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1.  Key Principles of Assessment 

 

1.1 The learner is at the heart of assessment - Having a central role in their assessment helps 

pupils to take greater responsibility for their own learning, builds their confidence and 

helps them make progress. 

 

1.2 Assessment needs to provide a view of the whole learner - The curriculum aims to develop 

the whole learner and assessment should reflect this. 

 

1.3 Assessment is integral to teaching and learning - In order to have an impact, assessment 

must result in decisions and actions for both the teacher and the learner. This is achieved 

in the short term through day-to-day interaction between pupils and teachers, and in the 

medium and longer term by taking a periodic overview of progress that draws on a full 

range of evidence. 

 

1.4 Assessment includes reliable judgements about how learners are doing, related, where 

appropriate, to national standards - Linking assessment to national standards is essential 

for consistency within and across schools, for tracking progress and for evaluating 

impact. 

 

2.  The Aim of Assessment 

 

2.1 At Gable Hall School we consistently aim to ensure pupils attain standards of 

achievement that are the highest of which they are capable, by providing teaching of 

the highest possible standard. We believe that effective assessment is central to the 

teaching and learning process and a key element in achieving this goal. 

 

2.2 The focus of assessment is on teachers and pupils gaining a clear knowledge and 

understanding of what pupils have learned in terms of knowledge, skills and concepts. 

Assessment is designed to provide teachers and pupils with knowledge of what pupils 

know, understand, apply and can do, linked to a picture of the attitudes pupils are 

displaying towards their learning and their own self-image. By gaining such knowledge, 

pupils have a clearer understanding of their own strengths and areas for development 

and teachers can more effectively plan the learning process and reflect on their own 

performance. 

 

2.3 Assessment should provide a basis for regular, constructive discussion between teacher 

and pupils, in which progress is reviewed, achievements are recognised, areas for 

improvement are identified and future learning targets set. 

 

2.4 Information gained from assessment can assist the school in its evaluation of its own 

effectiveness and inform pupils, parents and outside agencies of individual pupils’ 

attainment and progress. Effective assessment procedures provide the means for 

identifying strengths and tackling weaknesses. The intention is to lead to improvement in 

the provision the school makes for its pupils, and in the standards they achieve, and to 

have a positive impact on pupils’ attitudes and motivation. 

 

2.5 Research and investigation into best practice provides clear indications of which 

approaches to assessment are most effective in encouraging pupil progress. Most studies 

distinguish between summative assessment that summarises a pupil’s achievement at a 

particular point in time, often in the form of a grade or level, and formative assessment. 

In terms of the latter the aim is to provide constructive feedback to a pupil about how 

he/she can improve and the provision for this to be acted upon by both the teacher and 

the pupil. Good assessment practice involves both. 
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2.6 The following policy summarises how these approaches will be adopted at Gable Hall. 

Subject departments will develop their own policies that apply the principles and 

practice contained to their particular curriculum areas. 

 

 

 

3.  Formative Assessment (Assessment for Learning) 

 

3.1 Formative assessment involves designing and using assessment in the teaching and 

learning environment in order to raise pupils’ standards and achievement. It is based on 

the idea that pupils will improve most if they understand the aim of their learning, where 

they are in relation to this aim and how they can achieve the aim (or close the gap in 

their knowledge, skills or understanding). 

 

 “Assessment for learning is any assessment for which the first priority in its design and 

practice is to serve the purpose of promoting pupils’ learning. It thus differs from 

assessment designed primarily to serve the purposes of accountability, or of ranking, or of 

certifying competence. An assessment activity can help learning if it provides information to 

be used as feedback, by teachers, and by their pupils, in assessing themselves and each 

other, to modify the teaching and learning activities in which they are engaged. 

 

 Such assessment becomes ‘formative assessment’ when the evidence is actually used to 

adapt the teaching work to meet learning needs.” 

 

         (Black, Wiliam, et al, 2002) 

 

3.2 Effective formative assessment involves five key aspects: 

 

 Clarifying, understanding and sharing learning intentions 

 Engineering effective classroom discussions, tasks and activities that elicit 

evidence of learning 

 Providing feedback that moves learners forward 

 Activating students as learning resources for one another (collaborative learning, 

peer-assessment) 

 Activating students as owners of their own learning (self-assessment) 

 

3.3 The school, subject departments and individual teachers will take every opportunity to 

implement these five aspects of formative assessment.  

