundaries,

Unit 1 (Exploring Business)

Unit 2 (Developing a
marketing campaign)

Unit 3 (Personal and business
finance)

Unit 4 (Planning a business
event)

Unit 5 (International Business)

Unit 6 (Principles of
Management)

Unit 8 (Recruitment and
selection process)

Unit 14 (Investigating
Customer service)

Including consideration of
business ethics, stakeholders,
group work, economic indicators,

Unit 1 (Exploring Business)

Unit 5 (International Business)

Unit 6 (Principles of Management)

Unit 8 (Recruitment and
selection process)

Unit 14 (Investigating
Customer service)

Including politics, voting system,

unemployment, stakeholders,

employment law, business law,

cultural differences etc.



employment law, business law,
unemployment, stakeholders
etc.

unemployment, impact on society,
presentations; and both telephone
and in-person research. Also
Student Investor activity
(extra-curricular).



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: SMSC+BV PSHRE Ortu Gable Hall

PSHRE and RE plays a significant role in the personal development of children and young people. At its heart is the intention to enable children and young people to become "religiously educated” in order to face the demands of the contemporary
world. Given the opportunities for encountering people of different beliefs and lifestyles, RE also has a key role to play in fostering respect and social cohesion. As well as being "religiously educated”, RE helps students to become "skilled cultural
navigators”, able to handle the differences of faith and belief around them, as well as establish their own sense of identity and belonging.

Spiritual education in RE involves the experience and search for meaning, the purpose of life and the values by which we live. In learning about a range of different religious traditions and why people believe, students that the opportunity to learn from
their experiences, to reflect on and interpret spirituality in their own lives and to reflect on ultimate questions
Moral education in RE allows students to learn about shared and differing moral values from religious and secular perspectives. RE provides opportunities for students to debate moral dilemmas about right and wrong, good and bad, peace, etc. RE
encourages students to discuss ideas such as people's responsibility towards to world and generations to come. In RE students are encouraged to make a personal response to right and wrong and to consider a range of responses to moral issues.
Social education in RE involves exploring the similarities and differences in religions and cultures though which students make links between faith and personal action in everyday life. This is reflected in their relations with others through activities such
as discussion and debate, and in their ability to work cooperatively with others.
Cultural education in RE includes learning about a range of different religious traditions, giving students an opportunity to learn what it means to belong, to become confident in themselves and be able to respond positively to similarities and differences
in our changing multi-ethnic and multi-faith society.

Examples of Spiritual, Moral, Social and Cultural education in RE include:
● Students being given the opportunity to explore believes and values from a range of different religions and cultures; learning about shared and differing views and beliefs
● Students exploring a range of perspectives on key moral and ethical issues such as euthanasia, capital punishment, life after death, science vs religion and marriage
● Students explore and examine a range of different religions and cultures, giving them the opportunity to develop an understanding of multiculturalism, diversity and respect for others
● Students become aware of the positive impact that religion has in society by exploring the way in which religion affects daily life, moral decisions and social responses from its believers
● Students are presented with opportunities to explore different artistic images and literature from religious and cultural perspectives. They also investigate aspects of religious architecture, paintings, symbols and their meanings
● Within KS3 and KS4, RE students consider the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs. They are also taught that there can often be

conflict between being a religious person and the law of the land.  Within RE, from Y7 through to Y13, different religious beliefs are referred to as "teachings” and "values” rather than religious "laws” as law suggests a right and wrong and this
could be confusing for students. Students are taught the fundamental UK laws within a number of units from Y7 to Y13.

● In RE students consider a range of different religious teachings and faiths from Y7 through to Y13. They are taught within the different topics and units that people may hold different viewpoints.

SMSC and British Values Year 7 Year 8 Year 9 Year 10 Year 11

Are reflective about their own
beliefs, religious or otherwise,

that inform their perspective on
life and their interest in and
respect for different people’s

faiths, feelings and values

Introduction to the Year – meet and
great and relationship building / rule
structures / aims of the year.
Discrimination: Racism and stereotypes
Maintaining genuine relationships and
avoiding toxic ones
Families and different long term
commitments
Romance, love, new feelings and
teenage relationships
How can prevent online Bullying?
Bullying or Banter. What is and isn’t
acceptable.
How can we keep safe and positive
relationships?
How can I commit to a healthy life?
How can we keep good mental health
and spot the signs of depression?
How can I control anger?

Consent
Contraception
Sexting and image sharing dangers
Male Body image
Domestic Conflict
British Values – Tolerance
Extremism – Sharia Law in the UK?
Prejudice and discrimination – Religion
Teamwork
Communication skills
Managing by behaviour to succeed
Emotional Literacy – Self Awareness
Mindfulness
Cancer Awareness
Personal Safety and First Aid
Teenage pregnancy
Stereotypes and Prejudice – Disability
LGBT discrimination around the world
Discrimination and stereotypes –
Teenagers
Environmental Issues

Eating disorders
Body Image
Abusive Relationships Peer Pressure
British community, religion and culture
British Values – Identity
The LGBTQAI+ Community
Vaccinations, organ and blood donation
stem cells and hygiene
Self-Harm
Behaving to achieve – the need for
rules
Human Rights – Access to Education
Interpersonal Skills
Discrimination and Equality Act 2010
Coping with Stress
Managing Anxiety
Enterprise and workplace skills and
characteristics
Employability – Applying and preparing
for the world of work

Managing tough times: change, grief and
bereavement
Suicide
Managing social anxiety
Homelessness
Hate Crime
Tattoos and Piercings
Rights and responsibilities
Anti-Social Behaviour
Terrorism and holy war
Overt and Covert Racism
Forced and arranged marriages
Relationships with role models
Same – sex relationships
Gender and Trans Identity
Community Cohesion
Sexism
Parenting

Why is PSHE so important?
Identity and Diversity
How does privilege affect us?
Obesity and positive body image
Risk taking and decision making
Personal safety in the wider world
Bullying and Body shaming
Types of relationship
Consent, rape and sexual harassment
What makes good sex
Safe sex and Chem sex
Relationship break-ups
Happiness and positivity
Sustainability: Animal Rights
Multiculturalism – British Values
Right-Wing Extremism



Why do teens get involved with knife
crime and what are the consequences?

Have a sense of enjoyment and
fascination in learning about

themselves, others and the world
around them

Aspirations
The importance of self esteem
Wants and needs
Discrimination: Racism and stereotypes
Ethical Consumers
What do we mean by healthy lifestyle?
How can I keep a balanced diet?
How do I know if I am eating healthy?
What are the consequences of not
living healthily?
What’s the big deal about energy
drinks?
How can we keep good mental health
and spot the signs of depression?
How can I control anger?
Puberty. What’s normal and what can I
expect?
Periods, the menstrual cycle and PMS –
what do I need to know?
FGM – what is it, why is it so serious
and what can we all do to help?

Consent
Contraception
STI’s
Male Body image
Domestic Conflict
Who are radical groups?
Where does extremism come from?
EXTREMISM: SHARIA LAW in the UK?
Preventing radicalisation and
extremism.
Prejudice and discrimination – Religion
Teamwork
Communication skills
Self-Confidence and goals
Personal development and target
setting
Cancer Awareness
Personal Safety and First Aid
Teenage pregnancy
Stereotypes and Prejudice – Disability
LGBT discrimination around the world
Discrimination and stereotypes –
Teenagers
How can we avoid online groomers
Environmental Issues

Eating disorders
Body Image
British community, religion and culture
British Values – Identity
The LGBTQAI+ Community
Self-Harm
Interpersonal Skills
Discrimination and Equality Act 2010
Growth Mindset
Taking control of my future
Who are UNICEF and how do they
help around the world?
Human rights – Trafficking.
How and why does the UK help people
in other countries?
What is sustainability and how can we
personally live in a more sustainable
way?

Managing tough times: change, grief and
bereavement
Suicide
Social media and self-esteem
Screen Time
Effective time management
Living Sustainably
Homelessness
Binge Drinking
The right career for me
Rights and responsibilities
Why do we need an international
Women’s day?
The Criminal Justice System
Anti-Social Behaviour
Terrorism and holy war
Overt and Covert Racism
Fake news and critical thinking
Forced and arranged marriages
Harassment and stalking
Revenge Porn
Same – sex relationships
Relationships with role models
Gender and Trans Identity
Community Cohesion
Sexism
Parenting

Why is PSHE so important?
Identity and Diversity
How does privilege affect us?
Perseverance and Procrastination.
Obesity and positive body image
Fertility and reproductive health.
The importance of sleep
Risk taking and decision making
Gambling and on line gambling
Personal safety in the wider world
Bullying and Body shaming
Consent, rape and sexual harassment
Safe sex and Chem sex
Happiness and positivity
Independent Living

Use imagination and creativity in
their learning

Aspirations
Keeping safe online. Safe Social Media
Ethical Consumers
How can I create a personal budget
plan
Reflection on the topics so far
How can we keep safe and positive
relationships?
How can I keep a balanced diet?
How can I commit to a healthy life?

Where does extremism come from?
Reflection on the topics so far
Entrepreneurs
Teamwork
Communication skills
Personal development and target
setting
Managing by behaviour to succeed
Mindfulness
Personal Safety and First Aid
Environmental Issues

British community, religion and culture
Alcohol Awareness
Drugs and the Law
Reflection on the topics so far
Interpersonal Skills
Selfie Safety
How can I successfully manage my
money?
Who are UNICEF and how do they
help around the world?
What is sustainability and how can we
personally live in a more sustainable
way?

Effective time management
Living Sustainably
Reflection on the topics so far
The right career for me
Employability skills and CV’s
Preparing for work experience
Conflict Management
Community Cohesion

How does privilege affect us?
Risk taking and decision making
Digital Footprints
Personal safety in the wider world
Happiness and positivity
Applying to College and University
Preparing for Job Interviews
Independent Living
Health and Safety at Work

Reflect on their experiences The importance of self esteem
Wants and needs
Keeping safe online. Safe Social Media
Romance, love, new feelings and
teenageWhat is budgeting and how do

Contraception
Sexting and image sharing dangers
Male Body image
British Values – Tolerance
Teamwork

Eating disorders
Body Image
Abusive Relationships  Peer Pressure
British Values – Identity
The LGBTQAI+ Community

Managing tough times: change, grief and
bereavement
Managing social anxiety
Social media and self-esteem
Screen Time

Why is PSHE so important?
Identity and Diversity
How does privilege affect us?
Obesity and positive body image
Perseverance and Procrastination.



we do it?
How can I create a personal budget
plan
Maintaining genuine relationships and
avoiding toxic ones
Families and different long term
commitments
Bullying or Banter. What is and isn’t
acceptable.
How can prevent online Bullying?
How can we keep safe and positive
relationships?
What does it mean to be a British
Citizen?
How can I keep a balanced diet?
How do I know if I am eating healthy?
What are the consequences of not
living healthily?
What’s the big deal about energy
drinks?
relationships
How can I commit to a healthy life?
Why is smoking so bad for us and why
should we try and avoid secondary
smoking?
How can we keep good mental health
and spot the signs of depression?
How can we keep good mental health
and spot the signs of depression?
How can I control anger?

Communication skills
Self-Confidence and goals
Personal development and target
setting
Managing by behaviour to succeed
Emotional Literacy – Self Awareness
Mindfulness
Cancer Awareness
Personal Safety and First Aid
LGBT discrimination around the world
Discrimination and stereotypes –
Teenagers
Environmental Issues

Vaccinations, organ and blood donation
stem cells and hygiene
Self-Harm
Behaving to achieve – the need for
rules
Human Rights – Access to Education
Interpersonal Skills
Growth Mindset
Coping with Stress
Managing Anxiety
Selfie Safety
Taking control of my future
How can we keep financially savvy and
avoid debt?
How can I successfully manage my
money?
What is sustainability and how can we
personally live in a more sustainable
way?
Why do teens get involved with knife
crime and what are the consequences?
Living Sustainably

Effective time management
Tattoos and Piercings
Binge Drinking
The right career for me
Employability skills and CV’s
Preparing for work experience
Rights and responsibilities
Anti-Social Behaviour
Conflict Management
Relationships with role models
Same – sex relationships
Gender and Trans Identity
Community Cohesion
Sexism
Parenting

The importance of sleep
Risk taking and decision making
Gambling and on line gambling
Digital Footprints
Personal safety in the wider world
Bullying and Body shaming
Types of relationship
What makes good sex
Relationship break-ups
Happiness and positivity
Fun Quiz overview
Sustainability: Animal Rights
Pollution, Plastics and the Environment
Multiculturalism – British Values
Right-Wing Extremism
Internet Safety – The Dark Web
Applying to College and University
Preparing for Job Interviews
Independent Living
Health and Safety at Work

Know difference between right
and wrong and apply this in school

and in their own lives

Introduction to the Year – meet and
great and relationship building / rule
structures / aims of the year.
Wants and needs
Ethical Consumers
Bullying or Banter. What is and isn’t
acceptable.
How can prevent online Bullying?

Consent
British Values – Tolerance
Managing by behaviour to succeed
Emotional Literacy – Self Awareness
Stereotypes and Prejudice – Disability
LGBT discrimination around the world

Human Rights – Access to Education
Interpersonal Skills
Taking control of my future
How does the law deal with young
offenders?
Why do teens get involved with knife
crime and what are the consequences?

The right career for me
Rights and responsibilities
The Criminal Justice System
Anti-Social Behaviour
Relationships with role models
Community Cohesion

How does privilege affect us?
Perseverance and Procrastination.
The importance of sleep
Gambling and on line gambling
Personal safety in the wider world
Consent, rape and sexual harassment
What makes good sex
Relationship break-ups
Internet Safety – The Dark Web
Cyber Crime and Online Fraud

Understand the consequences of
their behaviour and actions

Aspirations
The importance of self esteem
Wants and needs
Discrimination: Racism and stereotypes
Keeping safe online. Safe Social Media
Maintaining genuine relationships and
avoiding toxic ones
Bullying or Banter. What is and isn’t
acceptable.
How can we keep safe and positive
relationships?
How can I keep a balanced diet?
Why is smoking so bad for us and why
should we try and avoid secondary
smoking?

Consent
Contraception
Sexting and image sharing dangers
STI’s
Domestic Conflict
British Values – Tolerance
Communication skills
Vaping, Nicotine and addiction
Personal Safety and First Aid
Stereotypes and Prejudice - Disability

Eating disorders
Abusive Relationships  Peer Pressure
The LGBTQAI+ Community
Alcohol Awareness
Drugs and the Law
Self-Harm
Behaving to achieve – the need for
rules
Growth Mindset
Coping with Stress
Managing Anxiety
Taking control of my future

Managing social anxiety
Social media and self-esteem
Screen Time
Effective time management
Hate Crime
Tattoos and Piercings
Binge Drinking
Employability skills and CV’s
Rights and responsibilities
County Lines
Conflict Management
Harassment and stalking
Sexism

Perseverance and Procrastination.
The importance of sleep
Risk taking and decision making
Gambling and on line gambling
Digital Footprints
Personal safety in the wider world
Consent, rape and sexual harassment
Relationship break-ups
Pollution, Plastics and the Environment
Right-Wing Extremism
Internet Safety – The Dark Web
Cyber Crime and Online Fraud
Health and Safety at Work
Trade Unions



How dangerous are drugs and what are
the different types?
How can I control anger?

Enterprise and workplace skills and
characteristics
Consumers and the law – what are my
rights

Parenting

Develop social skills in different
contexts, for example working

and socialising with other pupils,
including those from different

religious, ethnic and
socio-economic backgrounds

Ethical Consumers
Maintaining genuine relationships and
avoiding toxic ones
Families and different long term
commitments
Romance, love, new feelings and
teenage relationships
What does it mean to be a British
Citizen?