 

3.3 Appendix 1 includes a range of practical steps in the implementation of formative 

assessment. The minimum expectation is that all lessons will: 

 

 provide pupils with clear learning objectives linked to measurable and differentiated 

success criteria 

 provide planned, formative questions at key stages in the lesson 

 provide opportunities for measuring progress during the lesson so that both the teacher 

and the pupils can take steps to ‘close the gap’ in skills, knowledge and/or 

understanding by the end of the lesson 

 

 

 

4.  The marking and acknowledgement of pupils’ work 

 

4.1 Pupils make the greatest progress in their learning when teachers provide effective, clear, 

relevant and focused formative feedback. Teachers will provide relevant feedback of some 
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kind within a fortnightly lesson cycle of work being undertaken or completed, as 

appropriate.  

 

Teachers will provide effective formative assessment of pupils’ progress, which will usually 

be in written form, clearly summarising: 

 what pupils have achieved in the work they have done 

 a target or targets for further improvement  

 

Teachers will provide opportunities for pupils to act on the feedback they receive, and will 

evaluate subsequent work to ensure that they are acting upon it. The teacher will specify a 

timeframe for this to be achieved.   

 

4.2 It is completely appropriate that effective assessment of pupil work could consist entirely of 

thorough formative feedback and not require any additional grade/mark/level of any kind. 

However, it is also important that a pupil can relate his/her periodic reporting/monitoring 

grade back to the work from which the judgement was derived. To this end when grades 

signifying attainment are awarded for work they should be appropriate NC levels/KS4 

grades, or be easily relatable by the pupil to those grades. 

 

4.3 Department Leaders, or another appropriate manager delegated by them, will sample work 

from every  teacher within their department across each academic year. They will use this 

opportunity to monitor the  nature of feedback given and the quality of student response to it, 

and to use this to improve assessment  practice. 

 

4.4 All teachers have an important role in developing the basic literacy of pupils. To this end 

teachers will use 

their professional judgement to decide the level of correction of spelling, grammar and 

punctuation appropriate in any piece of work. They will normally prioritise: 

 keywords for the topic being studied 

 the most common misconceptions in spelling, punctuation and grammar 

 

4.5 Literacy across the Curriculum is most consistent practice when all teachers support pupils’ 

literacy 

development across the curriculum. This should be done by commenting on and giving 

advice on ways to improve pupils’ written and oral communication. Teachers should use the 

agreed symbols on written work when giving feedback. See below for marking guidelines. 

  

  Literacy Codes: 

 

Sp  =  Spelling error. Underline mistake and provide correction, e.g. restarant.       

Correction Restaurant 

W =  Wrong word 

W? =  Mystery word (word underlined) 

P =  Punctuation; errors circled 

C =  Capital letter; error circled 

T =  Tense usage; word underlined 

G =  Grammar; word underlined 

NP =  Paragraphing. Use // to place new paragraph 

 

 

  

5 Summative Assessment (Assessment of Learning) 

 

5.1 The main purpose of assessment of learning is to sum-up what a pupil has learned at a 

given point in order to: 
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 Provide information on the pupil’s level of academic performance 

 Evaluate the pupil’s present knowledge, skill and/or understanding 

 Evaluate the pupil’s progress against national criteria, their previous work and, 

where appropriate, the cohort 

 Indicate future placements in class groupings 

 Fulfil statutory requirements at the end of a key stage 

 Inform the school’s target-setting procedure 

 Inform a report on the pupil’s progress and attainment to parents 

 Monitor and evaluate the effectiveness of the school’s provision with regard to 

cohorts and individual pupils, including pupils of different genders, ethnicity, 

abilities and ages 

 

5.2 Assessment of learning may be in the form of a test or assessed piece of work 

demonstrating attainment or through teacher assessment of a pupil’s level of attainment 

using a range of work and responses. 

 

5.3 Each department should identify one piece of work per half term or term (depending on 

the frequency of the subject on the timetable) that will be awarded a level/grade 

according to assessment objectives and criteria that should be given to the pupils at the 

start of the unit of work. 

 

5.4 The only use of grades in the marking of pupils’ work will be National Curriculum levels 

with a,b,c subdivisions (Key Stage 3) and GCSE/GNVQ grades or equivalent (Key Stage 

4). Final feedback should include how the pupil could advance to the next level/grade in 

the form of SMART targets. 

 

5.5 Pupils should always have a reasonable idea as to the level that they are working 

towards and what they have to do to reach it and go beyond. 

 

5.6 There is a recommended formal examination period for Years 7, 8 and 10 and 

Department Leaders are responsible for arranging testing within their department. Year 

9 sit formal, internally assessed end of Key Stage tests in May in English, Maths and 

Science. They have internal assessments and target setting in all other subjects. Year 11 

sit mock examinations in September or November according to subject need. 