British Values – Tolerance
EXTREMISM: SHARIA LAW in the UK?
Preventing radicalisation and
extremism.
Prejudice and discrimination – Religion
Teamwork
Communication skills
Emotional Literacy – Self Awareness

British community, religion and culture
British Values – Identity
The LGBTQAI+ Community
Interpersonal Skills
Discrimination and Equality Act 2010
Work skills, enterprise and the
working environment Employability –
Applying and preparing for the world
of work

Work experience
Social media and self-esteem
Homelessness
Hate Crime
Employability skills and CV’s
Careers in STEM
Anti-Social Behaviour
Relationships with role models
Community Cohesion

Group work and discussions.
Mock interviews with outside
providers.
Why is PSHE so important?
How does privilege affect us?
Types of relationship
What makes good sex
Happiness and positivity
Fun Quiz overview
Sustainability: Animal Rights
Globalization
Multiculturalism – British Values
Trade Unions

Participate in a variety of
communities and social settings,

including by volunteering,
cooperating well with others and

being able to resolve conflicts
effectively (this needs to be
conducted in these settings)

Role Play.
Group work.
Charity work within the year.
Problem solving activities.
Working in various settings – class –
drama presentations and interactions /
outside providers

Role Play.
Group work.
Charity work within the year.
Problem solving activities.
Working in various settings – class –
drama presentations and interactions /
outside providers

Role Play.
Group work.
Charity work within the year.
Problem solving activities.
Working in various settings – class –
drama presentations and interactions /
outside providers

Role Play.
Group work.
Charity work within the year.
Problem solving activities.
Working in various settings – class –
drama presentations and interactions /
outside providers

Role Play.
Group work.
Charity work within the year.
Problem solving activities.
Working in various settings – class –
drama presentations and interactions /
outside providers
Why is PSHE so important?
What makes good sex
Relationship break-ups
Fun Quiz overview
Multiculturalism – British Values
Right-Wing Extremism

Accept and engage with the
fundamental British Values of

democracy, the rule of law,
individual liberty and mutual

respect and tolerance of those
with different faiths and beliefs;
develop and demonstrate skills

and attitudes that will allow them
to participate fully and contribute

positively to life in modern
Britain.

Ethical Consumers
Maintaining genuine relationships and
avoiding toxic ones
Families and different long term
commitments
Romance, love, new feelings and
teenage relationships
Bullying or Banter. What is and isn’t
acceptable.
How can we keep safe and positive
relationships?
What does it mean to be a British
Citizen?
How can we keep good mental health
and spot the signs of depression?
FGM – what is it, why is it so serious
and what can we all do to help?

British Values – Tolerance
Preventing radicalisation and
extremism.
Teamwork
Communication skills
Stereotypes and Prejudice – Disability
LGBT discrimination around the world
Discrimination and stereotypes -
Teenagers

British community, religion and culture
British Values – Identity
The LGBTQAI+ Community
Behaving to achieve – the need for
rules
Human Rights – Access to Education
Enterprise and workplace skills and
characteristics
How and why does the UK help people
in other countries?
What is sustainability and how can we
personally live in a more sustainable
way?
How does the law deal with young
offenders?
Why do teens get involved with knife
crime and what are the consequences?

Rights and responsibilities
Overt and Covert Racism
Why do we need an international
Women’s day?
Forced and arranged marriages
Same – sex relationships
Gender and Trans Identity
Community Cohesion
Sexism

Types of relationship
How does privilege affect us?
Identity and Diversity
Obesity and positive body image
Fertility and reproductive health.
Personal safety in the wider world
What makes good sex
Relationship break-ups
Happiness and positivity
Pollution, Plastics and the Environment
Globalization
Multiculturalism – British Values
Right-Wing Extremism
Cyber Crime and Online Fraud
Applying to College and University
Preparing for Job Interviews
Independent Living
Health and Safety at Work
Trade Unions



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Computer Science IT Ortu Gable Hall

Spiritual development in Computing - Students are continually reflecting on their own lives and the lives of others as they look at various ICT/Computing case studies. Students debate and formulate their own set of values and beliefs through case
studies as they share their own experiences.

Computing provides opportunities for reflection of awe and wonder about the achievements in ICT today and the possibilities for the future. ICT lets students have the opportunity to reflect on how computers can sometimes perform better in certain
activities than people. To promote students’ spiritual development, their sense of self and their will to achieve, the computing department continually takes the opportunity to praise students for their contribution in lessons.

Moral development in Computing - Through real life case studies, students consider issues surrounding the misuse and access rights to personal data. The use of case studies in computing encourages students to draw conclusions through evidence
rather than their preconceptions whilst allowing the students the time to reflect on the origins of their own personal perceptions of a topic.

Students consider the effects of social networking and the consequences of cyber bullying; they also consider the legal aspects of ICT including the Data Protection Act, Computer Misuse Act and Copyright legislation. They consider the implications of
file sharing and downloading illegally and the penalties for engaging in this type of activity. Students also consider the moral aspects of developments in technology including the use of CCTV cameras, Speed Cameras and Loyalty Cards to balance up
people’s rights and responsibilities.

Computing helps students to explore aspects of real and imaginary situations and enables them to reflect on the possible consequences of different actions and situations. It can raise issues such as whether it is morally right to have computer games
whose aim is killing and violence, and whether it is fair that some people in this country and in other countries cannot use the internet.

Other moral issues surrounding the topics of e-waste and the digital divide are also explored through case studies. The use of case studies in ICT encourages students to draw conclusions through evidence rather than their preconceptions whilst
allowing the students the time to reflect on the origins of their own personal perceptions of a topic.

Social development in Computing - As part of the computing curriculum students are taught to think and produce work that reflects the needs of diverse audiences within our community and the wider community.

As students develop their skills in a range of software they are challenged to work in groups to find solutions whilst developing respect for the ideas and opinions of others in their team. This is particularly prevalent in the design phase of tasks given. In
addition students are encouraged to develop their team working skills through collaborative work and research. The students also explore the concept of teams and the roles that individuals have to play. Computing can also help all students to express
themselves clearly and to communicate. As students’ progress through their learning they will consider more complex social needs and are encouraged to research and work collaboratively to find appropriate solutions to issues that may affect particular
groups within society.

Cultural development in Computing - Computational thinking encourages students to develop and explore their problem solving skills. Computing Empowers students to apply their ICT and computing skills and to gain knowledge of how
programming links between subjects for instance maths.

Students explore how developments in technology have changed our culture, particularly the rise in social networking sites and the ability to communicate instantly across National and International borders. Computing involves the breaking through of
linguistic and cultural barriers. It is possible to e-mail or chat across the world and to word process in the mother tongue.

Whilst studying various aspects of computing students are asked to reflect on how different cultures are portrayed on the internet and why or who is portraying them in this way. Students are also challenged to think about how differing cultures access
and use the internet and what implications this has on the individual and the culture.

British Values - The key role of British scientists, inventors and innovators in the digital world is highlighted and celebrated in KS3 and 4 schemes of work.



Study
Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

7 Email Etiquette
One Drive
Office Products

Using the internet safely
Cyber Bullying

Different computer devices
and  their uses.

Risks of Computers - Most Appropriate emails Risks of Computers - Trolling

8 One Drive
Office Products
Health and Safety

Using the internet safely
Cyber Bullying

Computer Science in the
real  world
Robotics affecting the world.

Risks of Computers - Most Ethical Issues of ICT
Computer Laws

Cultural issues of ICT
Environmental Issues of ICR

9 Advanced programming
experience

Ethical issues – Trolling
Ethical Issues - Privacy

Computer Science in the
real  world
Robotics affecting the world.

Risks of Computers - Most Ethical Issues of ICT
Computer Laws

Cultural issues of ICT
Environmental Issues of ICR

10 Advanced programming
experience

Ethical issues – Trolling
Ethical Issues - Privacy

Computer Science in the
real  world
Robotics affecting the world.

Risks of Computers - Most Ethical Issues of ICT
Computer Laws

Cultural issues of ICT
Environmental Issues of ICR

11 Advanced programming
experience

Ethical issues – Trolling
Ethical Issues - Privacy

Computer Science in the
real  world
Robotics affecting the world.

Risks of Computers - Most Ethical Issues of ICT
Computer Laws

Cultural issues of ICT
Environmental Issues of ICR

12 Advanced programming
experience

Ethical issues – Trolling
Ethical Issues - Privacy

Computer Science in the
real  world
Robotics affecting the world.

Risks of Computers - Most Ethical Issues of ICT
Computer Laws

Cultural issues of ICT
Environmental Issues of ICR

13 Advanced programming
experience

Ethical issues – Trolling
Ethical Issues - Privacy

Computer Science in the
real  world
Robotics affecting the world.

Risks of Computers - Most Ethical Issues of ICT
Computer Laws

Cultural issues of ICT
Environmental Issues of ICR



SMSC DEVELOPMENT  OPPORTUNITIES Faculty : Skill centre
(construction and motor
mechanics)

Ortu Gable Hall

Study Unit/Home  Learning
Activity/  Extra-curricular
Offer

Personal Social Physical Moral Cultural

7
Study
Unit/Home
Learning
Activity/ Extra
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies; through
iterative design

∙ Work to develop
confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
equipment

∙ Fine motor skills – for
recording

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and
ways in which design

technology can improve
the quality of life.

∙ Investigates how different
cultures have contributed
to technology

8
Study
Unit/Home
Learning
Activity/ Extra
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies; through
iterative design

∙ Work to develop
confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
equipment

∙ Fine motor skills – for
recording

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and
ways in which design

technology can improve
the quality of life.

∙ Investigates how different
cultures have contributed
to technology



9
Study
Unit/Home
Learning
Activity/ Extra
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies; through
iterative design

∙ Work to develop
confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
equipment

∙ Fine motor skills – for
recording

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and
ways in which design

technology can improve
the quality of life.

∙ Investigates how different
cultures have contributed
to technology

10
Study
Unit/Home
Learning

Activity/ Extra-
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies;through

iterative design
∙ Work to develop

confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
Equipment
Study of sustainability in
construction support social
understanding

∙ Fine motor skills – for
Recording
Marking out cutting sawing and
shaping of materials

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and  ways
in which motor and construction

design
technology can improve

the quality of life.
∙ Investigates how different

cultures have contributed
to  Construction technology

11
Study
Unit/Home
Learning

Activity/ Extra-
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies;through

iterative design
∙ Work to develop

confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
Equipment
Study of sustainability in
construction support social
understanding

∙ Fine motor skills – for
Recording
Marking out cutting sawing and
shaping of materials

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and  ways
in which design

technology can improve
the quality of life.

∙ Investigates how different
cultures have contributed
to technology



12
Study
Unit/Home
Learning

Activity/ Extra-
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies;through

iterative design
∙ Work to develop

confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
equipment

∙ Fine motor skills – for
recording

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and  ways
in which design

technology can improve
the quality of life.

∙ Investigates how different
cultures have contributed
to technology

13
Study
Unit/Home
Learning

Activity/ Extra-
curricular Offer

∙ Growth mindset and
metacognition, Resilience

development
strategies;through

iterative design
∙ Work to develop

confidence; through
presentations, group
discussions, feedback and

focus groups.

∙ Opportunities to work as a
team, recognising others’
strengths and sharing
equipment

∙ Fine motor skills – for
recording

∙ Gives pupils an awareness  of
the moral dilemmas
created by technologic

advances.
∙ It encourages pupils to

value the environment and
its natural resources and to

consider the
environmental impact of

everyday products.
∙ Educates pupils to become

responsible consumers

∙ Reflect on ingenious
products and inventions,

∙ diversity of materials and  ways
in which design

technology can improve
the quality of life.

∙ Investigates how different
cultures have contributed
to technology



SMSC DEVELOPMENT  OPPORTUNITIES Subject: Dance Ortu Gable Hall

Spiritual education in the Creative and Performing Arts department at Ortu Gable Hall School inspires students to develop confidence in, and an understanding of, themselves. All schemes of work across music, drama and dance encourage the students to respond to a range
of stimuli with creative independence. The department aims to build students’ self-esteem and enable them to perform in a safe, nurturing and positive learning environment.

Moral education in the Creative and Performing Arts faculty at Ortu Gable Hall School involves students studying a range of current topics and developing an understanding of consequences and moral dilemmas. This involves the students expressing their own personal
responses and emotional reactions. They can appreciate and examine the work of a range of practitioners across music, drama and dance. The students are given the opportunity to discuss performance, or creative outcomes, and are respectful of their peer’s opinions.

Social education in the Creative and Performing Arts faculty at Ortu Gable Hall School is a highly important element. The department endeavours to develop students into mature, confident, young adults. They are able to experience group collaboration with their peers, which
enhances social and communication skills. In the rehearsal process students learn that they all share a collective responsibility to the group and recognise the value of effective teamwork. Pupils are often required to listen and review one another sensitively in the performance
environment. When devising, students develop their ability to identify, understand and respect the views and values of others in discussion.

Cultural education in the Creative and Performing Arts faculty at Ortu Gable Hall School involves students developing respect and appreciation of diverse cultural forms. Within lessons, students have the opportunity to study a wide range of genres, forms, traditions and styles
within the arts. The students are able to recognise and appreciate the concept of diversity both within the professional work or repertoire and each other. They develop the ability to value differences in music, drama and dance through a range of performance and creative tasks.

British Values Education with in the performing arts faculty at Ortu Gable Hall school we encourage freedom of ideas within a group and allow for democratic decisions to be made.  Respect is shown, by allowing students and teachers the freedom to create and perform in a
safe place with no judgement.  Listening to the opinions of others and showing a mutual respect during performances

.
Examples of Spiritual, Moral, Social and Cultural Education in Creative and Performing Arts at Ortu Gable Hall School may include:

● Exploration of diverse cultural forms within the arts through schemes of learning -
● Creating performance outcomes and collaborating with peers.
● Participating in a variety of extended performance opportunities
● Analysis of performance work through listening and responding appropriately to the views of others.
● Appreciation of treating all as equals and accepting those who are different because of physical  and learning difficulties



Study Unit/Home
Learning Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

7 Pupils develop their understanding of
dance through active participation in

all lessons.

Pupils are encouraged to set
personal targets to improve.

Students begin to develop their
confidence by working with peers

throughout their lessons, performing
to one another and understanding and

respecting the views of others.

Our SOL allows students to be active.
We promote healthy lifestyle and

encourage active participation in all
lessons.

Pupils learn the importance of a warm
up and cool down prior to physical

activity.

SOL allows students to gain an
understanding of creative
independence, through leading warm
ups, leading group and understanding
the fundamentals of dance no matter
the genre.

Our SOL enables students to view
different works from a variety of

practitioners/choreographers. They
are then able to form their own

personal opinions and create their
own response.

The SOL looks at dances from
different eras, studying how dance
has evolved throughout time. As
well as exploring the historical

background of each era.

8 Pupils develop skills through
choreography, performance and

appreciation activities. Pupils
understand how to choreograph

using different stimuli.

Pupils will set targets for areas of
improvement.

Students begin to develop their
confidence by working with peers

throughout their lessons, performing
to one another and understanding and

respecting the views of others.

Students are encouraged to participate
and engage in activities to the best of

their ability.

Pupils lead their own warm ups and
cool downs. Pupils develop their

choreography and performance skills.
Pupils are encouraged to develop their

performance and raise levels of
physical and interpretative skills.

The SOL develops the key
fundamentals from Year 7 and students

look at variety of stimulus to allow
them to perform in a safe, positive

learning environment.

The SOL enables students to
appreciate the work from

professional artists/choreographers.
Students are actively encouraged to

form their own response and
opinion.

The SOL looks at dances from
different eras, studying how dance
has evolved throughout time. As
well as exploring the historical

background of each era.  Students
begin to develop musical theatre

skills through performance.

9 Pupils develop their performance,
choreography and appreciation skills

through a variety of activities
inspired by professional works.

Students begin to develop their
confidence by working with peers

throughout their lessons, performing
to one another and understanding and

respecting the views of others.

Through studying a range of different
styles and professional works pupils
are encouraged to be active in all

lessons.

Pupils will lead their own warm ups
and cool downs. Pupils will follow

dance choreography and learn given
repertoire. Pupils are encouraged to
develop their performance and raise
levels of physical and interpretative

skills.

Pupils will explore the history of street
dance, key features of the style

and the stylistics qualities of each style.

The SOL enables students to
appreciate the work from

professional artists/choreographers.
We explore a range of topics

including the rights of women in
advertising and media

Exploring different professional

dance works to gain an appreciation

of their background, inspiration,

choice of genre, style and

constituent features.

10 Through studying the BTEC Course
pupils are actively analysing and
reflecting on their performance
levels. Pupils will set meaningful

Within class activities pupils will reflect
on practical performance and share

areas for improvement for themselves
and peers.

Pupils will learn choreography and
reflect upon accuracy of action. Pupils
will develop physical and interpretative
skills by analysing their own and others

Through exploration of professional
works students will gain an

understanding for the inspiration of
each piece.

Professional works studied enable
class discussion to take place on

topical issues.

Exploring different professional

works from a variety of genres.



targets and evaluate progress made.

Pupils will focus specifically on
performance and develop skills based

on a chosen practitioner.

Pupils will develop team work skills by
working with others collaboratively on a
task. In particular listening skills, problem

solving, setting targets and resolving
conflicts in opinion.

performance.

Pupils will workshop different genres
developing an appreciation for different

styles.

Students will develop their

understanding for the piece based

on inspiration, background, choice

of music and setting.

11 Pupils will respond to ideas and
choreograph in response to their

groups ideas on a given theme/ topic/
idea.

Pupils will develop choreography
skills through use of a variety of

devices.

During completion of the group task
pupils will work collaboratively in order
to produce work in response to a brief.
In particular pupils will develop; listening,

problem solving, goal setting skills,
alongside planning and evaluating skills.

Pupils will develop the ability to reflect
upon outcomes and suggest areas for

improvement.

Pupils will perform in groups and
create workshop material for a

performance.

Pupils will develop their awareness of
an active healthy lifestyle in order to
enhance their personal performance.

Pupils will reflect on key
choreographers and their influence on

given subjects within their piece.

During completion of the group task
pupils will apply the given topic and

discuss its relevance within their
community.

Students will make use of

professional choreographer’s

influences and link them to their

ideas and inspiration.

Extra-Curricular Pupils are given opportunities to
develop performance and
choreography skills through regular
class as well as performing live in
front of different audiences.

Our dance troupes are mixed year
groups, allowing students to integrate
with other classes and other year
groups. This builds peer on peer
relationships.

Students who attend extra-curricular
are taught technique exercises to build
upon their dance ability. They work on
their physical, expressive and technical
skills as a dancer.

When visiting live works and viewing -
Students are encouraged to understand
the background and inspiration for a
dance work.

Pupils will learn to respect each other
and the environment they are in.

Students are encouraged to
participate, attend trips and workshops
to build upon cultural capital.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Drama Ortu Gable Hall

Drama Department Curriculum Intent

The drama department is committed to achieving the best educational and social outcomes for all pupils, regardless of background, race or gender.

The drama curriculum is designed as a 7 year progressive plan and delivered in a way that allows pupils to transfer key knowledge to long-term memory. It is sequenced so that new knowledge and skills build on what has been

taught before and pupils can work towards clearly defined end points.

Our curriculum is split into four domains of knowledge:

1. Play and exploration

2. Creating and rehearsing

3. Performing

4. Evaluating and reflecting

These knowledge components are repeated throughout each half term in order to develop a deeper understanding of skills within different contexts. Stimuli, topics and scripts get more challenging as the years progress and more

depth is added to dramatic skills, allowing pupils to build on prior knowledge and to select the appropriate skills for specific genres and styles of theatre.

Underpinned throughout our curriculum journey are the Golden Threads, which support our pupils in becoming capable learners and understand that the skills they are learning can be applied to other subjects and real world

scenarios, not just drama.

Lastly, our curriculum focuses on closing the cultural capital gap for all pupils. The curriculum achieves this by exposing students to ideas, themes and genres that were previously unfamiliar to them, but at the same time covering content where
they can see their own experiences reflected back at them. The resources we study promote equality and acceptance of others. We show numerous professional performances, workshops and offer opportunities for performances
outside of school, theatre and overseas trips as well as topical social events.

Spiritual development in Drama - Students are encouraged to explore their own feelings, beliefs and ideas to find meaning and develop Drama work based on a wide variety of subject matters and stimuli. Ay Key Stage 3 students develop empathy
and their understanding of others through schemes of work such as Noughts and Crosses, Kidnapped, Crime and Punishment and Our Stories.. We have chosen a selection of professional repertoire for Key Stage 4 students to study because they give
students the opportunity to discuss important themes and issues. For example we analyse Frantic Assemblies ‘Things I Know to be True’ to open up discussions about family and love. Students consider the points of view of all five members of the family
which develops their empathy and ability to look at situations from different people’s perspectives. For component three students create work based on a brief, but they can choose any storyline or theme that they find interesting and consider to be
important to the local community. In past years students have explored and developed work based on sexual harassment, knife crime, bullying and racical inequality.  Issues covered in the work from these stimuli encourage students to interrogate their
own beliefs and understand other perspectives. For example, students with strong anti-war beliefs could be asked as part of a hot-seating activity to represent a politician campaigning for war. Across all year groups students reflect on their work during
their rehearsal process and after their performances. This develops their resilience and self-awareness.. Student feedback and lesson observations have proved students’ enjoyment of the use of imagination and creativity in their learning.

Moral development in Drama - At all key stages students are regularly given the opportunity to investigate moral and ethical issues. Students are presented with these themes and have to find a way to explore them theatrically in their work. For
example at Key Stage 3 year. 7 pupils explore bullying and migration, and year. 8 look at capital punishment and arson. In year 9 we push students further by studying Noughts and Crosses, looking at socio-economic disparity and creating work in the
style of Theatre in Education. Theatre in Education requires students to present moral debates to the audience. These performances are aimed at educating a younger audience on the consequences of bullying, being unsafe online and drug use. Across
all year groups students also undergo extensive character development throughout all units of work. They interrogate character motivations, uncovering reasoning for certain behaviours and characteristics. This is further developed at Key Stage 4 where
students’ individual investigative study of characters from given circumstances and scripts, requires them to extend their understanding of the circumstances, rights and choices of others. Throughout all stages students are encouraged to take
responsibility for their own actions and learning, by consistently being asked to reflect on what they have done and how it can be developed.

Social development in Drama - Every lesson students work in groups which encourages them to develop effective communication, cooperation, collaboration and sensitivity. Students are encouraged to develop empathy through themed
collaborative work which requires them to look at a variety of different lifestyles and circumstances from a range of viewpoints. There is a strong mutual respect between students across the department based on a shared desire for success within
drama and beyond.



Student groups are alternated regularly to ensure they work in a respectful and productive manner with all other students within the classes, regardless of race, religion, background, gender or sexuality. In addition, students will be encouraged to direct
certain sections of a performance to help them develop leadership skills. Each lesson students evaluate performances where they are encouraged to listen and be respectful of the opinions of others. Problem-solving is a huge element of Drama and
students will be encouraged to communicate and cooperate effectively, to ensure progress is made each lesson.

Cultural development in Drama - Theatre and the live arts are an integral part of British and world culture. Theatre reflects what is going on in society at any given time and therefore it is integral that students understand how prolific playwrights,
actors and styles of theatre have contributed to our cultural life. In light of this we have chosen scripts and genres that give students exposure to a range of theatrical traditions. Some of the genres include Silent Movies, Pantomime, Greek Theatre,
Shakespeare, Physical Theatre and Naturalism amongst others. Our set texts and professional repertoire studied include Matilda, Noughts and Crosses, Small Island, Hamilton, A Comedy about a Bank Robbery and Barber Shop Chronicles amongst
others.
The area of Thurrock is rich in cultural heritage but students are not always aware of it. We have planned a scheme of work for Year. 7 called Our Stories where students learn about the historic significance of the Windrush ship docking at the Tilbury
docks. We explore how this has impacted the local area and British culture in general. Through learning about migration students explore themes of identity and belonging, and relate these themes of their own lives. Students are offered numerous
opportunities to visit the theatre, participate in workshops with industry professionals and get involved in the school extra- curricular activities. We also bring culture to the classroom by showing videos of high quality performances to lift students'
aspirations and expose them to more performances.

British Values - At Ortu Gable Hall we promote British Values by celebrating our diverse and vibrant population. Our curriculum embraces all cultures and encourages students to observe and reflect on the many different options, faiths and beliefs.
We embrace and promote tolerance, encouraging students to open their minds and respect those who may appear different to us. We achieve this by studying a diverse range of texts (as mentioned above) and allowing students to express themselves
and their views in their devised work. Students know they are valued as we celebrate their achievements and honour their strengths and areas of development. The nature of the Performing Arts encourages freedom of speech as we invite students to
share their views and physicalise them in their work. We look at issues from different perspectives and encourage students to always justify their beliefs and opinion, accelerating their debating skills with openness, honesty and respect.



Year Group
and Term

Personal Social Physical Spiritual Moral Cultural

7 ∙Students are encouraged to
explore their own feelings,
beliefs and ideas to find
meaning and develop Drama
work based on a wide variety of
subject matters and stimuli.

Developing Personal skills:
● Communication/Presentati

on
● Public speaking/Group and
● Leadership skills
● Problem solving
● Time Management
● Initiative
● Creativity
● The ability to work to a

deadline
● Confidence
● Emotional intelligence
● Resilience
● Collaboration

Highlighting transferable skills  that
students can apply to other
subjects and wider life. Same as
above.

Actively listening to the ideas of others
and using them to inform work.

Learning to give and receive
constructive criticisms.

Communication skills.

Students are encouraged to
work outside of friendship
groups and develop key skills
of co-operation and collaboration.

∙Encouraged to share and
shape each other’s work by
listening and respecting ideas and
opinions.

To learn to be a supportive
audience member and to
give/receive constructive
criticism to improve work and
make progress.

During the Melodrama unit students
are encouraged to take risks in front
of peers as they exaggerate comedic
characters and perform audience
interaction.

Ensemble theatre where students
must work as a group to tell a story.
They must collaborate in order to do
this successfully.

Every student to work
collaboratively, to take risks
in vocal and physical work
and increase confidence in
performance.

For students to be able to
devise from any given
stimulus and to have a
sound understanding of how
to shape and structure a piece
of drama.

Being aware of staging and  also
how the space is used in
performance,

Using bodies to create shapes and
symbolise emotions .

Interpreting and portraying
emotions.

Proxemics - How space can be
used to communicate relationships
and emotions

Physical Theatre – using your
body to  create objects introduced
and used in  Basic Skills and
Darkwood Manor.

As part of the curriculum
students at both key stages
are regularly given the opportunity
and the motivation to investigate and
offer reasons about moral and
ethical issues.

Darkwood Manor – Looking at
character  motivation and
questioning characters  intent
during hot seating activities. We
also look at peer pressure and
bullying.

Students are encouraged to
take responsibility for their
own actions, by learning
what is right and wrong
through effective
communication, cooperation
and sensitivity

Being able to communicate and
understand the rights and
wrongs of  character behaviour.

Matilda - discussions about what
is right, wrong and why
characters behave in certain
ways.

Looking at the behaviour of the
characters in Shakespearean
plays. Why does Macbeth kill
Duncan?

Darkwood MAnor we discuss
issues of peer pressure and
how to recognise the signs.

To have a basic knowledge of
technical theatre practices
and also consider other
aspects of bringing a
performance to life.

Students are encouraged to  see
live theatre and support
local theatre

Topics
covered include units that
focus on specific drama
skills, Naturalistic acting,
ensemble theatre and
Improvisation,
Shakespeare, Working from
script and devising original

pieces of Drama.
∙ All year invited to take

part  in school
performances/shows

Styles studied include
melodrama, pantomime,
naturalism, ensemble,
gothic.

Our Stories - An
interdisciplinary project
created in collaboration with
PHd student Chloe Lee.
Students consider the
cultural significance of living
and attending school near
the Tilbury docks. Lessons
exploring contemporary and
historic migration as a lense
for themes home, identity
and belonging.



8 As above in bold

During the comedy unit, pupils must
learn that people have different views
on comedy. They must learn to read
the room, to be respectful of others
opinions and also how judge what is
funny and what is offensive.

As above in bold

Ensemble theatre skills are
developed further ensuring
communication and collaborative
skills are challenged more.

Find Me script - developing pupils'
perception of Autism and how to
portray that respectfully on stage.

As above in bold

Physical Theatre used whilst
exploring  Greek Theatre.
Students have to select important
elements of the story and find
ways to physicalise them.

Silent Movies - Focus on
physicality. Students have to use
their body language and facial
expressions to communicate,
rather than relying on voice.

As above in bold

Greek Mythology - Learning the
Greek’s origin stories including
Pandora’s Box and Hades and
Persephone.

As above in bold

Find Me - Looking at how society
views those with autism and how
this has changed over time.

Crime and Punishment SOW –
Considering the ethics of the
death penalty through the cases
of Derek Bentley and Ruth Ellis.
Questioning suspects, forming
opinions  and looking at the
wrongs and rights  of behaviour.

Arson About - Considering the
consequences of arson.

As above in

Styles studied include Silent
Movies, scripted, ensemble,
comedy and Greek Chorus

9 As above in Bold.

Throughout the year, pupils are asked
to challenge their own thoughts and
prior knowledge on topics such as
racism, social injustice, cyber safety
etc. pupils are expected to look
beyond what they know and put
themselves in the position of other
people.

Pupils will have KS4 taster lessons to
help them decide whether they are
taking drama as an option subject.

As above in Bold

Students work cooperatively and
respectfully on devised work
(Mock  Component 1) and
scripted work. To  organise and
stick to rehearsals. To be
committed to working
cooperatively  and appreciating
that Drama is one of the only
subjects where your input can
have a positive/negative
influence on  others.

Students must teach a message
throughout Theatre in Education
and have to consider what is an
important message to their
target audience.

As above in bold

Students are encouraged to
work collaboratively to  generate,
develop and  communicate
ideas.

They will reflect on and  evaluate
their own work and that of others
and develop an awareness and
understanding of the roles and
processes undertaken in
contemporary professional
theatre practice.

As above in bold

Devising/ Theatre in Education -
Students create their own
performances looking at different
moral issues. They learn how to
imbed a  message or meaning into
their own  work

As above in bold.

Blood Brothers -Students consider
the moral implications of
socio-economic inequality.

Noughts and Crosses - Exploring
issues of racism and inequality.
Using Brechtian techniques to
make political theatre.

Theatre in Education - Students
create theatre for target audiences
about issues that are relevant to
them. Students have to find
theatrical ways of exploring the
emotional and factual elements of
these issues.

As above in bold

Styles studied include
comedy, Farce, elements of
Pantomime, ensemble,
naturalism, scripted

10 As above

Preparing students for realities  of
working in Acting Industry
(component 1)

∙ Hard work
∙ Dexterity
∙ Developing a second skin

(audition process)

As above

Students work cooperatively and
respectfully on devised work
(Mock  Component 3) and
scripted work. To organise and
stick to rehearsals. To be
committed to working
cooperatively  and appreciating
that Drama is one of  the only
subjects where your input can
have a positive/negative
influence on  others.

As above

Students learn about Physical
Theatre, in particular Frantic
Assembly. Students create work
where story, character and emotion
must be communicated through
movement. Students also learn
how to safely perform lifts.This
develops their coordination,
strength and trust within the group.

As above in bold

Devising- Mock comp 3. students
create their own devised
performance based on a brief from
the exam board. They can choose
to base it on any theme or story that
they find interesting. The briefs
always need to address local issues
so they can explore something that
is relevant to them.