 

6 Baseline Assessment 

 

6.1 In order to build a reliable picture of each child’s abilities and potential, the school uses 

the NFER Cognitive Abilities Tests (CATs) with Year 6 during Transition Week in July 

and again in Year 8 in March. The data from these tests is put alongside the Key Stage 2 

levels in Mathematics, English and Science to provide teachers with a range of data on 

each pupil.  

 

6.2 The school uses Fischer Family Trust (FFTD) upper quartile measure as the basis for its 

target setting. 

 

7 Record Keeping 

 

7.1 Every teacher should keep clear records of the attainment and effort of all pupils in each 

of their classes.  

 

7.2 For attainment at KS3, abc sublevels are to be used as widely as possible (e.g. 5a = high 

Level 5, 5b = secure/middle Level 5, 5c = low Level 5). This helps to track progress 

through each level. At Key Stage 4 the GCSE equivalent grades should be used. 
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7.3 Effort should be recorded as 4 = excellent, 3 = Good, 2 = Improvement needed and 1 = 

Poor. 

 

7.4 During the Data Collection periods current attainment, end of Key Stage predicted 

attainment and effort need to be entered onto the SIMS system by teaching staff so that 

they may be stored centrally. The Progress Tracker can then be used by Department 

Leaders and their teams for analysing pupil performance and progress towards targets 

and agreeing any necessary action or intervention. 

 

7.5 Every teacher should make themselves familiar with the previous assessment data on the 

pupils that they teach and with the end of Key Stage target level/grade recorded on each 

pupil’s previous report. The school recognises that the expected progress between Key 

Stage 2 and 3 for many pupils will be two levels and that the expected minimum level for 

most Year 9 pupils is Level 5. Teachers should take this into account when setting end of 

Key Stage 3 targets (see Appendix 2 - GHS Progress Chart). 

 

 7.6 Department Leaders are expected to arrange departmental grade/level standardisation 

exercises at least once a term to ensure consistency between departmental staff and to 

arrange for the keeping of exemplar work within their department. The display of 

annotated exemplar work should also feature in classroom displays. 

 

 

 

8 Reporting to Parents 

 

8.1 The school values and encourages the partnership it has with parents in helping pupils 

make good progress, achieve highly and develop fully as young people. Written and oral 

reports to parents on pupils’ progress, development and behaviour are an important 

means of assisting parents to be fully involved in the partnership. The written report 

takes the form of a summative document produced and sent to parents at scheduled 

times during the year for each year group  

 

8.2 Progress statements and targets will be consistent with comments made in formative 

assessment during the year. They will be useful to parents and pupils in helping to 

encourage progress in pupil learning. The comment should be diagnostic and evaluative, 

followed by two SMART targets. 

 

8.3 The cycle of Parent Consultation Meetings provides an opportunity for teachers to meet 

with parents and pupils to discuss progress, performance, attitudes and targets. The 

school seeks to be honest and constructive in the picture that is given of each pupil and, 

wherever possible, specific advice is given about how parents can help their child 

improve. 

 

8.4 Individual meetings are also arranged on a needs basis between teachers and parents 

when necessary. 

 

 

9 Monitoring and Evaluation of this policy 

 The Assessment Leader is responsible for devising and implementing a programme for 

monitoring assessment procedures and evaluating their effectiveness across the school. 

This will be included in department reviews when undertaken by SLT. 

 

Links to other policies and documents: 

 

Monitoring and Evaluation policy 
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Monitoring and Evaluation schedule for Department Leaders 

Teaching and Learning policy 

Learning Support policy 

Gifted & Talented policy 

Departmental SEF 

 

 

 

Policy reviewed  July 2011 

 

To be reviewed:  July 2014 

 

 

 

 

 

 

 

Appendix 1 

 

    Formative Assessment (AfL) – Practical Steps 

 

Strategies Implementation 
Sharing the learning intentions  Share learning objectives at the beginning of 

the lesson, and where appropriate during the 

lesson, in language that the pupils can 

understand 

 Use these objectives as a basis for questioning 

and feedback during the lesson and at the end 

in the plenary 

 Evaluate this feedback in relation to 

achievement of the learning objectives to 

inform the next stages of planning 

Help the students to know and understand the 

standards they are aiming for 
 Show pupils work that has met criteria with 

explanations of why 

 Give pupils clear success criteria that relate to 

the learning objectives 

 Model what it should look like 

 Train pupils to devise their own tests and mark 

scheme 

 Ensure that there are clear, shared 

expectations about the presentation of the work 

 Provide displays of pupils’ work that show 

processes as well as the finished product 

Use effective questioning techniques  Give pupils time to think and to contribute 

 Use ‘no hands’ questioning techniques 

 Arrange the learning environment to assist 

whole class dialogue with each other. 