As above in Bold

Devising- Mock comp 3. students
create their own devised
performance based on a brief from
the exam board. They can choose
to base it on any theme or story
that they find interesting. The
briefs always need to address
local issues so they can explore
something that is relevant to them.

As Above

Exploring performance texts,
understanding their social,
cultural and historical
context, including the
theatrical conventions of
the  period in which they
were created.

Practitioners - Brecht, Berkoff,
Frantic Assembly, Artaud,
Stanislavski

Working from a variety of texts.
We vary the scripts based on
the cohort but previous texts
include Too Much Punch for



Judy, That Face, Posh, Love
Song.

Exposure to professional
repertoire to develop students'
appreciation for different
genres (component 1).
Analysis and appreciation of
Barber Shop Chronicles,
Hamilton, Things I Know to be
True and other productions
from The National Theatre,
RSC etc.

11 As above

Students are encouraged to further
their study of drama and are given
information about possible career
options.

Pupils are expected to work to
personal targets, reflect on their own
work and improve it to reach their full
potential.

Independent learning is encouraged
and supported through practical and
theory work, creative processes and
reflection.

As above

Students work cooperatively and
respectfully on devised work
(Component 3) and scripted
work (Component 2). To
organise and stick to rehearsals.
To be  committed to working
cooperatively  and appreciating
that Drama is one of  the only
subjects where your input can
have a positive/negative
influence on  others.

As above

Students study Berkoff and Artaud
to push their physicality. Students
are encouraged to move out of
their comfort zone so they are able
to create more stylised and
abstract work.

Where appropriate students
perform outside and in site specific
locations to challenge their
physicality and vocal projection.
They must adapt their performance
style to these locations.

Commedia Dell’Arte workshops
with outside professionals.
Students learn about the
archetypal characters and how
they have influenced modern
comedy. Students use movement
and mask to create characters,
rather than relying on dialogue.
They must push their physicality in
order to accurately recreate these
stock characters.

As above in bold

Devising work allows pupils the
freedom to explore a variety of
topics that cover topics such as
race, religion, mental health,
gender identity and sexuality.

Observing and reflecting on
professional repertoire for
component 1 encourages
discussions and exploration of
varied spiritual experiences.

Component 2 – Students
study professional
repertoire. They must
consider the moral
dilemmas the characters
face. For example love
and family are explored in
Things I know to be True,
whereas racism,
fatherhood and manhood
are explored in
Barbershop Chronicles.
Students explore these
themes practically in their
work.

As Above

Practitioners - Brecht, Berkoff,
Frantic Assembly, Artaud,
Stanislavski

Component 2 – Students
study professional plays
and then participate in
workshops to develop their
skills in these styles.
Students learn about the
cultural and historical
contexts of these plays and
their themes.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Economics Ortu Gable Hall

Study
Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

10 Understanding tax brackets
and  how government
spending  effects our daily
lives.

Costs and benefits of
specialisation – decline in
UK  industry and effect on.

Consequences of income
redistribution in the UK.

Morality of government
intervention vs personal
choice.  For example: Should
smokers be  given free NHS
treatment for  related
diseases?

Should banks be bailed out
by  the government?

The current state of the UK
economy and how our
culture  has influenced this.
The 2008 financial crisis
and  fallout from
recession.

11 Students learn how to
use  exchange rates.

Personal choices and
decision  making.

Political factors which
influence  exchange rates.

The interdependence
between  main economic
groups.

Should ancient cultures
and industry be
preserved at an
economic cost?

Is the free market fair?
Should  monopolies be
allowed to  dominate

Globalisation – does this
take  away from local
culture and  religions?



12/13 -
Economics

Opportunity cost,
income,  revenue and
profit.

Understanding tax brackets
and  how government
spending  effects our daily
lives.

Provision of public goods
and merit goods and the
impact on  society.

Impact of government
regulation  on society

Wages and specialisation? Cyclical nature of the economy. Resource scarcity,
employment,  government
intervention and  monopoly.

Government intervention
v  personal freedoms

Monetary and fiscal
policy,  exchange rates.

Deep understanding of the
financial crisis of 2008 and
the  cultural impact.

Understanding of the role the
economy is perceived to play
in  different cultures.



SMSC DEVELOPMENT  OPPORTUNITIES Subject: English Ortu Gable Hall

Study
Unit/Home

Learning
Activity/

Extra-curricula
r  Offer

Personal Social Physical Spiritual Moral Cultural

7 Poetry unit - perspectives.
A Monster Calls - dealing
with grief.

Police & Crime unit - what
leads people to crime?

Opportunity for performance
in poetry and Shakespeare
unit.
Globe theatre trips.

The Supernatural / religious
imagery and themes in the
gothic.
Shakespeare (A Midsummer
Night’s Dream) - the
supernatural world.

Police & Crime unit -
immoral Vs illegal.

Hidden Figures - forgotten
black females behind the
space programme.
Shakespeare (A Midsummer
Night’s Dream) - British
heritage.

8 Poetry unit - identity. Educating Rita - socio-economic
disadvantage / education.

Opportunity for performance
in poetry, Educating Rita and
Shakespeare unit.
Globe theatre trips.

The supernatural and the gothic
- Woman in Black.

A spectrum of morality
explored through texts in
the Dystopia unit (e.g.
1984, Fahrenheit 451,
Handmaid’s Tale).

Traditions of telling ghost
stories (Woman in Black).
Shakespeare (Much Ado
About Nothing) - British
heritage.

9 Poetry unit - character and
voice.
Boys Don’t Cry - dealing with
racism, homophobia, teen
parenting.

Boys Don’t Cry - dealing with
racism, homophobia, teen
parenting.

Opportunity for performance
in poetry, I Protest and
Shakespeare unit.
Globe theatre trips.

The Crucible - themes of
supernatural / witchcraft.

Boys Don’t Cry - dealing with
racism, homophobia, teen
parenting.
I Protest unit.
The Crucible - McCarthyism.

Boys Don’t Cry - dealing with
racism, homophobia, teen
parenting.
Shakespeare (Romeo &
Juliet) - British heritage -
dealing with patriarchy,
family honour.

10 Speaking & Listening
endorsement - present on an
appropriate topic of your
choice.

A Christmas Carol - how we treat
those in our communities.
An Inspector Calls - how we
treat those in our
community.

Theatre trip - An Inspector Calls

(where possible).

Frankenstein - dealing with
changing attitudes to religion
and God as the sole creator /
the gothic/supernatural.

A Christmas Carol dealing
with themes of poverty
and morality.
Frankenstein -
morality/playing God.
An Inspector Calls -
morality play - how we
treat those in our
community / attitudes to
the poor.

19th novel study - British
historical context.



11 Writing to argue/persuade tasks
on a broad range of personal
and social issues.

Writing to argue/persuade tasks
on a broad range of personal and
social issues.

Theatre trip - Macbeth (where

possible).

Shakespeare (Macbeth) - the
supernatural/witchcraft, the
great chain of being/divine
order

Shakespeare (Macbeth) -
dealing with patriarchy,
moral decisions

Shakespeare (Macbeth) -
British heritage - dealing
with patriarchy

12 Creative Non-Fiction
coursework on a topic of
students’ choice.

A Streetcar Named Desire -
class / poverty.
The Crucible - communism.
Non-Fiction Anthology contains
20 texts covering a range of
different social and cultural
issues such as gender/female
representation, drug use/abuse
and racial representation.
The Great Gatsby - class /
alcohol.

Theatre trips - Helmet, The
Crucible, A Streetcar Named
Desire (where possible).

Paradise Lost - biblical
allusions and retellings.
Hamlet - the supernatural.
The Bloody Chamber - links
to gothic.

The Crucible - themes of
supernatural / witchcraft.
Songs of Innocence & Experience
dealing with spiritual and
religious themes.

A Streetcar Named Desire -
alcoholism and rape.
The Crucible - McCarthyism.

Non-Fiction Anthology
contains 20 texts covering a
range of different social and
cultural issues such as
gender/female
representation, drug
use/abuse and racial
representation.

13 Creative Non-Fiction
coursework on a topic of
students’ choice.

A Streetcar Named Desire -
class / poverty.
The Crucible - communism.
Non-Fiction Anthology contains
20 texts covering a range of
different social and cultural
issues such as gender/female
representation, drug use/abuse
and racial representation.
The Great Gatsby - class /
alcohol.

Theatre trips - Helmet, The
Crucible, A Streetcar Named
Desire (where possible).

Paradise Lost - biblical
allusions and retellings.
Hamlet - the supernatural.
The Bloody Chamber - links
to gothic.

The Crucible - themes of
supernatural / witchcraft.
Songs of Innocence & Experience
dealing with spiritual and
religious themes.

A Streetcar Named Desire -
alcoholism and rape.
The Crucible - McCarthyism.

Non-Fiction Anthology
contains 20 texts covering a
range of different social and
cultural issues such as
gender/female
representation, drug
use/abuse and racial
representation.
The Great Gatsby -
prohibition.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Food  - Hospitality &
Catering

Ortu Gable Hall

Subjects in Food - Hospitality & Catering are heavily focused on people - the focus on service to customers and the communication between individuals and as a team – and the relationships that need to be built for this to work is of high importance.
Therefore, Food - Hospitality & Catering is a subject which is well equipped to contribute to students’ Spiritual, Moral, Social and Cultural education. In every lesson, students are expected to consider the needs and experiences of themselves and others, or
come up with their own personal responses to events or dilemmas which prepares learners to take into account the diverse array of beliefs and cultures that they will encounter every day – both inside and outside of school life.

This subject equips learners with the knowledge, skills, attitudes and values necessary for their futures as citizens as well as professional employees and ensures that  they, as young people, can be part of a vibrant, cohesive society.

Spiritual Development - Spiritual education in Food - Hospitality & Catering ensures that students achieve their best in a creative and innovative way. The freedom to adapt recipes and create unique, innovative products excites the students and enables them to ensure that
their work reflects their individual personality and creates their own unique twist.

Moral Development - We seek to develop a moral conscience in our students through working with key moral issues surrounding the sourcing, preparation and cooking of food. We encourage students to work with one another as a team, particularly with others that they
may not ordinarily work with to complete activities and to guide each other on topics such as presentation, safety during preparation and cooking and storage of food. This prepares the students for the world of work in which they will have to communicate and work with a
diverse range of people. Students are taught how to keep themselves, as well as others safe when using equipment which may pose a danger or when cooking food for themselves and their families. Students gain an understanding of the moral dilemmas surrounding food that we
as a society must take into consideration, including animal slaughter and health, hygiene and safety. Students are taught that it is the passion of the chef to ensure that food is served to a high standard, but that they have a moral responsibility to ensure that food served is safe to
eat. During practical lessons, students are taught to be resourceful and encouraged to reflect on the impact they, as consumers, have on the environment. Adapting, making and evaluating products unlocks the creativity of our students and creates a sense of challenge, pride and
self-fulfillment.

Social Development - Social Development and education looking at how students will develop and mature into young, professional adults. Lots of opportunities are provided to enable students to develop team working skills and to take responsibility for their own learning.
The students are taught effective communication through collaborative learning, both during theory and practical lessons – this includes both peers and adults – and are encouraged to have positive interactions with one another. Students peer and self assess work, constructive
feedback is taught. Students are encouraged to consider the social responsibility of the food industry including food choice, issues surrounding food and packaging, as well as wastage. They take part in discussions, thinking about these types of issues as well as the benefits and
drawbacks of scientific and technological issues in the food world, such as GM foods. Students are taught to possess self-regulation and teach and remind this to others around them to establish a safe and positive working environment.

Cultural Development - Cultural education is intrinsic in Food - Hospitality & Catering, it is a multi-cultural industry offering a variety of ingredients, dishes, ideas and cooking methods from around the world. Cultural education in Food - Hospitality & Catering involves
looking at the values, traditions and beliefs of different groups of people, communities and nationalities and reflecting on this. They are challenged to compare this to their own beliefs and cultures and explain why and how these are different. Within the subject, students have the
opportunity to investigate various types of food from around the world. Culinary terms both KS3 & KS4 are taught in French, Italian or other languages as appropriate. They taste test foods from around the world, as well as research, design and make products and dishes from
other countries using a variety of multi-cultural cooking methods, processes and techniques.

Study Unit/Home Learning Activity/
Extra-curricular Offer

Spiritual Moral Social Cultural

Study Unit/Home Learning
Activity/  Extra-curricular Offer

Year 7

Respecting religious
beliefs through food choices made.

Accommodate
Vegetarian and other  diets.

Using imagination and
Creativity in their work.
Reflection - evaluating

dishes they have made at school or at
home

Basic classroom rules
and expectations.  High expectations

Accommodate
vegetarian and other special diets.

Teamwork activities.
Making products in pairs

or groups.
Cooking food to take
home and share with

Others.
Collaboration.

Teach about foods from
around the world within the scope of the lesson.

Respect religious beliefs of individuals
- no meat/meat alternatives.

Share experiences from
pupils who may not have grown up in the UK with peers

and vice versa.



Year 8 Respecting religious beliefs through food
choice.  Accommodate any specific diets

and dietary beliefs

Pupil voice- own
experiences and attaining prior knowledge.

Feedback and answering
questions alongside

giving their opinions on
the different products

they make using sensory
analysis.

Basic classroom rules. Kitchen hygiene and safety
rules. Religious beliefs regarding food e.g. Halal

meat.
Mixed ability groups.

Variety of cultures within the classroom.

Self-assessment & peer assessment on dishes produced.
Freedom to express design ideas within the choice of

recipes e.g. designing dishes for their next lesson.

Year 9 Respecting religious
beliefs through food

choice. Accommodate
vegetarian diets. Using

imagination and
creativity. Reflection –
Evaluating dishes they

have produced

Following classroom
expectations.

Ethical choices in food
production.

Fairtrade / organic and other environmental
and moral food choices.
Use of local produce.

Teamwork.

Teamwork activities.
Making products in pairs
or groups. Cooking food
to take home and share
with others. Projects e.g.

Special diets.

Teach about foods from around the world. Respect
religious beliefs, no meat/meat alternatives. Share

experiences from pupils who may not have grown up in
the UK.

Year 10 Respecting religious
beliefs through food

choice. Accommodate
vegetarian diets. Using

imagination and
creativity. Reflection -
evaluating dishes pupils

have produced.
Understanding how H&C establishments

can cater for different spiritual needs
within their establishments.

Following classroom
expectations. Ethical

choices in food
production. Fairtrade / free from / organic  /

GM free /
local produce.

Teamwork.

Teamwork activities. Making products in pairs or
groups. Cooking food to take home and share with

others.

Learn about foods from
around the world.

Respect religious beliefs no meat/meat
alternatives

Coursework tasks - international cuisine.

Year 11 Respecting religious
beliefs through food

choice. Accommodate
vegetarian diets. Using

imagination and
creativity. Reflection -
evaluating dishes pupils

have produced.
Understanding how H&C establishments

can cater for different spiritual needs
within their establishments

Pupil voice- Own
experiences and attaining prior

knowledge
Feedback and answering

questions alongside
giving their opinions on
the different products

they make
Principles of customer

service
Forming own opinions

through sensory analysis.

Basic classroom rules
Kitchen hygiene and

safety rules
Religious beliefs

regarding food e.g. Halal
meat

Mixed ability groups
Variety of cultures within

the classroom
Cooking international

dishes.

Self-assessment & peer
assessment on dishes

produced
Freedom to express

design ideas
Choosing their own

dishes to produce for
their exam coursework. Adapting the recipes to suit

differing dietary needs.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Geography Ortu Gable Hall

Spiritual education in Geography inspires awe and wonder at the natural world: both at the physical and human features. It also inspires wonder of the natural environment such as rivers, mountains, hills, volcanoes and the effect of weather and climate. It also includes the
effect that the environment continues to have on settlement and peoples' daily lives.

Moral education in Geography provides opportunities for students to recognise that development takes place within a global context and that local decisions affect and are affected by decisions and processes in other countries for example river pollution. Issues of justice,
fairness and democracy are central and can be debated in terms of students' own experiences as well as using geographical issues as contexts.

Social education in Geography involves the study of real people in different societies. In looking at their own locality and others in the world, students' sense of identity and community can be strengthened.

Cultural education involves the study of real people in real places in the present. It provides opportunities for multicultural education through recognising commonalities and differences. It also encourages students to reflect on their own personal reality of sense of space.

Examples of Spiritual, Moral, Social and Cultural Education in Geography include:
In Year 7 consider how they are connected to other places and countries, .e.g. through family and trade. They study their local geography by firstly looking at England, then across the United Kingdom. They  learn about the power of the Earth's forces, for instance the effects of
earthquakes and their impact on people. Furthermore, students assess the issues of overpopulation and make decisions on how they think these issues should be dealt with.

In Year 8 students learn to understand that water is a valuable resource that not all people have access to as part of their river’s topic. They have more cultural understanding by looking at various locations in Europe to better their understanding of the continent they live on.

In Year 9, They compare their own lives with those of people in African countries. Students assess what is meant by “crime” and use their critical thinking skills to assess the morality of different types of crimes and how criminal behaviour can be influenced by the physical
geography around them. Students will also consider how their purchasing choices such as phones and diamonds can have an impact on other people’s lives.

At GCSE, students learn how development can be measured, about the advantages and disadvantages of Aid. Students discuss the consequences of globalisation and its impacts on workers and their possible exploitation. They consider what life is like in Mumbai and elsewhere in
India, before studying the wider gap in the quality of life between the developed and less developed world. Students also discuss the role of TNCs. They compare the impacts of disasters in LEDCs and MEDCs and emergency responses. They consider how the lives of people in
deprived areas of towns and cities could be improved. They learn to recognize that climate change is caused by rich countries, but that the greatest impact is on the poorest countries.

British Values - Geography at Ortu Gable Hall School plays a significant role in educating the children about citizenship and both supports and promotes British values. It encourages pupils to investigate how places have changed by the contexts and processes that have shaped
them. It does this by:

● Encouraging reflective and evaluative thinking about what 'Britishness' means to them and to move away from stereotypes.
● Facilitating their understanding of how societies are linked and the diversities of people's backgrounds.
● Providing the students with opportunities to develop and demonstrate skills and attitudes that will allow them to participate fully in and contribute positively to life in modern Britain.
● Democracy and citizenship are embedded at Ortu Gable Hall School through the School Council process and Pupil Voice.



Study Unit/Home
Learning Activity/
Extra-curricular  Offer

Personal Social Physical Spiritual Moral Cultural

7 Development of place
identity through the
local area and UK
focused topic

A variety of tasks including paired
and group work to promote
learning and engagement

Geography club to encourage students
to meet with students from other
classes to develop their understanding
of key geographical issues and topics

Virtual field trips to various
locations around the UK

Geography club field trip to
London Natural History museum,
viewing the physical geography of
London.

Connections between the olympic

games and how the location of the

olympic games has spiritual and cultural

significance

Understanding that people and places

are different.

Making connections between choices

made on a daily basis and the effects

that can have on the rest of the world.

Exploring and Understanding  other
cultures through the study  of
geography. Cultural
landscapes studied in geography
offer an alternative
interpretation of environmental
determinism.

Students look into how mythology
and folklore influence how people
respond to the physical landscape
(i.e. the Giant’s Causeway in
Northern Ireland).

Topic of overpopulation based on
China and its  physical and human
geography, this links to politics and
culture  throughout.

8 Development of
understanding  of personal
place in the world
through the study of
globalisation. Building an
Awareness of personal
impacts on earth’s life
support systems such as
with food and fashion.

A variety of tasks including paired
and group work to promote
learning and engagement

Geography club to encourage students
to meet with students from other
classes to develop their understanding
of key geographical issues and topics

Virtual field trips to various places
around Europe

Geography club field trip to
London Natural History museum,
viewing the physical geography of
the key European city, London.

Pupils consider the way that

people live in terms of

large cities around the world.

Looking at megacities,
globalisation, and the effects of
food and fashion to reflect on the
interconnectedness of people and
landscapes and well-being.

Group work activities when
learning about conflict of interest
and other concepts which are
suitable for group role play and
discussion activities.

Megacities SOW: Pupils

compare the quality of

life of those people living

in a megacity in a

HIC/LIC. Is it justifiable

that there are

inequalities in living

standards?

Ethics of globalisation developed
through topics on football and
global fashion.

Topic based on China and its
physical and human geography.
Links to politics and culture
throughout.



9 Developing the ability to
form  viewpoints and
evaluate a range  of
concepts related to climate
change, energy and
Deforestation.

A variety of tasks including paired
and group work to promote
learning and engagement

Virtual field trips to various places
around Africa - Topical study of “Cape
Town to Cairo” to appreciate the
physical geography and the range of
geographies in the continent of
Africa.

Pupils consider the way that

people live in terms of

large cities around the world.

Looking at crime and conflict and
how these are involved in the
interconnectedness of people and
landscapes and well-being.

Group work activities when
learning about conflict of interest
and other concepts which are
suitable for group role play and
discussion activities.

Climate change topic investigates
human causes and strategies to
minimise impacts.

Conflict and crime topic looks at the
morality of purchasing choices such
as blood diamonds and mobile
phones that use cobalt.

Investigation of cities and
comparison of the UK such as Cape
Town and Cairo. Understanding of
migration, local  and national culture,
cultural  change over time.

10 Developing the ability to form
viewpoints and evaluate a range  of
concepts related to various humans
and physical geographical
phenomena. Furthermore, learning
how to communicate both findings
and opinions effectively.

A variety of tasks including paired
and group work to promote
learning and engagement

Field trip to Walton on the Naze to
take part in group field work.
Developing leadership and
delegation techniques.

Guided walks across London to
look at various parts of London
and assess the difference between
various locations.

Understanding landscapes  offers time
to reflect on the  interconnectedness of
people and  landscapes and well-being.

Group work activities when
learning about conflict of interest
and other concepts which are
suitable for group role play and
discussion activities.

Understanding of the cultural

significance of India and Indian

heritage.

Understanding the role that cultural

and social aspects have on the

changing role of Mumbai as a

contemporary megacity.

11 Developing the ability to form
viewpoints and evaluate a range  of
concepts related to various humans
and physical geographical
phenomena. Furthermore, learning
how to communicate both findings
and opinions effectively.

A variety of tasks including paired
and group work to promote
learning and engagement

Guided walks across London to
look at various parts of London
and assess the difference between
various locations.

Understanding landscapes  offers time
to reflect on the  interconnectedness of
people and  landscapes and well-being.

Group work activities when
learning about conflict of interest
and other concepts which are
suitable for group role play and
discussion activities.

Studies to understand the cultural links

to the biosphere such as indigenous

cultures that use medicines from the

rainforest.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Health and Social Care Ortu Gable Hall

Social education in Health & Social Care involves students being encouraged to consider the values, attitudes and roles of people that occur in different societies and cultures. They will learn to respect and understand the differences in human needs
that occur in these cultures and societies. Throughout Health & Social Care students are led to work in different groupings, encouraging students to accept one another and learn to work alongside each other as a team.

Moral education in Health & Social Care involves students discussing values, attitudes and beliefs relating to a range of ethical and social issues. Students develop an understanding of concepts related to equality, diversity and rights in health and social
care and are able to gain knowledge of discriminatory practice and means of combating this. They will also develop an understanding of national initiatives that promote anti-discriminatory practice in health and social care settings. Moral education spans
across many areas of study in Health & Social Care with ethical issues being discussed and applied in particular to a Health Promotion Campaign which is delivered to Key Stage 3 students.

Spiritual education in Health & Social Care involves students having the opportunity to consider and discuss questions relating to all aspects of their own development and the development of those they may care for in the future. Students are
encouraged to apply their own beliefs to a range of psychological and sociological issues and debates. They are encouraged to hear other students' opinions to develop a range of balanced viewpoints through assessed discursive activities. Lessons are
developed to allow opportunities for students to be creative and resilient and allow for development and reflection of their progress, supported by teacher feedback.

Cultural education in Health & Social care involves students studying patients' needs across different cultures. Students will develop their understanding of and respect for the different needs people have and the effect it may have on their health and
wellbeing. This is enveloped across many units and such differences are considered when evaluating Health & Social Care provision.

Examples of Spiritual, Moral, Social and Cultural Education in Health & Social Care include:
● Students develop an understanding of concepts related to equality, diversity and rights in health and social care and are able to gain knowledge of discriminatory practice and means of combating this.
● They will also develop an understanding of national initiatives that promote anti-discriminatory practice in health and social care settings
● Students understand the principles underpinning health education and related models of behaviour change.
● This will enable them to apply these principles to the design and implementation of a small health education campaign.
● Considering a range of ethical issues including ethical issues when delivering health Promotion campaigns to young audiences and overcoming these issues in real world scenarios
● In HSC, at both KS4 and KS5, students consider a range of cultures and faiths and how these may impact their health behaviors and access to health and social care services.
● Students in HSC are taught that different people hold different views about right and wrong but should always comply with the fundamental British law of this country, particularly when studying relevant HSC legislation and codes of practice.

Students are encouraged to develop mutual respect and tolerance of those with different faiths and beliefs.

Social Moral Spiritual Cultural

Year 10
Students are encouraged to work together and with
different people in order to gain an understanding of
different age ranges and what the needs of these
ages are and how they have developed. This is done
to enable students to have an understanding of the
values required to work in Health and Social Care.

In health and social care the main aim is to care for
others in the appropriate way in line with many
legislations and Acts that are enforced.  By teaching
the students about these Acts is ensuring that they
understand the different influences that this can have
on others

Resilience and reflection are big factors in health and
social care to influence change where it is required.
Students have their own opinions and are
encouraged to develop these in a controlled
environment whilst being shaped to become better
individuals.

Students will assess different case studies which
gives them the opportunity to apply their skills in
different ways to meet the needs of the individuals
they are relating to.  The people that they are
dealing with in these case studies are from all walks
of life, trying to simulate the real population of the
world around them and placing them in situations
that they may be unfamiliar with and teaching them
how to deal with this.

Year 11 Students build upon the skills that they learned in
Year 10 to be able to develop the skills they have
which will underpin the future careers they will go
into in health and social care.

Knowledge around the Acts is developed and
students are able to link the information better and
have a greater understanding of how this may affect
people. Students are also able to think about how
barriers can be overcome to help those reach the
help they desperately need.

Students become more resilient about information
they are learning and how this can be used to help
themselves and others as they learn about health
risks and how these can be reduced and overcome.

Working towards a harmonious working
environment to allow all students from all
backgrounds the opportunity to achieve and move
forward with the knowledge they have learned and
help to improve things.



SMSC DEVELOPMENT  OPPORTUNITIES Subject: History Ortu Gable Hall

British Values - In History at KS3 and 4 the development of key British institutions such as parliament and the rule of law are investigated and returned to, at pivotal points in their history.

Study Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

7 Anglo-Saxons - Origin of
England as a nation and use of

English language.

Colchester Castle Trip Colchester Castle
Medieval Power (Castles)

Holocaust Remembrance
Assembly

Roman Religions and
introduction of Christianity.

Study of primary sources
to understand the past.

Holocaust Remembrance
Assembly

Empathy and
understanding of past

decision making.

Black Hist. Month Assembly
Empathy from different
cultural backgrounds,

people and events

8 Society in England

The role of the church in life

Tower of London Trip
Tudor society (classes and

hierarchy)

Tower of London Trip Holocaust Remembrance
Assembly

Tudors - The Reformation and
forming of the Church of

England
Stuarts - James I and Guy Fawkes

- increasing tensions between
Catholics and Protestants.

Study of primary sources to
understand the past.

Holocaust Remembrance
Assembly

Empathy and
understanding of past

decision making.

Black Hist. Month Assembly
Empathy from different
cultural backgrounds,

people and events

9 Industrial Revolution and
Children’s Rights.

Imperial War Museum
Segregation (Ghettoisation)

The Industrial Revolution
The growth of Industrial towns

Imperial War Museum Trip

Holocaust Remembrance
Assembly

Study of primary sources to
understand the past.

Holocaust Remembrance
Assembly

Empathy and understanding of
past decision making.

Genocide.

Black Hist. Month Assembly
Empathy from different
cultural backgrounds,

people and events



10 Education in Britain
Leisure in Britain

Rights (working classes,
women)

Jack the Ripper Walking Tour Trip Jack the Ripper Walking
Tour Trip

Berlin residential trip
Colonisation

Exploration in Elizabethan
England

Capital punishment

Holocaust Remembrance
Assembly

Holocaust Remembrance
Assembly

Colonisation

Capital punishment

Black Hist. Month Assembly
Native American Resistance

Education in Britain
Leisure in Britain

11 The Berlin Wall

Collapse of the Soviet Union

Police state & propaganda
state in Nazi Germany

Superpower relations

The Berlin Wall

Collapse of the Soviet Union

Nazi propaganda

Hitler Youth

Berlin residential trip

Afghanistan

The Berlin Wall

Berlin crisis 1961; Cuban Missile
Crisis 1962; Czechoslovakia 1968

Ghettoisation

Hitler Youth

Holocaust Remembrance
Assembly

Concordat with the Pope.

Anti-Semitism

Nazi education

Holocaust Remembrance
Assembly

Arms race / nuclear weapons

Afghanistan

Bay of Pigs

Anti-Semitism

Black Hist. Month Assembly

Soviet Union

Rise of Nazi Germany

12 /13 Wider reading 6th/F Library
History Today Journal

NEA
EPQ support

Attitudes to immigration & racial
violence lesson 1951-1964;

Issues of immigration and race
1964-70; Race & immigration

1970-1979.
Changing social attitudes &

tensions 1951-1964.

Environmentalism 1970-1979
Berlin residential trip

The beginning of the ‘Troubles’ in
Northern Ireland 1964-1970;
Problems of Northern Ireland

1970-1979; Northern Ireland &
the Good Friday Agreement

1997-2007.

Changes in moral attitudes and
the permissive society

1964-1970.
The position of women

1951-1964; Progress towards
female equality 1964-1970;

Progress of feminism & The Sex
Discrimination Act 1970-1979;

Workers, women & youth
1997-2007.

Legislation of abortion of
homosexual relations

1964-1970.

Britain & multiculturalism
1997-2007.

4 Day Residential Trip to Berlin.

Extra-Curricular Colchester Castle.

Independent research club.

Jack the Ripper Walking Tour

Tower of London.

4 Day Residential Trip to Berlin.

Jack the Ripper Walking Tour.

Colchester Castle.

Imperial War Museum. Jack the Ripper Walking Tour.

Tower of London.

Imperial War Museum.

4 Day Residential Trip to Berlin.

Colchester Castle.

Historical films club.



Tower of London. Theatre trips: ‘Six’; ‘Oliver
Twist’



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT:
French, German, Spanish (MFL)

Ortu Gable Hall

Spiritual development in MFL - Students are taught to accept and embrace other languages and cultures through the teaching of MFL. In relation to this, students are educated on the religious beliefs of the people in countries of the language they
are learning, particularly Catholicism in Argentina and Spain and religious restrictions in Cuba. A whole range of GCSE topics, and KS3 material covers topics from travel to education, healthy living and social awareness. Students are encouraged to be
empathetic to the cultures, beliefs and traditions of others and stereotypes are challenged where necessary.

Moral development in MFL - Students are encouraged to show empathy and understanding to others and learn about right from wrong and the choices historical figures from Hispanic culture have made. Stereotypes and intolerance are challenged
through the teaching of language and culture. The MFL schemes of learning identify and explore many moral issues in a global society context, covering famous people (within a high moral context) to issues relating to the environment, equality of
education within a global context (comparing the UK to less wealthy countries, such as Bolivia), work opportunities, social mobility, travel as a means of exploring the world and the consequences of this, and media and new technology, including
Facebook, texting and the Internet as a means of communication (and discussing the moral outcomes of this).