 Avoid teacher repetition of the answer so that 

pupils listen to each other more 

 Use questions that demand more descriptive, 

reflective and speculative answers 

 Value wrong answers and use them to develop 

understanding 

 Use closed questions formatively 

 Use a greater range of open and higher level 

‘thinking’ questions. 

Provide feedback that leads to pupils recognising  Identify the key pieces of work that require 
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their next steps and how to take them formative feedback at the planning stage – use 

a light touch on other pieces of work. 

 On formative assessments provide comment 

only marking 

 Provide clear success criteria to be met when 

setting work and relate your feedback to where 

pupils have met the criteria and where they still 

need to improve. 

 Provide ‘closing the gap’ targets on how pupils 

should make the improvement and give them 

time to take this action. Give a time limit for 

this to be done. 

 Provide oral as well as written feedback 

wherever possible. 

Involve pupils in peer and self-assessment  Give pupils the opportunity to talk about what 

they have learned and what they have found 

difficult using the learning objectives as a focus. 

 Train pupils to assess each other’s work against 

criteria. Teacher modelling can aid this 

process. 

 Ask pupils to explain the steps in their 

thinking. 

 Train pupils in the use of traffic lights 

 During peer assessment the teacher should look 

for opportunities to ‘close the gap’ and frame 

helpful interventions. 
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Appendix 2 
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5A 35 6B 7C 7A/8C 48  8A 53         

5B 33 6C 6A 7B 45  8B 51         

5C 31 5A 6B 6A/7C 42  8C 49         

4A 29 5B 6C 6B 39  7A 47         

4B 27 5C 5B 5A/6C 36  7B 45         

4C 25 4A 5C 5B 33  7C 43         

3A 23 4C 4B 4A/5C 30  6A 41         

3B 21 3A 4C 4B 27  6B 39   7A 8A 53 

3C 19 3B 3A 4C 25  6C 37 6A 7B 8B 51 
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Appendix 3 

 

GABLE HALL SCHOOL 

STANDARDISED PROTOCOL FOR THE CONDUCT OF PARENTS’ EVENINGS 

(version 2) 

Purpose: To clarify expectations with regard to our discharge of the school’s Assessment, 

Recording and Reporting (AR&R) responsibilities in the specific context of parents’ 

evenings. All students are statutorily entitled to at least one face to face meeting between 

parent and subject teacher every year.  Below, a reflection of best practice across the 

school, is what we expect all staff to implement going forward. 

WHO ATTENDS?  HT+DHTs, Attached SLT, House Leader as relevant, HoDs, Form Tutor 

(1x Year 7 and Year 11) and affected Subject Teachers 

BEFORE 

PARENTS’ 

EVENING 

 Start allocating appointments 2 weeks in advance of Parent Evening 

Date (see school calendar).  

 Minimum bookings per night 20 students (unless Form Tutor only). 

 Avoid scheduling Science and English appointments next to each 

other! 

 Have students record their appointments in their pupil faxes and 

sheet provided. 

 Form tutors to phone parents of students who have not made an 

appointment 48 hours (latest) before event 

 Have pupil by pupil preparation to hand for use in discussion with 

parents (markbook, datasheet or fact based equivalent). 

 Know whether students are SEN/EAL/AGT etc and be clear about 

your actions 

 Have exemplar of each students work (eg exercise books, returned 

tests) to focus discussions. 

 Have your appointment sheet signed off by your HoD latest 24hrs 

before the event. 

DURING 

PARENTS’ 

EVENING 

 Adhere to school dress and hospitality codes (i.e. be smart and 

friendly). 

 Directed time for Parents’ Evenings is 3 hours. Expect to stay for 

the duration (bring your lesson planning for slack times) 

 If appoints seem not to have arrived, be proactive and check parent 

sign in sheet at reception  to see if parents are on site 

 Be mindful of the fact that delays do happen. 

 Refer concerns (eg aggressive parents to HoD or SLT) 

AFTER 

PARENTS’ 

EVENING 

 Arrange appointments for parents who did not attend Parents 

evening (If more convenient, feedback can happen by phone. The 

important point is THAT it happens). 

 Absent staff (within 48hrs) to provide HT with copy of their 

alternative appointments. HT has two weeks to ascertain that 

student cohort received teacher feedback. 

6
TH

 FORM  It is expected that if parents are unable to attend then students 

should still attend. 
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