Social development in MFL - Students are encouraged to work independently in lessons and proactively use the target language in classwork, whether through pair work, co-operative learning techniques or group work. Students are often
differentiated in groups of varied abilities to encourage social interaction with others in the class with whom they may not usually interact. Students are encouraged to experiment with language and learn from their mistakes. There is a supportive
environment in MFL classes where mistakes are seen as learning opportunities, rather than as failures. The students are encouraged to use each other as a learning tool and develop social strategies for dealing with confrontational situations or problems.

Cultural development in MFL - Cultural development and cultural awareness are fundamental in language learning at Cedar Mount. At all stages of MFL teaching and learning, cultural development is at the forefront of our success criteria.
Exploration of language and culture is key to language learning, whether through lessons or school trips. Students are encouraged to embrace ‘difference’ at all stages of their linguistic development and accept ideas which may be ‘alien’ to them, as
culturally significant. Students are encouraged to discuss and challenge stereotypes within a national and international context. Media and new technology are encouraged to explore students’ interest in language and culture in all aspects of their learning.

British Values - British life and customs could be compared with those in France, Germany or Spain. Similarities and differences can be identified and discussed. Stereotypes can be looked at and the question “What makes us British and what makes
the French French” debated.

Study
Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

7 Study Unit on Family - we
discuss different types of
families, allows pupils to
develop their understanding
of  wider society.

Study on free time activities
and  social time – students
discuss  hobbies and meeting
up with  friends

Sports for leisure and

competition

Study Unit on Christmas and
Easter traditions – we discuss
different traditions in different
countries around the World,
including religious ones. It
allows  students to develop
understanding and tolerance
to  different religions.

Study unit on school - talking
about the importance of rules
in school life and good
behaviour

All Study Units in MFL
incorporate cultural elements
of  the Target Language
countries  and we encourage
pupils to  have a ‘global’ and
‘outward  thinking’ view of the
world. Extra-Curricular Activity
– Day trip to France for Year 7
is an opportunity to travel and
experience another culture.



8 Study unit on preferences
and  likes/dislikes – students
discuss  their personal
preferences on a  wide range
of different topics  such as
meals, music, holidays  and
free time.
Visiting places to widen our
horizons

Study on free time activities and
social time – students discuss
hobbies and meeting up with
friends, and the use of
technology  in their daily lives

Study of holidays and town -
Discussing where they live
with  each other & the
holidays they  prefer to have

Healthy vs unhealthy food Study Unit on Christmas and
Easter traditions – we discuss
different traditions in different
countries around the World,
including religious ones. It
allows  students to develop
understanding and tolerance
to  different religions

Making judgments during a

talent show - approaches

(French curriculum)

Safe Internet usage

All Study Units in MFL
incorporate cultural elements
of  the Target Language
countries  and we encourage
pupils to  have a ‘global’ and
‘outward  thinking’ view of the
world. Extra-Curricular Activity
– Trip to France for Year 8  is
an opportunity to travel and
experience another culture.

9 Study Unit on Family and
social relations - we discuss
different  types of families,
allows pupils to develop their
understanding
of wider society and
social  relations.

Study of holidays - Discussing
where they live with each other
& the holidays they prefer to
have

Sport and fitness, healthy eating

and describing levels of fitness

Study Unit on Christmas and
Easter traditions – we discuss
different traditions in different
countries around the World,
including religious ones. It
allows  students to develop
understanding and tolerance
to  different religions

Study unit on school - talking
about the importance of rules
in school life and good
behaviour

Discussing rights, learning
about Human Rights issues

All Study Units in MFL
incorporate cultural elements
of  the Target Language
countries  and we encourage
pupils to  have a ‘global’ and
‘outward  thinking’ view of the
world. Extra-Curricular Activity
– Trip to France for Year 7/8/9
is an opportunity to travel and
experience another culture.

10 Study Unit on Festivals – we
discuss different festivals in
different countries around
the  World, including
religious ones.  It allows
students to develop
understanding and tolerance
to  different religions.

Study of town - Discussing
where they live with each
other and where they would
like to live

Staying fit and Healthy- good
habits for healthy living

Study Unit on Festivals,
Christmas  and Easter – we
discuss different  festivals and
traditions in different  countries
around the World,  including
religious ones. It allows
students to develop
understanding and tolerance
to  different religions.

Healthy relationships, and
positive role models

All Study Units in MFL
incorporate cultural elements
of  the Target Language
countries  and we encourage
pupils to  have a ‘global’ and
‘outward  thinking’ view of the
world.

Residential trips for French
and German - excellent
opportunity to broaden
students’ horizons while
immersing themselves in the
language and customs of the
country

ways in which one’s environment
affects one’s mood & how
holidays benefit well being



11 Study Unit on Festivals – we
discuss different festivals in
different countries around
the  World, including
religious ones.  It allows
students to develop
understanding and tolerance
to  different religions.

Unit of Study on Social Issues –
we discuss how we can help
those less fortunate than us.

Study on healthy living and
illnesses – students talk
about  illnesses and injuries
and different ways to ask for
help at medical centres

Poverty and effects on the
health of people

Study Unit on Festivals,
Christmas  and Easter – we
discuss different  festivals and
traditions in different  countries
around the World,  including
religious ones. It allows
students to develop
understanding and tolerance
to  different religions.

Study Unit of the Environment
– we discuss the human
impact on  the environment
and possible  solutions, which
allows students to  think about
their moral purpose  in
improving the environment.
National and international
campaigns

All Study Units in MFL
incorporate cultural elements
of  the Target Language
countries  and we encourage
pupils to  have a ‘global’ and
‘outward  thinking’ view of the
world.



SMSC DEVELOPMENT  OPPORTUNITIES Subject: Mathematics Ortu Gable Hall

Spiritual development in Mathematics - The study of mathematics enables students to make sense of the world around them and we strive to enable each of our students to explore the connections between their numeracy skills and every-day
life. Developing deep thinking and an ability to question the way in which the world works promotes the spiritual growth of students. Students are encouraged to see the sequences, patterns, symmetry and scale both in the man-made and the natural
world and to use maths as a tool to explore it more fully.

Moral development in Mathematics - The moral development of students is an important thread running through the mathematics syllabus. Students are provided with opportunities to use their maths skills in real life contexts, applying and
exploring the skills required in solving various problems. For example, students are encouraged to analyse data and consider the implications of misleading or biased statistical calculations. All students are made aware of the fact that the choices they
make lead to various consequences. They must then make a choice that relates to the result they are looking for. The logical aspect of this relates strongly to the right/wrong responses in maths.

Social development in Mathematics - Problem solving skills and teamwork are fundamental to mathematics through creative thinking, discussion, explaining and presenting ideas. Students are always encouraged to explain concepts to each other and
support each other in their learning. In this manner, students realise their own strengths and feel a sense of achievement which often boosts confidence. Over time they become more independent and resilient learners.

Cultural development in Mathematics - Mathematics is a universal language with a myriad of cultural inputs throughout the ages. Various approaches to mathematics from around the world are used and this provides an opportunity to discuss their
origins. This includes different multiplication methods from Egypt, Russia and China, Pythagoras’ Theorem from Greece, algebra from the Middle East and debates as to where Trigonometry was first used. We try to develop an awareness of both the
history of maths alongside the realisation that many topics we still learn today have travelled across the world and are used internationally.

Study
Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

7 Finance – working with
decimals  Percentages, VAT
Money calculations
Recipes
Ratio and Proportion
Numeracy Ninjas – ensures
they  are numerate
Mind set
Resilience

Numeracy Ninjas – ensures
they  are numerate
Peer assessment
Finance – working with
decimals  Percentages, VAT
Money calculations
Recipes
Ratio and Proportion
Team building activities

Measuring
Constructing Triangles
Experimental probability
Using a calculator
Collecting data

Concept of infinity
Primes -

Comparative bar charts
Ratio



8 Finance – working with
decimals  Percentages, VAT,
increase/decrease
Proportion
Comparing data
Numeracy Ninjas – ensures
they  are numerate
Mind set
Resilience

Numeracy Ninjas – ensures
they  are numerate
Peer assessment
Finance – working with
decimals  Percentages, VAT,
increase/decrease
Proportion
Comparing data
Team building activities

Modelling real life
situations  Measuring
Plans and elevations
Estimating
Surface Area
Circumference of a circle
Pythagoras

Concept of infinity
Pythagoras

Ethics of gambling Currency

9 Finance – working with
decimals  Percentages, VAT
Money calculations
Recipes
Ratio and Proportion
Statistical graphs
Mind set
Resilience

Peer assessment
Finance – working with
decimals  Percentages, VAT
Money calculations
Recipes
Ratio and Proportion
Statistical graphs
Team building activities

Measuring
Speed, distance, time
Interpreting graphs
Angles
Trigonometry and
Pythagoras  Calculating
percentages
Pie Charts

Algebraic Proof
Concept of infinity
Pythagoras

Payday loans Comparative bar charts
Scatter diagrams
Ratio

10 Compound interest
Best buys
Savings
Interest
Compound measures
Conversions
Mind set

Peer assessment
Team building activities
Comparing and describing
populations
Sampling
Compound interest
Best buys

Box Plots
Transformations
Loci

Concept of infinity
Pythagoras

Ethics of gambling Ratio
Exchange rates
Sampling

Resilience Savings
Interest
Compound measures
Conversions

11 Finance – working with
decimals  Percentages, VAT
Money calculations
Recipes
Ratio and Proportion
Statistical graphs
Mind set
Resilience

Peer assessment
Finance – working with
decimals  Percentages, VAT
Money calculations
Recipes
Ratio and Proportion
Statistical graphs

Trigonometry and
Pythagoras  Bearings
Constructions
Box Plots
Angles
Speed, distance, time
Pie Charts

Concept of infinity
Pythagoras

Payday loans Ratio
Exchange rates
Sampling



12/13 - Maths Core Maths - Debt,
budgeting,  pay slips, saving
and mortgages

Core Maths - Debt,
budgeting,  pay slips, saving
and mortgages

Maths – Mechanics,
quadratics,  modelling
Further Maths – Harmonic
motion and forces
oscillations

Maths – Proof
Further Maths – Complex
numbers, proof

Core Maths - Debt, budgeting,
pay slips, saving and
mortgages.  Correlation
Maths - Correlation

Maths and Further
Maths – Algebraic
methods, proof
Core Maths – Exchange rates



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: MEDIA STUDIES Ortu Gable Hall

Study Unit/Home Learning Activity/
Extra-curricular Offer

Personal Social Spiritual Moral Cultural

Study Unit/Home Learning
Activity/  Extra-curricular Offer

GCSE & A Level Media Studies is
provided across the 14-19
curriculum.
It studies aspects of hegemonic
and counter-hegemonic ideology,
audience influence and
negotiated readings of texts and
allows students to hold a
metaphorical mirror to their
own values and question the
independence of the decisions
they make and the values they
hold.

AQA Media Studies is delivered
through a set of prescribed case
studies known as Close Study
Products.  These case studies
range across aspects of Media
such as Blogs, Gaming, Film,
Newspapers, Advertising
campaigns and Newspapers.

Media Theories such as Blumler
& Katz uses and gratifications
theory and Maslow’s Hierarchy of
Needs allows students to access
and develop a critical
understanding of not only how
Media creates ‘social individuals’
through various platforms but
also examine how these digital
natives are shaped by media
institutional ideologies and allows
them to move forward with
developed/enhanced
understanding of how and why
they make choices through
concepts such as Stuart hall’s
negotiated readings.

Media Studies is focused largely
on audience as a central element
of its theoretical framework.
As such, it questions the
moral/ethical framework of not
only the generic audience but
also those of the students
looking in on the product.

It requires them to view media
products through a lens of
self-reflection and challenges
them to justify their own belief
systems where they may have
previously been unchallenged.

Examples of this could be the
questioning of specific gender
roles, gender performativity,
political bias, the Hypodermic
Needle Theory and the
‘injection’ of ideologies into the
subconscious.
It is difficult and challenging but
ultimately produces a more
balanced individual who has the
ability to question, adapt or
justify their own belief systems.

An integral aspect of media theory is
narrative theory.  Part of this is
Levi-Strauss’ binary opposition. It
examines the contrasts within Media
Products - usually through film
narrative, or representational issues
such as Baudrillard’s simulacra and
simulation of good vs bad, right vs
wrong etc.

AQA also recommends delivery and
study of cultural imperialism,
Gerbner’s cultivation theory which
changes how heavy media users see
the world, audience as producer of
media and the moral framework
behind audience created media
products which then brings to focus
the power of social media platforms.

Study also includes the moral
responsibility and influence of both
corporate AND independent media
institutions.

Every aspect of media studies is cultural. From
studying contemporary media texts such as the
Marcus Rashford website and social media pages
to the historic texts such as the OMO
advertising campaign.

Students become conversant with concepts such
as the aforementioned Cultivation Theory and
symbolic annihilation for example.

Not only are the texts analysed in great detail in
terms of their cultural content but also what is
missing from cultural representations within the
texts.

Students are able to see where their cultural
values have been developed from historical and
long standing aspects of media and are taught
political literacy in order to understand the
institutional elements of the course.



SMSC Ortu Gable Hall Music Department

In Music every task or project within the department expects students to consider their own  thoughts or responses or consider other people’s
thoughts in relation to different situations.

Lessons are planned to include opportunities for collaboration, interdependence, empathy and  listening, and these principles extend into our
extra-curricular provision as well.

We encourage students to explore, consider, analyse and create ideas of how to improve themselves  both in and beyond lessons.

Spiritual Development

The premise of Music is to inspire students to achieve their best in a creative way; to develop  confidence; create a supportive learning environment; and to
develop their understanding of  themselves. The schemes of work are designed to develop one or all of the above aspects in order to  develop student’s
spiritual development, create a supportive learning environment.

Within the Music department, teaching and learning and extra-curricular activities guides students  to:

● Respond and reflect on different genres and styles of Music.
● Be able to explore the emotions listening and playing Music can provoke and express them  sensitively.
● Use imagination when performing and composing.

Moral Development in Music

Moral education in the Music department is developed through teaching and learning and extra curricular activities which guides students to:

● Respect others work through fair and objective assessment.
● Have respect for all genres of Music.
● Explore moral issues in Music though contextual listening.
● Understand how genres of Music reflect the cultures and circumstances they were born out of.



Social Development in Music

Social education in the Music department is a key focus, looking at how to develop the students into  mature, confident, young adults. Every milestone
assessment completed within the Music  department looks at the social impact or development of different events, decisions or pieces of  work. Within the
Music department, teaching and learning and extracurricular activities guide’s students to:

● Experience collaboration through performing and composing in different sized groups.

● Work within as part of a school community through taking part in school concerts and shows.

● Perform outside of the school environment and interact with a variety of people as a result.

● Be able to give feedback to others on the music they compose or perform.

● Have the opportunity to start their own ensembles and participate in school events.

● Develop patience and resilience by studying a suitably differentiated programme of study.

Cultural Development in Music

Cultural education in the Music department involves looking at the cultural nuances in musical styles  (i.e. instrumentation, rhythmic variation, etc.). Within
the Music department, teaching and learning  and extracurricular activities guide’s students to:

● Have an appreciation of a wide variety of music from around the world and the UK.

● Have respect for a diversity of music through studying different styles of music.

● Understand the different musical heritages of the music they perform and listen to.

● Understand different jobs and roles within the Music industry.

● Have the opportunity to go to participate in a concert or musical event.



Our schemes of work include:

● West African Drumming.
● The Blues and its relationship to the Slave Trade.
● Asia Gamelan Music
● East European Folk Music.
● Contemporary Latin Music.

Other specific examples of Spiritual, Moral Social and Cultural Development in Music include:

● Students have the opportunity to listen to, and participate in, performance for the school and  wider community including event to raise money
for charity

● Students form an appreciation of how different cultures have contributed to popular musical  genres today.
● Students’ cultural experiences are broadened and strengthened through our extracurricular  programme and the use of world music resources

across both Key Stages which reflect the world we  live in today.
● Students are encouraged to formulate and articulate their opinions of their own work, and the  work of other people, and to express these with

awareness and sensitivity towards the feelings of  others.
● Students take part in a wide variety of different activities which require social skills, the ability to  work collaboratively as part of a pair or group,

and as part of their whole class in larger ensembles.



SMSC DEVELOPMENT
OPPORTUNITIES

SUBJECT:
Music

Ortu Gable Hall

Study
Unit/Ho

me
Learning
Activity/
Extra

curricular
Offer

Personal Social Physical Spiritual Moral Cultural

KS3 Peripatetic  Lessons
(School or Private)

Free Peri lessons for
PP pupils

Solo Performance

Composition

Social education in the
Music department is a key
focus, looking at how to
develop students into
mature, confident, young
adults.

Every piece of music that is
studied, looks at the social
impact or time era of when
it was created and how
influential it is or has  been.

All students in KS3 are
given the opportunity to
compose and create a
piece  of music that focuses
on a  theme from society.

By creating their own lyrics
that focus on issues they
encounter in society,

Playing Instruments –
specifically Keyboards &
Ukuleles

Setting up technical
equipment – Logistics of
equipment placement.
Health & Safety
considerations.

Within the Music lessons
that all students study, they
are all given the opportunity
to be creative and perform
their own work.

Students in Key Stage 3 get
an opportunity to create
their  own songs in groups
and by  going through the
process of  creating,
performing and
then recording their
own  work. –

The students feel an
overwhelming sense of pride
and satisfaction once the
creative experience is
Completed.

Moral development
involves developing an
understanding of what
is universally right of
wrong within creating
or performing a piece
of music.

Students are inspired
to create their own
musical compositions
by listening to film
music scores.

Whilst completing
personal composition
tasks, students are
guided into what are
and are not
acceptable  lyrics that

Western classical music

West African Djembe
Drumming

Indonesian Gamelan music



students can focus on what
matters to them.

Music provides a great outlet
for pupils to explore their
emotions and express
themselves creatively

will not  cause
offence

Each genre is studied
with an indepth look
at the social and
moral circumstances
surrounding it. E.g.
Slavery and Blues
Music, Religious
beliefs and Gamelan
music etc.

American Blues
European Classical
Caribbean Music
Samba

KS4 Subsidised peri
lessons for KS4
option students

Performance skills
building confidence

Composition skills,
as a means of
personal expression

Ensemble work makes up a
large part of your
curriculum at KS3. This
gives students experience in
team working, compromise
and showing resilience.

Playing musical
instruments at an
advanced level enables
students to improve
their fine motor and
auditory skills.

The music industry within the
UK is vast and profitable.
Music is a part of our culture.
Students are given the
opportunity to attend gigs and
concerts, as well as plan and
participate in their own
performances. There are also
many opportunities for them
to perform in the many
concerts hosted within the
school.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: PE Ortu Gable Hall

Spiritual Development in Physical Education - During the range of activities that students can participate in (whether core PE lessons, BTEC Health and Social Care lessons, GCSE exam subjects or extra-curricular Physical Education sessions),
students can develop a sense of enjoyment and fascination in learning about themselves, others and the world around them. Students should be consistently encouraged to use their imagination and creativity in their learning, and showcase a willingness
to reflect on their own and others experiences.

Examples of Spiritual lessons in Physical Education:
● Explore creativity through producing Dance and Gymnastic routines
● Explore creativity through guided discovery in PE practical lessons
● Creating and developing own attacking and defensive set plays and tactics
● Reflecting and critiquing their own and others performances from KS3 through to KS5
● Displaying emotions through their Dance and Gymnastics routines
● Using discovery style to allow students to have their own thoughts, ideas and concerns
● Questioning students throughout lessons, both theory and practical – WHY, WHAT, WHERE and HOW
● Units of work focusing on Team building – Motivation, determination and character building

Moral Development in Physical Education - PE in general teaches students about code of conduct, etiquette, handshake before and after matches, applauding the opposition, fair play, unwritten rules and sportsmanship. Students should abide by the
rules and regulations, gaining a good understanding of rules of sport and the importance of infringements such as penalties and red cards allow students to understand the consequences of their actions which in turn helps students apply this
understanding to their own lives. The concepts of self-discipline to excel are essential. Students should be taught that the only way you can achieve in sport to a high standard is if you work hard and if you can discipline yourself to train and apply
yourself.

Examples of Moral lessons in Physical Education:
● Moral dilemmas – students investigate into deviance issues in sport such as the use of performance enhancing drugs and match fixing in GCSE examination courses.
● Moral discussions on inequality and barrier to sport based on new research, news and media during KS3 theory scheme of work
● Promote fair play and team work in lessons and when representing the school at events and fixtures
● Encourage good sportsmanship throughout
● Respect with equipment both when using it and when storing it
● Following instructions and decisions made by officials. Abiding by the rules, in all sporting situations.
● Respect for their facilities and the environment they are active in
● Listening to teacher and peer feedback on particular sporting skills
● Promote trust with peers through team building activities
● Using students as sports leaders/ambassadors - students to organise and lead on whole school event (Cancer Research Race for Life)
● Sports Relief

Social Development in Physical Education
Students in PE can use of a range of social skills in different contexts, including working and socialising with students from different religious, ethnic and socio-economic backgrounds. The willingness to participate in a variety of social settings, cooperating
well with others and being able to resolve conflicts effectively. An interest in and understanding of, the way communities and societies function at a variety of levels. Also students can develop their friendship and social mixing through involvement in



inter, intra school competition and extra-curricular clubs.

Examples of Social lessons in Physical Education:
● Creating a sense of community in lessons and clubs
● Delivering KS3 theory lessons on socio-cultural influences in sport allowing students to keep up to date with sports and society and discuss issues included but not limited to race and gender
● Interact with the community and primary schools through coaching
● Encourage students to recognise and respect social differences and similarities
● Celebrate sporting success both in and out of school
● Use of sports leaders running clubs and activities
● Encouraging the attendance to extracurricular activities offered both in person and online through new initiatives
● Promoting team work throughout lessons supporting one another to develop their skills in a cooperative situation.
● Providing peer mentoring in the Gifted and Talented program.

Cultural Development in Physical Education - The PE department can encourage a willingness to participate in sporting opportunities that will help to develop positive attitudes towards different religious, ethnic and socio-economic groups in the
local, national and global communities.

Examples of Cultural lessons in Physical Education:
● Learning about the developments of sports in different countries including key individuals, history breaking moments in sport and world events such as the Olympics
● Learning where different sports originate from and what the national sports of different countries are
● World Cups and Olympic games
● Exploring and respect a variety of different cultural dances
● Gaining an understanding of different sports and their foundations
● Use of international examples of different athletes and their achievements
● Cultural engagement through elite performers both at school and in their own sporting environment.

British Values - Students are taught and practice key British values and codes of conduct in sport,  such as fair play, teamwork, mutual respect and sportsmanship.

Study
Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

7
Working collaboratively
Analysing own and others
performance

PE teams for all sports and
extra curricular offer. House
activities,  race for life,
enrichment week  activities.
Strength and

Analysing own and others
performance

Working collaboratively
Extra Curricular clubs running
break  time/ Lunch time

Aspects of a balanced diet
are  covered
Understanding the main
components of fitness
Major bones muscles in the
human  body
How to conduct the 3 phases
of a  warm up and cool down
List major muscles in the

Respecting Rules of the game
Empathy & respect towards
Umpires/Coaches/ 3 cheers
after a  match
Co-operation, etiquette,
team-work,  fair-play, values all
promoted in all

How to prevent injury
Giving feedback on someone
else  performance
Respecting the rules and
regulations of team and
individual  sports
Respect for others beliefs
when  fasting promoted etc.

Studying different sports across
the  world

Focus of the Olympics 2020
(2021)

KS3 SOW on Socio-cultural
influence on sport
● Racism in sport



conditioning training for all years. human  body KS3 SOW on Socio-cultural
influence on sport
● Racism in sport
● Women in sport
● Stereotypes in sport
● Doping in sport
● Sports psychology and

motivation
● Women, media and sport

● Women in sport
● Stereotypes in sport
● Women, media and sport
● History of the Olympics

8
Leading a warm up
(Isolation) Analysing own
and others
performance.
Coaching Skills – public speaking
for  leaders in most units of
study.  Building of Self-Esteem
through  progress in Physical
Activities and  sense of
well-being.

Leading a warm up (with
peers) Officiating Rules in a
game
Leading (Captain) of a group
Extra Curricular clubs running
break  time/ Lunch time
Analysing own and others
performance

Improving and analysing
own  practical
performance
Aspects of a balanced diet
are  covered
Applying some components
of  fitness towards specific
sports Identify major
muscles in the  human body

Respecting Rules of the game
Empathy & respect towards
Umpires/Coaches/ 3 cheers
after a  match
Co-operation, etiquette,
team-work,  fair-play, values all
promoted in all

How to prevent injury
Giving feedback on someone
else  performance
Respect for others beliefs
when  fasting promoted etc.

KS3 SOW on Socio-cultural
influence on sport
● Racism in sport
● Women in sport
● Stereotypes in sport
● Doping in sport
● Sports psychology and

motivation
● Women, media and sport

Studying different sports across
the  world

Focus of the Olympics 2020
(2021)

KS3 SOW on Socio-cultural
influence on sport
● Racism in sport
● Women in sport
● Stereotypes in sport
● Women, media and sport
● History of the Olympics

9
Independently lead own warm
up  and cool down
Analysing own and others
performance.

Effects of 2 hours of physical
endeavour on Mental Health
– e.g. House Cross Country
for all  years. Gym and Dance
Show

Analysing own and others
performance
Working collaboratively
Leading (Captain) of a group
Extra Curricular clubs running
break  time/ Lunch time

Looking into principles of
training  How to prevent injury
How to conduct the 3 phases
of a  warm up and cool down
Identify major bones and
muscles  in the human body

Respecting Rules of the game
Empathy & respect towards
Umpires/Coaches/ 3 cheers
after a  match
Co-operation, etiquette,
team-work,  fair-play, values all
promoted in all

How to prevent injury
Giving feedback on someone
else  performance
Respect for others beliefs
when  fasting promoted etc.

KS3 SOW on Socio-cultural
influence on sport
● Racism in sport
● Women in sport
● Stereotypes in sport
● Doping in sport
● Sports psychology and

motivation
● Women, media and sport

Studying different sports across
the  world

Focus of the Olympics 2020
(2021)

KS3 SOW on Socio-cultural
influence on sport
● Racism in sport
● Women in sport
● Stereotypes in sport
● Women, media and sport
● History of the Olympics



10
Independently lead own warm
up  and cool down
Applying a range of skills in order
to  outwit an opponent

Influencing the game and
making  impact
Extra Curricular clubs running
break  time/ Lunch time

Looking into principles of
training  Methods of training
Anatomy and physiology of
the  human body
Principles of training
Methods of training

Understanding the
difference  between
gamesmanship and
Sportsmanship
Socio- cultural groups in sport

P.E.D.’s understanding how
they  can affect the athlete
Physiologically and mentally.
Respect for others beliefs
when  fasting promoted etc.

Socio- cultural groups in
sport Sponsorship and how
this can affect
performance

11
Applying a range of skills in order
to  outwit an opponent

Influencing the game and
making  impact
Applying rules and
regulations  towards a
match
Extra Curricular clubs running
break  time/ Lunch time

Anatomy and physiology of
the  human body
Fitness Tests
Principles of training
Methods of training

Understanding the
difference  between
gamesmanship and
Sportsmanship
Socio- cultural groups in sport

P.E.D.’s understanding how
they  can affect the athlete
Physiologically and mentally.
Respect for others beliefs
when  fasting promoted etc.

Socio- cultural groups in
sport Sponsorship and how
this can affect
performance

12
Developing understanding of
health and fitness and how it
can  affect performance

Applying rules and
regulations  towards a
match
Influencing the game and
making  impact
Co-operation, etiquette,
team-work,  fair-play, values all
promoted in all  practical PE
lessons including extra curricular
opportunities. Leading of  Charity
opportunity’s for whole  school.

Anatomy and physiology of
the  human body
Fitness Tests
First Aid
Identify principles of training
Be to discuss different methods
of  training

Socio- cultural groups in sport
Opportunities to demonstrate
being  a good citizen through
leadership in  sports clubs,
coaching in primary  schools etc.

P.E.D.’s understanding how
they  can affect the athlete
Physiologically and mentally.
Respect for others beliefs
when  fasting promoted etc.

Socio- cultural groups in
sport Continued promotion
of being  effective citizens in
a sporting
context, particularly in
extra curricular provision
context.
Opportunities to demonstrate
being a good citizen through
leadership in sports clubs,
coaching  in primary schools etc.

13
Developing understanding of
health and fitness and how it
can  affect performance

Applying rules and
regulations  towards a
match
Influencing the game and
making  impact
Co-operation, etiquette,
team-work,  fair-play, values all
promoted in all  practical PE
lessons including extra curricular
opportunities. Leading of  Charity
opportunity’s for whole  school.

Fitness Tests
First Aid
Application of different
teaching  methods
Principles of training
Methods of training

Socio- cultural groups in sport
Opportunities to demonstrate
being  a good citizen through
leadership in  sports clubs,
coaching in primary  schools etc.

P.E.D.’s understanding how
they  can affect the athlete
Physiologically and mentally.

Socio- cultural groups in
sport Continued promotion
of being  effective citizens in
a sporting
context, particularly in
extra curricular provision
context.
Opportunities to demonstrate
being a good citizen through
leadership in sports clubs,
coaching  in primary schools etc.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Psychology Ortu Gable Hall

Spiritual Development in Psychology - Psychology is the scientific study of brain and behaviour, every lesson looks at some aspect of human behaviour, experience and emotions and the many explanations available. Students are encouraged to debate human behaviour,
considering all viewpoints. The subject itself allows them to learn about themselves and reflect on their behaviour.

Moral Development in Psychology - Ethical issues within psychological research is an A level syllabus topic in itself. Students must be familiar with ethical guidelines for research as issued by the British Psychological Society and be able to put these into practice during project
work.

Social Development in Psychology - The nature of the subject encourages appreciation of different viewpoints. A Level essays must debate/discuss but not just stating opinion, but use critical analysis and carefully selected evidence Students are encouraged to work together to
solve problems and take part in research projects as part of a team.

Cultural Development in Psychology - Many of the topics covered within the syllabus explore human behaviour across cultures. Students must be able to identify aspects of cultural bias in research studies.

Study Unit/Home  Learning
Activity/  Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

9 Mental health unit
examines the  personal
wellbeing and helps
students understand own
wellbeing.

Students are to explore the
positives of a healthy mindset
and to consider the impact on
society and the economy of
poor mental health.

Students are able to identify the
diagnostic criteria of several
abnormalities from the ICD-10.

Students explore the 12 step process
which Alcoholics anonymous use -
“giving all to a higher power and
surrendering”.

Ethical concerns and guidelines  for
researching abnormal behaviour is
considered and

discussed.

Cultural variations of attitudes
toward mental health are examined
and compared.

How perceptions can be altered  by
culture and the things we are
exposed to.

10

Development unit
examines  growth and
fixed mindset and
intrinsic motivation to
develop  self-awareness,
confidence, self esteem
and skills for future life.

Group work through practicals
and teamwork skills through
projects.

Development unit covers how a
baby's brain develops in foetus  and
how nature and nurture  affects this
development.

Ethical concerns and guidelines  for
research on humans and  animals
considered and

discussed.

Development unit provides
opportunities to investigate how
Piaget uses the Swiss Mountains to
test egocentrism.

11 Neuropsychology unit
examines the role of
learning and how the
brain  adapts and develops
as a result  of learning –
application to  memory.

Group work through practicals
and teamwork skills through
projects.

Development of the brain examined
in the neuropsychology unit again
and how this affects learning  and
understanding.

Ethical concerns and guidelines  for
research on humans and  animals
considered and
discussed.

Social influence and cultural
differences in some behaviour  i.e.
crowd and collective
behaviours in China.



12 Memory unit examines
techniques and how
revision  can be effective.

The Psychopathology unit
examines personal
wellbeing and  helps
students understand their
own  wellbeing.

Attachment psychology allows
students to develop awareness of
social factors affecting
development of relationships in
childhood, teen and adulthood.

Social influence topic allows
students to understand

Looking at how memory
processes alter our brain and its
development and structure.

Approaches unit with biological
approach teaches basic physical
structure of brain and key

Ethical concerns and guidelines  for
research on humans and  animals
considered and
discussed.

Attachment differences across
cultures.

Coverage of wider
issues/current affairs in class
and via wider reading.

Careers advice and coaching for
university given one-to-one.

behavioural process such as
conformity and conformity, as  well as
how the minority can have  an impact
to cause social change.

chemical in it that aid
development and behaviour.

13 Biopsychology unit examines the
role of learning and how the brain
adapts and develops as a result  of
learning – application to  memory.

Biopsychology also looks at
sleeping patterns and factors
affecting sleep which helps  relate
to use of technology and  jet lag.

The Cognition and development unit
examines growth and fixed  mindset
and intrinsic motivation  to develop
self-awareness,  confidence,
self-esteem and  skills for future life.

Group work through practical and
team work skills through  projects.

Development of the brain examined
in the Biopsychology unit again and
how this affects learning and
understanding. This unit also
discusses the human nervous
system and how it has an
impact, alongside the endocrine
system, on behaviour and  stress.

Cognition and development unit
covers how a baby's brain  develops
in foetus and how  nature and
nurture affects this  development.

Forensic Psychology:
Consideration of rights and
responsibilities of offenders;
punishment vs. treatment; the
extent to which mentally ill
people can be held to account.

Ethical concerns and guidelines  for
research on humans and  animals
considered and
discussed.

Discussion on how research has
wider implications for those  how
they are part of research and  those
the research may affect,  and how it
could inform policy  that affects
others.

How Schizophrenia diagnosis
can vary in cultures.

Study of issues and debates and
how research can have cultural  bias
and ways to reduce this.

Coverage of wider
issues/current affairs in class
and via wider reading.



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: Science Ortu Gable Hall

Spiritual - Science involves the search for meaning and purpose in natural and physical phenomena. It is the wonder about what is special about life, an awe at the scale of living things from the smallest microorganism to the largest tree and the interdependence of all living
things and materials of the Earth. It concerns the emotional drive to know more and to wonder about the world and aesthetically appreciate its wonders including for example the enormity of space and the beauty of natural objects or phenomenon, plants, animals, crystals,
rainbows, the Earth from space etc.

Moral - Science encourages students to become increasingly curious, to develop open mindedness to the suggestions of others and to make judgements on evidence not prejudice. Students realise that moral dilemmas are often involved in scientific developments. When
considering the environment the use of further natural resources and its effect on future generations is an important moral consideration.

Social - Involves group practical work which provides opportunities for students to develop team working skills and to take responsibility. Students must take responsibility for their own and other people's safety when undertaking practical work. Science has a major effect on
the quality of our lives. Students are encouraged to consider the benefits and drawbacks of scientific and technological developments and the social responsibility involved.

Cultural - In Science involves thinking of scientific discoveries as as much of a part of our culture as great music and films. Credit is given to scientific discoveries of other cultures. Science is also seen as a contemporary activity and developments are made all over the modern
world. It is therefore an activity undertaken by a wide range of men and women in many different cultures both now and in the past. The interdependence of the world in environmental issues is central to science.

Examples of Spiritual, Moral, Social and Cultural Education in Science include:
● Students debating the ethical issues surrounding current issues such as stem cell cloning to cure diseases. This also helps develop a sense of how citizens can influence decision making through the democratic process by considering the way in which controversial

scientific techniques are approved.
● Learning about the future implications of the use of finite resources and landscape changes for example by looking at different methods for generating our energy. This also links to local facilities and services should as the nearby power station.
● Learning about theories concerning the creation of the universe and evolution of life with consideration of religious beliefs. This is seen when we study the Big Bang Theory in Year 9 and 10.
● Looking into the future options for the production of electricity, alternative fuels, and methods to reduce pollution with discussion of how these can improve people's lives and the environment in general. Discussion on the impact of wind turbines also develops British

Values such as student's sense of respect for others in the community.
● Students investigating the historical impact of scientists from around the world in numerous famous discoveries, for example Marie Curie's discovery of radioactive elements.
● Students considering how scientific perceptions can alter across the planet; from the phases of the moon and visible, the safety of food additives and the local importance of recycling.
● Recycling in Chemistry lessons during Year 9 and Year 10.

Study Unit/Home Learning Activity/
Extra-curricular Offer

Personal Social Spiritual Moral Cultural

Study Unit/Home Learning
Activity/  Extra-curricular Offer

Year 7

Developing personal qualities and
social skills

• Listening to the viewpoints of
different scientific groups and
politicians

• Developing the ability to take a full
and active part in lessons

• Developing the ability to assess risk
and taking precautions to ensure the
safety of self and others.

• Processing and analysing various
forms of information and data in
order to make judgements and draw

In every topic, students have practical
opportunities where they are able to
work in teams to solve problems.

Within energy resources topic
students will consider the impact of
energy resources on communities and
the environment around them.

Should we colonise Mars? / The Race
to Space

https://www.cbsnews.com/news/blue-
origin-bezos-launch-richard-branson-s
pace-flight-differences/

Using imagination and creativity in
learning

• Students develop speaking skills

• Students develop the ability to process
abstract concepts and apply to real life
scenarios.

• Descriptive writing to elicit emotion
and feelings.

• Presentation skills

• Creative learning tasks school –
posters, roles plays

The miracle of birth in human

Investigating moral values and ethical
issues

Recognising right from wrong and
applying it.

• Impact of alternative energy forms (e.g.
wind farms, bio fuels, solar panels)

• Presentation skills

• Fossil fuels v biofuels

• Creative learning tasks school –
posters, roles plays

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black History month)

Black History Month 1st Oct – 31st Oct 2021

National Tree Week 27 th Nov – 5th Dec

8th March International Women’s Day

Anti-Bullying Week 15 th-21st

https://www.cbsnews.com/news/blue-origin-bezos-launch-richard-branson-space-flight-differences/
https://www.cbsnews.com/news/blue-origin-bezos-launch-richard-branson-space-flight-differences/
https://www.cbsnews.com/news/blue-origin-bezos-launch-richard-branson-space-flight-differences/


conclusions. biology (Reproduction)

Schools Garden Watch 16 th – 30th Jan 2022

8th March International Women’s Day

7-11th March SCIENCE WEEK

22nd April Earth Day

Year 8 Understand the significance of
healthy living eg: balanced diet,
exercise, mental health etc

Healthy use of headphones and
understand the impact of
continuous exposure to loud
noise

The nuclear debate pro and cons
(War / Power stations / Chernobyl )

Debate on environmental issues and
solutions for the same

Investigating ethical issues

•Development of new vaccinations –
Vaccination vs Anti-vaccination

Understanding the role of religion in
developing a sound moral framework.

Recognising right from wrong and
applying it.

Moral responsibilities on production
and use of chemical weapons

Moral duties to reduce global
warming and preserve the world for
the next generation

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black History month)

Black History Month 1st Oct – 31st Oct 2021

8th March International Women’s Day

Anti-Bullying Week 15 th-21st

RSPB Big Garden Birdwatch Watch Weekend
28th-29th January

RSPB Big Garden Birdwatch Watch Weekend
28th-29th January

11th-17th March World Wetlands Day

8th March International Women’s Day

7-11th March SCIENCE WEEK

22nd April Earth Day

3rd May World Asthma Day

5th June World Environment Day

12th – 18th June Diabetes Week

Plant and animal biodiversity



Year 9 Looking at the role of humans
within nature:

we are part of nature not
separate from it.

Biodiversity - the importance of
preservation of biodiversity for
our wellbeing and survival.

• Designer Babies

• Fossil fuels v biofuels

Investigating moral values and ethical
issues

• The ethics of stem cell use

Recognising right from wrong and
applying it.:

Values and beliefs of others

• The use of stem cells in reproductive
research and the cure for inherited
disease

Discussion of IVF and surrounding issues.
Also touching upon terminations and
linking to ongoing legislation.

• The ethics of human organ
transplantation

• Impact of alternative energy forms (e.g.
wind farms, bio fuels, solar panels)

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black History month)

Black History Month 1st Oct – 31st Oct 2021

8th March International Women’s Day

Anti-Bullying Week 15 th-21st

8th March International Women’s Day

7-11th March SCIENCE WEEK

22nd April Earth Day

5th June World Environment Day

• Understanding genetic variation

Plant and animal biodiversity

Year 10 Develop the skills to formulate
personal opinions and make
informed personal decisions
after objectively considering
evidence

Develop the skills to participate in
Scientific and social debates like

• Fossil fuels v biofuels

-For or against global warming

-Vaccines or no vaccines

• The development of new materials –
Nanotechnology

• Descriptive writing to elicit emotion
and feelings.

• Animal Testing

•Development of new vaccinations –
Vaccination vs Anti-vaccination

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black

History month)

Black History Month 1st Oct – 31st Oct 2021

8th March International Women’s Day

Anti-Bullying Week 15 th-21st

National Tree Week 27 th Nov – 5th Dec

8th March International Women’s Day

7-11th March SCIENCE WEEK

22nd April Earth Day



25th April World Malaria Day

5th June World Environment Day

5th- 9th July Biology Field Trip

Year 11 Develop the skills to make
informed personal decisions and
to make personal choices that
may affect the rest of their lives
within and out of education.

Discussion on ethical, social and
economic issues

- Discussion on genetic testing
and cloning

- Discussion on alternative
methods of metal extraction

- Discussion on 3 Rs (Reduce,
Reuse and Recycle)

-

- Discussion on cloning
- Evolution and origin of

life
- Bang bang theory
- The miracle of birth in human

biology

Values and beliefs of others

• The anti-evolution movement
(creationism)

- Genetic testing
- Carbon footprint
- Human’s role in global warming

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black History month)

Black History Month 1st Oct – 31st Oct 2021

8th March International Women’s Day

World Space Week 4 th -10th World Space Week

Anti-Bullying Week 15 th-21st

RSPB Big Garden Birdwatch Watch Weekend
28th-29th January

11th-17th March World Wetlands Day

8th March International Women’s Day

7-11th March SCIENCE WEEK

22nd April Earth Day

12th – 18th June Diabetes Week

• Understanding genetic variation

Plant and animal biodiversity

Exploring diversity

• Evolution

• Classification

• Ecology



Year 12 Use of Scientific knowledge and
understanding of contraception
to prevent unwanted pregnancies
and STDs

Understanding changes in
hormones and how it affects
physical and mental health of a
teenager

Astronomy and developments in
space travel
Health and Safety

Understanding how scientists
work together to develop
scientific ideas and concepts and
applying such skills interpersonal
relationships.

Understanding the impact of
social and media influences on a
person's identity and value
system.

Be able to use that understanding
to make personal informed
choices.

Explore the conflicts between
scientific investigation and
religious beliefs and identify the
benefits and problems  of both
world views.

Be able to use spiritual
understanding and values as a
basis to make judgement about
ethical issues like stem cells,
blood transfusion, nuclear
weapons, genetically
modification etc

Values and beliefs of others

• The moral of blood transfusions for
some religious groups

Medical physics, use of machine to
cure/diagnose illness

Astronomy and developments in
space travel

Confidentiality of medical records

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black History month)

Black History Month 1st Oct – 31st Oct 2021

8th March International Women’s Day

Anti-Bullying Week 15 th-21st

5th- 9th July Biology Field Trip

Year 13 Applied science contemporary
issues in science, unit 7

Astronomy and developments in
space travel

Applied science contemporary
issues in science, unit 7

Applied science contemporary issues
in science, unit 7

• Wormholes

Astronomy and developments in
space travel

Applied science contemporary issues
in science, unit 7

Medical physics, use of machine to
cure/diagnose illness

Astronomy and developments in
space travel

• The moral of blood transfusions for
some religious groups

The role scientists have played in our society.

For example the influence of: • Newton • Darwin •
Mendel • Mendeleev • Galileo • Curie • Boyle •
Hooke

• Franklin Lewis • Latymer •George Washington
Carver (celebrated from Black History month)

Black History Month 1st Oct – 31st Oct 2021

8th March International Women’s Day

Applied science contemporary issues in science,
unit 7

World Space Week 4 th -10th World Space Week

Anti-Bullying Week 15 th-21st



SMSC DEVELOPMENT  OPPORTUNITIES SUBJECT: SOCIOLOGY Ortu Gable Hall

Spiritual Development in Sociology - The focus of Sociology is thinking about various aspects of human society and the social institutions that make up society. Students are encouraged to debate the various aspects of contemporary society, considering all viewpoints. One unit
of A Level Sociology is ‘Beliefs’ and looks at how beliefs can impact on social change or stability

Moral Development in Sociology - Ethical issues within sociological research is an A level syllabus topic in itself. Students must be familiar with ethical guidelines for research as issued by the British Sociological Society and put these into practice during project work. The A
Level unit ‘Crime and Deviance’ provides an in-depth coverage of the UK penal system and the impact of crime on victims. This provides plenty of time for discussion of crime in general.

Social Development in Sociology - The nature of the subject encourages appreciation of different viewpoints. Students are encouraged to work together to solve problems and take part in research projects as part of a team. The A Level syllabus topic of ‘Crime and Deviance’
involves in depth study of the British legal system. Students are encouraged to take part in visits to local court buildings and prisons.

Cultural Development in Sociology - Many of the topics covered within the syllabus explore cultural differences. Display work covers a diverse range of cultures.

Study
Unit/Home
Learning
Activity/
Extra-curricular
Offer

Personal Social Physical Spiritual Moral Cultural

10 Students learn the process of
socialisation and the
nature/nurture debate.

Students study interactionism,
Marxism, functionalism and
feminism to understand how
society works.

Students debate, test, describe
and examine the social world
through qualitative and
quantitative evidence.

Students all study culture,
identity and religious beliefs and
how they have shaped society.

Students all consider crime and
deviance and whether it is fixed or
relative.

Students all study culture,  identity
and religious beliefs and  how they
have shaped society.

11 Students learn the process of
socialisation and the
nature/nurture debate.

Students study interactionism,
Marxism, functionalism and
feminism to understand how
society works.

Students debate, test, describe
and examine the social world
through qualitative and
quantitative evidence.

Students all study culture,
identity and religious beliefs and
how they have shaped society.

Students all consider crime and
deviance and whether it is fixed or
relative.

Students all study culture,  identity
and religious beliefs and how they
have shaped society.



12 Students learn the process of
socialisation and the
nature/nurture debate.

Students study interactionism,
Marxism, functionalism and
feminism to understand how
society works.
Also studies of neo-marxism and
feminism.

Students debate, test, describe
and examine the social world
through qualitative and
quantitative evidence.

Students all study culture,
identity and religious beliefs and
how they have shaped society.

Students all consider crime and
deviance and whether it is fixed or
relative.

Students all study culture,  identity
and religious beliefs and  how they
have shaped society.

13 Students learn the process of
socialisation and the
nature/nurture debate.

Students study interactionism,
Marxism, functionalism and
feminism to understand how
society works.
Also studies of neo-marxism and
feminism.

Students debate, test, describe
and examine the social world
through qualitative and
quantitative evidence.

Students all study culture,
identity and religious beliefs and
how they have shaped society.

Students all consider crime and
deviance and whether it is fixed or
relative.

Students all study culture,  identity
and religious beliefs and  how they
have shaped society.


